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In the event of the death of a child, an overwhelming situation may arise within
the child’s Catholic elementary school community. Catholic school administeators
expected to have within their skill base an ability to coordinate the logistigsasharal
concerns, as well an ability to navigate the theological components of Adail-
school setting. The administrators of Catholic Schools in the Archdiocese infiddalt
are expected to lead their communities through the difficult hours, weeks and months
following the death of a student. Catholic School elementary principals often do not have
the tools or training to fall back on when this type of tragedy strikes.

The purpose of this project is to design, implement, and evaluate a workshop that
will provide Catholic Elementary school administrators with 1) a basic uadeiag of
grief and bereavement in regards to the traumatic death of a child attdredirgghool,

2) Roman Catholic theological foundations surrounding death and dying especially in
regards to the death of a child, and 3) practical skills to lead a school throughbttfefir
days following the traumatic death. Where there are a number of prograhablavai
regarding children and crisis response, the element which establishaejihts as

unique is the integration of the component of Catholic identity.
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INTRODUCTION

Following the death of a student in a Catholic school, the school administrators
need to accompany their communities on the jodrtmyards healing as Jesus
accompanied the disciples on the road to Emmaus (Luke 24438p The death of a
child in a school setting can be traumatic for many involved. This project endeavors to
train administrators in a Catholic elementary school to respond in a mannergages
both the Roman Catholic tradition on which the school’s identity is based and sound
crisis intervention practice. Based on the interaction of Jesus with the eksoipthe
road to Emmaus in Luke 24 (NAB), a four stage model has been designed to use by
Catholic elementary school communities when a student dies. The four stages:
Communication, Communig Commemoration andContinuation provide a
framework for an integrated faith based response.

After witnessing Christ’s suffering, crucifixion, burial, and purportedimestion
sightings, the travelers on the road to Emmaus were processing the evenéneagen
conversation. St. Augustine reflects that “They were so disturbed wherathdyrs
hanging on the cross that they forgot his teaching, did not look for his resurrection, and
failed to keep his promises in mindl.Tn Luke 24:15 (NAB), “And it happened that

while they were conversing and debating, Jesus himself drew near and walkétewi

! Joseph A. FitzmyefThe Gospel according to LukéX, The Anchor Bible 28, New York 1985,
16
2 Augustine, Sermon 235.1
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but their eyes were prevented from recognizing hiiGHhrist did not leave the disciples
to wrestle with their confusion and overwhelming grief alone; instead, lagedghem
at a critical and vulnerable time. It is the role of administrators, irstwheverwhelming
grief and loss to engage the community, to embody Christ on the road to Emmaus for the
students, faculty, and families by providing pastoral presence, engagigntional
outreach and bearing witness to the truth of eternal life in Jesus Christ.
Response begins witommunication. On the road to Emmaus, Christ modeled
this in the open dialogue he initiated with the disciples. “He asked them, "Whatuare
discussing as you walk along?" They stopped, looking downcast. One of them, named
Cleopas, said to him in reply, "Are you the only visitor to Jerusalem who does not know
of the things that have taken place there in these days?" And he replied to them, "What
sort of things?" They said to him, "The things that happened to Jesus the Nazarene”(Luke
24:17-10c NAB)”. Although they did not recognize Christ, He validated their exjgese
and their personal value, in His listening to their story. “Then beginning withdéosk
all the prophets, he interpreted to them what referred to him in all the scripfiunks”
24:27 NAB). Through this dialogue, in the gospel of Luke, Christ presents lowdos
with a model of catechesis and evangelization for his disciples.
The pragmata [“matters, things, events”; 1:1] about which Luke writes . farare
Luke events of salvation-history, and the significance of them depends on the way
one interprets the fulfilment mentioned. In the concrete, the “events”met
only to the deeds of the ministry of Jesus, his passion, death, burial, and

resurrection, but also to the sequel to all this, the spread of the “word of the Lord”
from Jerusalem to the end of the earth in the activity of the chosen witfiesses.

¥ New American BiblgWashington, DC: Confraternity of Christian D, Inc., 1991).
* Joseph A. Fitzmyef,he Gospel according to Luke I;IXhe Anchor Bible 28, New York 1985,
292.
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Christ ontextualized the disciples’ personal story within salvation higtading them
following a loss, to relate their spiritual and religious experience todhgient crisis.

The Roman Catholic Church, in the Order of Christian Funerals, teaches that
while communication regarding death needs to address the temporal and pbysjaal |
also must include recognition of the greater spiritual reality. “Whilel@iroing the
Gospel of Jesus Christ and witnessing to Christian hope in the resurrection, thie funera
rites also recall to all who take part in them God's mercy and judgment antheneet
human need to turn always to God in times of crisisi’'the communication stage of
response to the death of a student, Catholic school administrators will colleeataccur
information surrounding the death and disseminate that information in a way that
proclaims not only the information regarding the moment of death, but also tHe bElie
the Roman Catholic Church in regards to death.

The second stagepmmuniq is named by the disciples in hindsight. After Christ
departs from them, “Then they said to each other, "Were not our hearts burning (withi
us) while he spoke to us on the way and opened the scriptures to us?"™ (Luke 24:17-32
NAB) They became aware of the presence of the divine in the relationalezxgethat
had occurredCommuniga critical term in the Second Vatican Council, was used in
reference to the people of God, especially in the documanén Gentium'The Church,
in Christ, is in the nature of sacrament - a sign and instrument, that is, of commithion w

God and of unity among all méh*“The Church is communio; she is God’s communing

® United States Conference of Catholic Bishdpsier of Christian Funeral¢Collegeville, Minn.:
The. Liturgical Press, 1989), 1,5,7.
® Second Vatican Ecumenical Council, Dogmatic Comsitin on the ChurcH,umen Gentiumi.
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with men in Christ and hence the communing of men with one another — and, in
consequence, sacrament, sign, instrument of salvatibne’ death of a student evokes a
foundational need fawommunioHaving been informed of the loss, the community
gathers to acknowledge the significance of the moment as well asmgygetho they
are, as they reach out to God in prayer for consolation. Utilization of the tradifitres
church, prayer together, and remembrance to fellow members of the community provide
a reminder, at this critical moment, that God is present and primary in theesxqeeoi
coming together.
“As they approached the village to which they were going, he gave thessium
that he was going on farther. But they urged him, "Stay with us, for it is reaemtyng
and the day is almost over." So he went in to stay with them. And it happened that, while
he was with them at table, he took bread, said the blessing, broke it, and gave it to them.”
(Luke 24:28-30 NAB)The third stageCommemoration, reflects the importance of
ritual following a loss. Pope John Paul I Ntane Nobiscum Domifiesays:
It is significant that the two disciples on the road to Emmaus, duly prepared by
our Lord's words, recognized him at table through the simple gesture of the
“breaking of bread”. When minds are enlightened and hearts are enkindled, signs
begin to “speak”. The Eucharist unfolds in a dynamic context of signs containing

a rich and luminous message. Through these signs the mystery in some way opens
up before the eyes of the belieVer.

" Joseph RatzingePrinciples of Catholic Theolog§Ban Francisco:Ignatius, 1987), 53.
8 John Paul I, Apostolic LetteWlane Nobiscum Domin@004) 14.
9 .

Ibid. 14.
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“The “breaking of bread”—as the Eucharist was called in earliest timas-altvays
been at the centre of the Church's life. Through it Christ makes present timtéithe
mystery of his death and resurrectidfi.”

“Religious rituals help provide structure to the survivors, prescribing steps for
observing death and remembering deceased loved ones. They also help give taeaning
the death, both by facilitating the eulogy and by putting life into the largeeWwark of
the spirit. Finally they assure survivors that the deceased lives on in héavienfact,

“any activity that includes the symbolic expression of a combination of emotions,
thoughts, and/or spiritual beliefs of the participant and has special meaning for the
participant” constitutes rituaf.

With that their eyes were opened and they recognized him, but he vanished from

their sight. So they set out at once and returned to Jerusalem where they found

gathered together the eleven and those with them who were saying, "The Lord has
truly been raised and has appeared to Simon!" Then the two recounted what had
taken place on the way and how he was made known to them in the breaking of
the bread. (Luke 24:31 — 35 NAB)

Immediately following the breaking of the bread, the disciples who have
experienced Christ return to their daily lives and relationships with new pgvepe
having begun the process of integrating the experience of loss into their lives.

The final stageContinuation, acknowledges that in the experience of the death

of a student, the community has been changed. This communal change, and the growth

which could occur either spiritual or emotionally that accompanied the lobetase

1% bid. 3.

K. Braun. and A. Zir, “Roles for the church in imping end of life care: Perceptions of
Christian clergy and laity.Death Studies25(8), (2001) 685-704.

123, Castle., and W.L. Phillips, “Grief rituals: asps that facilitate adjustment to bereavement.”
Journal of Loss and Traum8, 41-71. (2003) 43.
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incorporated into the identity of the community. “Mourners face the end of one
relationship with the deceased and begin a new one based on prayerful remembrance,
gratitude and the hope of resurrection and reunidtLife is changed, not ended. When
the body of our earthly dwelling lies in death we gain an everlasting dggllace in
heaven.*

The elements of spiritual crisis intervention found on the road to Emmaus can
provide Catholic elementary school administrators a framework and guide with tohic
respond holistically to the death of a student. Understanding and imbued with the spiri
of Christ’s intervention with the disciples on the road to Emmaus, administratbrs wil
experience heightened preparedness to respond to the death of a student through an acti

engagement with their Catholic faith and Catholic identity in hope and love.

13 United States Conference of Catholic Bishdpsier of Christian Funeral¢Collegeville,
Minn.: The. Liturgical Press, 1989). 213.
1 Roman Missal, Preface of Christian Death I.



CHAPTER ONE

THEOLOGY

“Jesus wept” (John 11:35)(NAB).

The Johnnine portrayal of the raising of Lazarus contains the theological
foundation of the Roman Catholic beliefs regarding death. As Martha wregtiehev
death of her brother,
Jesus said to her, "Your brother will rise.” Martha said to him, "I know he véll ris
in the resurrection on the last day.” Jesus told her, "I am the resurrection and the
life; whoever believes in me, even if he dies, will live, and everyone who lives and
believes in me will never die. Do you believe this?" She said to him, "Yes, Lord. |
have come to believe that you are the Messiah, the Son of God, the one who is
coming into the world" (John 11:23- 27) (NAB).
Martha attests her faith in the eschatological resurrection of the d@ad:ohfession is
followed by Jesus providing affirmation that he does not just offer to the world “the
resurrection and the life,” but instead that his salvific mission is integnatie his very
being. Later in this pericope, Jesus continues to engage the family of Lazarueaad g
with them the death of their brother, “Jesus wept” (John 1{\B%B). Following this
emotional response, Jesus Christ calls to Lazarus, who comes from death to lif
“The Lazarus miracle is to be a sign that Jesus really is the powex e¥iifent in

resurrection. He calls to life a person buried in the tothiBe'sus’ true nature as both

divine and human is manifest in this story. Jesus reflects his fully divine nature and powe

16 perkins, Pheme.. "The Gospel According to JohrThe New Jerome Biblical CommentaBgds.
Raymond E. Brown, Joseph A. Fitzmyer, and Roland&phy. Englewood Cliffs, NJ: Prentice-Hall, 1990.
969.
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over death in the act of calling Lazarus from the dead. The fully human natCineistfis
revealed as he experiences the pain of those around him and weeps. As disciples of Chris
following in his footsteps, when facing the death of a loved one, the Catholic community is
called to respond to both the divine truths, as well as the human experience. Pastorally
those who minister are called to be a beacon of divine truth regarding salvatioly, name
the hope of eternal life, and to accompany those who weep and are in human pain.

The Roman Catholic Church asserts that Jesus Christ, by His death and
resurrection, destroyed death forever. The death of Jesus on the cross, andthelief i
subsequent resurrection are the fundamental truths upon which the Christian faildlis bas
Ireneaus, irAgainst Heresiesstated “If he is not the God of the dead but of the living, yet
was called the God of the Fathers who were sleeping, they do undoubtedly live to God and
have not passed out of existence, since they are children of the resurrectour. Bard
is himself the resurrection, as he himself declares, “I am the resomregi the life.”*’

The sacrificial death of Jesus freed human beings from the slavery af gie.book of
Genesis, the origin of human death is a direct consequence of the sin of Adam in the
Garden of Eden. “The Lord God gave man this order: "You are free to eat from apy of t
trees of the garden except the tree of knowledge of good and bad. From thati tseally
not eat; the moment you eat from it you are surely doomed to die" (2: 16-17) (NAB).
Jesus’ resurrection then formed the perfect covenant opening the salvation antioedem

for the entire human race. By Jesus’ resurrection he offers abundant hie followers

7 Irenaeus, Against Heresies 4.5.2



9

and grants eternal life after deatfHis conquering death provides the hope of eternal life
with God for all. TheCatechism of the Catholic Churelsserts that “The Christian
meaning of death is revealed in the light of the Paschal mystery of the death and
resurrection of Christ in whom resides our only hdpednd that “The Christian who
unites his own death to that of Jesus views it as a step towards him and an entrance into
everlasting life.?® With Christ’s death and resurrection as the context for Christian death,
death becomes redefined not as finality, but a transition to a new and eternal life

Death affects the physical as well as the spiritual aspects of a humgnibeath
is defined in theCatechism of the Catholic Chures ‘the separation of the soul from the
body.”?* When this separation occurs, scripture asserts that in lle@ins receive
eternal judgment. In 2 Corinthians 5:10, we read: “For we must all appear lhefore t
judgment seat of Christ, so that each one may receive recompense, accordiaghe w
did in the body, whether good or evil” (NAB). St. Paul attests in his letter todimais
(8:10-11) that for those who have made the choice to live as disciples “although the body
is dead because of sin, the spirit is alive because of righteousness. If thef 8pgrone
who raised Jesus from the dead dwells in you, the one who raised Christ from the dead wil
give life to your mortal bodies also, through his Spirit dwelling in you” (NABgath in

Christ Jesus, according to tBatechismaffords the human soul to “meet Gé8and to

18 Raymond E. BrownThe Gospel and Epistles of Jof@ollegeville, Minn.: Liturgical, 1988). 6.
19 Catechism of the Catholic Chur¢New York: Doubleday, 1994), 1681.
%% 1bid.1020.
! |bid. 997.
22 Catechism of the Catholic Chur¢New York: Doubleday, 1994) 997.



10

be “away from the body anat home with the Lord® While the physical body may be
lifeless, “the soul goes to meet God, while awaiting its reunion with itdighbbody.
God, in his almighty power, will definitively grant incorruptible life to our bodigs b
reuniting them with our souls, through the power of Jesus' Resurreéfion.”

The United States Conference of Catholic Bishops’ docurReiiigctions on the
Body, Cremation, and Catholic Funeral Rit€5997) teaches that "Viewed with the eye of
faith, death is not so much a finality to be feared as the gateway to the follfiés# the
presence of the Holy Oné>The Roman Catholic Churatelebrates a disciples’ journey
through this gateway with ritual, prayer, and memofiak rites celebrated by the church
surrounding death including those in eder of Christian Funeraldrecall to all who
take part in them God's mercy and judgment and meet the human need to turn always to
God in times of crisi$® Although people are strengthened and consoled through Christ's
promise of eternal lifé” there is still human pain surrounding the loss of a lovedAme.
St. Paul wrote in his first letter to the Thessalonians (4 13-14), “We do not eatd e
unaware, brothers, about those who have fallen asleep, so that you may not griéee like t
rest, who have no hope. For if we believe that Jesus died and rose, so too will God,
through Jesus, bring with him those who have fallen asleep” (NAB). Christians, while
hopeful, still grieve the absence of the person’s physical presence andotireessithat

exists in their lives without the person who lived with them d&bflowing the model of

*% pid. 1681.

**bid. 997.

% United States Conference of Catholic BishBeslections on the Body, Cremation, and Catholic
Funeral Rites Committee on the Liturgy, Washington, DC: USCQB97).

% United States Conference of Catholic Bishdpsier of Christian Funeral¢Collegeville, Minn.:
The. Liturgical Press, 1989), 7.

" Ipid. 52.
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Jesus with Martha at the death of Lazarus, the community is called toyaetigelge and
provide consolation for those who grieve.

The General Introduction ofhe Order of Christian Funeral®calls 1 Corinthians
12:26: “If one member suffers in the body of Christ which is the Church, all the members
suffer with that member.” Interconnected intimately in one faith through Ctihsse
who are baptized into Christ and nourished at the same table of the Lord are bdsponsi
for one another.” (NAB) As members of the community mourn the loss of a loved one, the
entirety of the community is called upon “to participate in the ministry ofatatign: to
care for the dying, to pray for the dead, to comfort those who mSwotording to their
gifts. This intrinsic spiritual interconnection exists not only among the livinglisot
remains with those who have died , as the Roman Catholic Church believes “death is not
the end nor does it break the bonds forged in fite.”

The belief that “Just as Christ is truly risen from the dead and lives fosevafter
death the righteous will live forever with the risen ChriS@tticulated in the€€atechism of
the Catholic Churclprovides hope of reconciliation with those who have died, as well as
asserts an ongoing union with those who have died in relationship with Jesus €hrist. S
Simeon of Thessalonica, De ordine sepulturaeyritten circa 1420, attested to his belief
that unity still exists with those who have died: "we sing for his departuretfris life
and separation from us, but also because there is a communion and a reunion. For even

dead, we are not at all separated from one another, because we all run tbewsamand

*%|pid. 8.
% 1bid. 4.
30 Catechism of the Catholic Chur¢New York: Doubleday, 1994), 989.
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we will find one another again in the same place. We shall never be separatedj\er we
for Christ, and now we are united with Christ as we go toward him . . . we shall all be
together in Christ® This ongoing connection is not severed when the soul leaves the
body in death, for the faithful are joined together in ethereal communion through Christ.
Pope Paul VI, in hi€redo of the People of Gqd968) wrote that the deceased continue
to be members of the Communion of Saints, intimately connected to the living. "We
believe in the communion of all the faithful of Christ, those who are pilgrims on earth, the
dead who are being purified, and the blessed in heaven, all together forming one Church;
and we believe that in this communion, the merciful love of God and his saints is always
[attentive] to our prayers'? (30) This Catholic belief in an unbroken link with those who
died often provides those who grieve the reassurance of their loved one’s presence
continuing with them.

L.R. Bailey inDeath in the Literature of the Old Testaménhasserted that there
are two kinds of death: ‘good’ death and ‘bad’ death. Abraham is an example of what
would connote a “good death” in Genesis 25:8 “Then he breathed his last, dying at a ripe
old age, grown old after a full life; and he was taken to his kinsmen” (NAB). The book of
Job (5:25-26) delineates the righteous experience: “You shall know that your dessenda
are many, and your offspring as the grass of the earth. You shall approaclivéhia dud
vigor, as a shock of grain comes in at its season” (NAB). In contrast, Genesis 37

illustrates when Jacob believes his beloved child Joseph is dead, he grieves his don’s “ba

31 st. Simeon of Thessalonidage ordine sepultura836:PG 155,684.

32 paul VI,Credo of the People of Gqd968)

¥ L.R, Bailey. “Death as a Theological Problem ia @ld TestamentPastoral Psycholog2
(1971) 20-32.



13

death.” “Jacob rent his clothes, put sackcloth on his loins, and mourned his son many days.
Though his sons and daughters tried to console him, he refused all consolation, saying,
‘No, | will go down mourning to my son in the nether world.” Thus did his father lament
him” (34-35) (NAB). Bailey asserted that there are three conditions, amlyioli can
characterize a death as a “bad death.” The three characteristitegremature nature of
the death, if the death is violent, and if there is no surviving*h&me death of a child,
sometimes violent in nature but always perceived as premature and most d&itemn lac
heirs, would be characterized as a “bad death” according to Hebrew Scripture.

If dying with multiple heirs is a “good death,” then how did one justify the death of
a child in Hebrew Scripture? Within the Hebrew tradition, producing numerous lasrs w
considered a sign of blessing and God’s favor. Within Deuteronomy, the reward for
observing God’s law was numerous offspring.

As your reward for heeding these decrees and observing them carefull@Rie

your God, will keep with you the merciful covenant which he promised on oath to

your fathers. . .He will love and bless and multiply you; he will bless the fruit of

your womb. . .You will be blessed above all peoples; no man or woman among you

shall be childless nor shall your livestock be barren (7:12 — 14) (NAB).
Correspondingly, having a child die was interpreted in Hebrew Scripture as pantdiom
sinning against or disobeying God. Having committed adultery and murder, King David
was told by the prophet Nathan that although his life would be spared, the son conceived in

the adulterous relationship would die. In 2 Samuel 12:14, "But because by doing this you

have made the enemies of the Lord show utter contempt, the son born to you will die"

3 bid.
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(NAB). This belief that the death or suffering of a child was directlyedlto the parents’
or child’s sin against God would endure even to the time of Christ.

In the story of the man born blind in the gospel of John, Christ addresses the
correlation between parental and personal sin and suffering, as well asryaonsiight
into theodicy. Christ’s “disciples asked him, "Rabbi, who sinned, this man or his parents
that he was born blind? Jesus answered, "Neither he nor his parents sinned; ittitheo tha
works of God might be made visible through him” (9:2-3)(NAB), Christ confutes the long
held belief that the death and pain of a child is the result of retributive justtbe biwine.
He attests that neither the blind man nor his parents incurred blame in regards to his
blindness, and that it was instead a part of the greater divine plan. Christsgieia
response evokes recognition by those who grieve and those who suffer that areswers a
God's alone, and that suffering and death remain a mystery to human beings. In later
writings, theologian Karl Rahner stated that “The incomprehensibilityftérang is part
of the incomprehensibility of God®and that suffering “is the form . . . in which the
incomprehensibility of God himself appearé.This incomprehensibility would seem to
present an image of a God who is aloof, secretive, and uncaring as people, even children,
suffer and die. Christ’s passion and death provides a lens through which to view the
incomprehensibility of God'’s divine plan.

Dr. Stephen Vicchio iThe Voice From the Whirlwind: The Problem of Evil and

the Modern Worlgrovides a complimentary response for the challenge of theodicy to that

% Karl Rahner. ‘Why Does God Allow Us to Suffer?' Theological Investigations, Volume XIX:
Faith and Ministry.Translated by Edward Quinn. (New York: Crossro&83) 194-208
36 [
Ibid.
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of Rahner. While Vicchio agrees that humans cannot fully comprehend the divine plan, he
delineates the incarnation of Christ as a critical component to understandaxisteace
of evil in the world. "At the heart of the Christian message we must find a God who
identifies himself so thoroughly with his creatures that he becomes one of them. ...We
must trust that at bottom level the prima facie Christian paradox of evil egymer
apparent® If the “paradox of evil is merely apparent,” then suffering and death, as
humans perceive them, also become overshadowed by the truth of God’s love incarnate in
Christ. In knowledge of that truth, human beings are assured that the divine plan is one of a
God who loves and cares for them, even if faced with the perception that evil ethgts wi
their daily experience.

In this divine plan, God loves children and has a place for them in et&rriityis
was explicitly addressed in Mark 10:13-15: “People were bringing chitdreim that he
might touch them, but the disciples rebuked them. When Jesus saw this he became
indignant and said to them, "Let the children come to me; do not prevent them, for the
kingdom of God belongs to such as these. Amen, | say to you, whoever does not accept the
kingdom of God like a child will not enter it"(NAB). Christ used the model of a child to
explain the importance of receptivity. According to New Jerome Biblical Commentary

“The chief characteristic of children is receptivity. Without physpzaker and legal

37 Stephen J. Vicchidthe Voice from the Whirlwind: The Problem of Evitlzhe Modern
World (Westminster, Maryland: Christian Classics, 1928} .
38 Catechism of the Catholic Chur¢New York: Doubleday, 1994) 1261.
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status, children know best how to receiv&.”Adults must receive the kingdom and love
of God without controlling or fully comprehending. In the same way, they arealled c
to accept the “incomprehensibility of God” as Rahner proposed, when faced vigtinguf
and death, especially of children.

“In writings of the time, children are presented as either examples afsamable
behavior or objects to be trained. In this passage . . . They are taken serioesbpas p
and enjoy a relationship with Jesus and the kingdSr@Hirist uses the children as more
than a model of receptivity as a positive character trait. In Mark 10:16, hasa#i
relationship with children “Then he embraced them and blessed them, placing his hands on
them”(NAB). This blessing and ritual of the imposition of hands is reflected in the
blessings and rituals utilized by the Roman Catholic Church when a child dieSrddre
of Christian Funeralssserts that there is a need for adaptation regarding the extraordinary
circumstances and exceptional pain by family and friends when a child diesughhr
prayer and words of comfort the minister and others can help the mourners to understand
that their child has gone before them into the kingdom of the Lord and that one day they
will all be reunited there in joy** Part Il of TheOrder of Christian Funeralss devoted to
“Funeral Rites for Children” due to the extraordinary need for pastoral respods

sensitivity related to such a loss. T@eler of Christian Funeralstates that:

%9 Daniel J. Harrington, S.J. "The Gospel Accordimg/ark.” The New Jerome Biblical
CommentaryEds. Raymond E. Brown, Joseph A. Fitzmyer, anibE. Murphy. (Englewood Cliffs, NJ:
Prentice-Hall, 1990), 617.

“%bid. 618.

1 United States Conference of Catholic Bishdpsier of Christian Funeral¢Collegeville, Minn.:
The. Liturgical Press, 1989) 239.
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In its pastoral ministry to the bereaved the Christian community is challemged i
particular way by the death of an infant or child. The bewilderment and pain that
death causes can be overwhelming in this situation, especially for the parents and
the brothers and sisters of the deceased child. The community seeks to offer
support and consolation to the family during and after the time of the funeral
rites*
While clear regarding the Rites on how to provide a Roman Catholic funeral for baptized
Catholic children (or children whose parents intended on having them baffites),
Order of Christian Funeralsakes clear the need for flexibility and even provides a
number of possible options with regard to how to adapt the Rites to be pastorally sensitive
to the bereaved. Two examples of adaptation suggestions providedrdgreof
Christian Funeralsare: the need for developmental appropriateness of prayer, and the need
to provide the opportunity for sibling and peer active participation in prayer.
When a child has died, other children including siblings, family members, and
classmates are often profoundly affected and in need of spiritual and pastatairdire
The death of the child may be the first experience of human death the other children
present have experienced. The prayer and pastoral response provided, therefote, nee
speak not only to the adults present but — perhaps even more importantly — also to the
children affected as well. By stating “[tlhe minister may wish to déféef remarks for the
children’s benefit at suitable points during the celebratféthie Order of Christian
Funeralsprovides the opportunity for early catechesis regarding death forerhilding

language with which children are familiar. TBeder goes on to state that “if a large

number of children are present. . .elements of the rite may be simplified onghloated

42 bid. 237.
43 bid. 237.
4 \bid. 242.
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other elements or symbols that have special meaning for those taking pag may b
incorporated into the celebratioff. This utilization of symbols (the teddy bear, ballet
shoes, or soccer jersey of the deceased child) also allows children to engageayehe
whether or not they have fully developed language skills. All pastoral responkes to t
death of a child that include prayer need to be developed with intentional age-appropriat
opportunities for communicating with the bereaved children who are present. Engagement
for children often includes listening as well as participating. Listetaramn age-
appropriate homily and viewing symbols does not kinesthetically engage livechi
present at the prayer service. Thler of Christian Funeralstates that children “with
requisite ability should be asked to exercise some of the liturgical rolekildres may
serve as readers, acolytes, or musicians, or assist in the readingerie¢had mtercessions
and in the procession with the gift§®’Active participation in prayer and ritual after the
death of a child provides grieving children the opportunity to contribute towards the
healing of the entire community.

The image of Christ in the story of the raising of Lazarus exemplifies tharglas
minister’s role in companioning the bereaved. Christ models the critically tampor
balance of having both a theologically sound and compassionate response. The hopeful
message of eternal life and salvation attained through the death and riesuafed¢sus
Christ must be accompanied with an acknowledgement of the pain and loss experienced by
those who grieve. While the “divine plan” answer in regards to theodicy is valid, “l don’t

know. Only God knows.” is not, in itself, a comprehensive pastoral response to the

5 bid. 246.
8 1bid. 242.
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guestion “Why did God let my child die?” and to the sorrow that accompanies the
guestion. Pastoral ministry that utilizes the traditions and ritual prayéns &oman
Catholic Church must accompany the theological truth. These traditions angspraye
provide a structure which both acknowledges the divine truth of the “incomprehensibility
of God,” and recognizes that when faced with pain and loss, we are called to imitate
Christ, knowing that at the death of Lazarus, “Jesus wept” (John 11:35) (NAB) and “Chris
still sorrows with those who sorrow and longs with them for the fulfillment of tHeeFat

plan in a new creation where tears and death will have no glace.”

" United States Conference of Catholic Bishdpsier of Christian Funeral¢Collegeville, Minn.:
The. Liturgical Press, 1989), 239.



CHAPTER TWO

BEHAVIORAL SCIENCE

On November 28, 1942, in Boston, Massachusetts, 16-year-old busboy Stanley
Tomaszewski lit a match, as he replaced a light bulb. In doing so, he accidentally
started the famous Cocoanut Grove club fire, which had the second worst mortlity rat
of any fire in the history of the United States - 492 péplhis tragedy left Dr. Erich
Lindemann, a professor of psychiatry at Harvard Medical School, who worked with
patients who had acute grief after experiencing sudden loss with a uniquehresear
opportunity®® Dr. Lindemann was interested in the role social stressors played in
emotional reactions. In 1944, with the publicatiorsgmptomatology and management
of acute grief® Lindemann argued that grief had a recognizable course and symptoms,
and it was a distinct syndrome. Grief could be affected by either positive diveega
factors. His work became the basis for the modern diagnosis and the earlyiprevent
methods for what would later be termed “Post Traumatic Stress Disordadénhann
laid the foundation for the development of modern crisis theory and for how

professionals today provide intervention after disasters occur.

“8 John EspositdFire in the Grove: The Cocoanut Grove Tragedy AsdAftermath(Cambridge,
MA: Da Capo Press, 2005.)

“9 Erich Lindemann. “Symptomatology and managememicate grief.”American Journal of
Psychiatryl01(1944) 141-148.

0’3, Cobb. and E. Lindemann. “Neuropsychiatric olestimns after the Coconut Grove fire.”
Annals of Surger§17 (1943) 814-824.
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Gerald Caplan’ often regarded as a founding father of crisis theory, wkote
Approach to Community Mental Health 1961, creating a four phase model addressing
people’s crisis reactions. Caplan asserted that the first stagsisfredction is the
initial response, tension and anxiety, or "psychological disequilibridmHerein
people summon up their usual responses in an attempt to return to a state of equilibrium.
In the second stage, due to the nature and intensity of the situation and ongoing stimulus,
the usual strategies fail to work; the person reacting begins to feel poveerntesaable
to cope, as the anxiety and tension continue. In the third stage, the reactamg pers
expands his/her thinking regarding the situation, acquires new skills, and posgsibly e
modifies how he defines himself themselves in order to maintain his ego yntégrit
this stage, the person can grow in strength, having faced the situation, and move
forward, having acquired and integrated new skills and self- knowledge. Capldadisse
that if the situation and person’s reaction continue without resolution of equilibrium,
stage four, “personality decompensation” can occur. In stage fout, uigéated,

Caplan believed the person would continue to exhibit extreme reactions where the
reality of the situation and oneself is distorted and behavior becomes inceasing
extreme™

Based on the language and premises within Caplan’s seminal research, many

definitions of “crisis” have evolved. In 1965, Rapoport described three interrelated

1 G. CaplanAn approach to community mental healtkew York: Grune and Stratton. 1961.)
52 i

Ibid. 53.
%3 G. CaplanPrinciples of Preventive Psychiat(ilew York: Basic Books Inc., 1964.), 40-41.
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factors that can induce a "state of crisis: (1) a hazardous event whiclsposethreat;
(2) a threat to instinctual need which is symbolically linked to earlier thiteats
resulted in vulnerability or conflict; (3) an inability to respond with adequateng
mechanisms.** Slaiku, in 1990, produced a definition that clearly echoed Caplan’s
earlier work, describing crisis as “a temporary state of upset and dis@tiyamjz
characterized chiefly by an individual’s inability to cope with a particutaaton using
customary methods of problem-solving, and by the potential for a radically positive or
negative outcome>* As recently as 1999, Everly and Mitchell defined crisis as “acute
responsdo an event wherein homeostasis is disrupted, one's usual coping mechanisms
have failed, and there is evidence of significant distress or functional impaiiine

Crisis Intervention could be described as emotional triage. In the prakctice o
medicine, triage means to separate those who need acute or emergency cai@som t
who do not. In times of war, triage is staged to determine which of the wounded or
disoriented persons is in need of critical attention and which are less sempuisgl.i
The goal of triage is to assess, provide assistance, stabilize the wounded, god trans
them to a place where they can receive more consistent assistancecard they may
require. Crisis intervention does not engage in a long term therapeutic progessra

then triage could replace a patient’s relationship with a primary care @my<risis

* K.A. Slaikeu.Crisis intervention: A handbook for practice andearch(2nd ed.). (Needham
Heights, MA: Allyn & Bacon. 1990.) 15.

® GeorgeEverly and Jeffrey MitchellCritical Incident Stress Management (CISM): A nea e
and standard of care in crisis interventi@@nd ed.). (Ellicott City, MD: Chevrori,999.)
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intervention, also known as “Psychological First Ai"is time- limited and time-
specific®” in response to a critical incident. Crisis response and crisis intervention are
often the first intervention as the person embarks on the longer and more complicated
process of healing grief®

In 1964, Caplan determined that crisis intervention, might diminish the negative
psychological impact of a critical incident by reducing the intensity aratidarof
symptoms following the trauntd.Caplan believed that the goal for working with
persons in crisis was to help them recover their pre-crisis equilifiliime Equilibrium
Model of crisis intervention, based on that philosophy, mainly focuses on stabilization
until the system is no longer disordered and ch&bftaby, Leib, and Tancredi, in
Handbook of Psychiatric Emergenciéld that intervention should be pragmatic and
problem-focused, but flexible enough to allow for innovation should the demands of the
situation chang&” According to Mitchell and Everly, crisis interventierists to

achieve “1) a stabilization of symptoms of distress, 2) effect a mitigatisyngftoms,

*D.C. Aguilera Crisis Intervention: Theory and methodold@ ed.). (St. Louis, MO: Mosby.
1997.); Slaikeu, K. ACrisis intervention: A handbook for practice andearch(2nd ed.). (Needham
Heights, MA: Allyn & Bacon. 1990.)

®"J. Corcoran., and A. Roberts. “Research on drigisvention and recommendations for future
research.” In A. R. Roberts (EdQrisis intervention handbook: Assessment, treatraadtresearct2nd
ed. (New York: Oxford University Press, 2000.) 4886. ; R. A. Neimeyer. and A.M. Pfeiffer.
“Evaluation of suicide intervention effectivene®ath Studigsl8, (1994) 131-166.; A.R. Roberts and
J.J. Grau. “Procedures used in crisis intervertipsuicide prevention agencie®ublic Health Reports
85, (1970) 691-198.; Rudd, M. D., Joiner, T. ER&hab, M. H. “Help negotiation after acute suicidal
crisis”. Journal of Counseling and Clinical Psycholo@g (1995) 499-503.

8 The National Institute for Trauma and Loss in @éh (n.d.). “Grief and trauma: The
confusion — the difference.” Retrieved September2008, from http://www.tlcinst.org

9 G. CaplanPrinciples of Preventive Psychiatfilew York: Basic Books Inc., 1964). 40-41.

€0 G. CaplanAn approach to community mental hea({fdew York: Grune & Stratton. 1961).

1 G. CaplanAn approach to community mental hea(ifRew York: Grune & Stratton. 1961);
Leitner, L.A. “Crisis Counseling may save a lifdournal of Rehabilitation40 (1974) 19-20.

2 A. Slaby, J. Lieb, and L. Tancredi, Handbook of Psychiatric Emergenciéslushing, NY:
Medical Examination Publishing. 1975).
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and 3) restore adaptive, independent functioning, if possible, or facilitate &wcess
further support® Many models have been produced as to how to provide crisis
intervention®® For this project, however, adaptation of the seven stage Critical Incident
Stress Debriefing Modé&P created by Jeffrey Mitchell and George Evéfiyas

selected due to its clarity, comprehensive nature, and developmental adggtabili

both adults and students.

The seven debriefing stages utilized by Everly and Mit&ia#igin with a brief
“Introduction” where team members are introduced and the process is explairgel. Sta
two, “Fact” each participant describes the nature of their experiencelatidiship to
the critical incident this engages them from a cognitive perspectivge Siaee
“Thought Reaction” begins to transition from a cognitive to an emotional perspdcti
stage three, participants are asked questions like “What was the wocstfempeyour
perspective?” Stage four, the “Emotional Reaction” stage engagesgaarts asking

them to reflect on the feelings elicited from the experience. Stage Reé&dming”

83 GeorgeEverly, and Jeffrey MitchellCritical Incident Stress Management (CISM): A new e
and standard of care in crisis interventi@nd ed.). (Ellicott City, MD: Chevrori,999.); Georg&verly,
R.B. Flannery, and Jeffrey Mitchell. “Critical irt@nt stress management (CISM): A review of the
literature.” Aggression and Violent Behavidr, (2000) 23-40.

% B.G. Collins, and T.M. Collins, T. MCrisis and trauma: Developmental-ecological
intervention.(Boston, MA: Lahaska Press, 2005); Greenstore, & Leviton, S. C Elements of crisis
intervention: Crises and how to respond to th@md ed.). (Pacific Grove, CA: Brooks/Cole, 2002.);
Jones, W. A. “The A-B-C method of crisis managenigdental Hygiene52 (1968) 87—-89.; Roberts, A.
R., & Grau, J. J. “Procedures used in crisis irgation by suicide prevention agencieBublic Health
Reports,85 (1970) 691-198.

85 Jeffrey Mitchell. “When disaster strikes. . . Tdréical incident stress debriefing process.”
Journal of Emergency Medical Servic8s(1983), (1), 36-39.

% Jeffrey Mitchell and George Everl@ritical Incident Stress Debriefing: An Operations
Manual for the Prevention of Traumatic Stress Am8pgvices and Disaster Worke(Ellicott City, MD
:Chevron Publishing Corporation, 1996).

87 Jeffrey Mitchell and George Everl@ritical Incident Stress Debriefing: An Operatiokgnual for
the Prevention of Traumatic Stress Among Servindsbasaster WorkergEllicott City, MD :Chevron
Publishing Corporation, 1996).
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participants begin to explore what they may be able to glean from having had this
experience, it begins to move participants from the emotional processing of the
experience to cognitive processing. Stage six, “Teaching” participenisrovided with
information regarding normal reactions to stressful situations and arecafteoned to
avoid unhealthy behavioral choices. Lastly, the seventh debriefing stage, “iré-Entr
summarizes the experience and prepares the participants with any additional
information. This process provides participants an opportunity to share both story and
feeling. Participants not only cognitively relate their experiencealbatexpress the
underlying emotions relating to their experience in a safe and structurednenent.
According to Erik Erikson, the experience of suffering and pain is fundamentally
social® Therefore, a response must be timely, pragmatic, systemic, and true to the
social constructs of the entirety of the community impacted. In 1965, Rapoport noted “A
little help, rationally directed and purposefully focused at a strategiasimere
effective than more extensive help given at a period of less emotionalibiticgs$® In
the situation of a student death in a Catholic elementary school, long term grief and
bereavement may affect the both the adult and student populations of the school.
Bereavement requires three elements: “1) a relationship with some pethorgdhat is

valued; 2) the loss — ending, termination, separation — of that relationship; and 3) a

survivor deprived by the los$*A school-wide response and crisis intervention

% Erik H. Erikson,dentity and the Life CycléNew York: International University Press, 1976).

%9 L. Rapaport. “The state of crisis. Some theorétioasiderations.” In H. Parad (EdCyisis
Intervention: Selected Readindblew York: Family Service Association of Amerid#®65) 22-31.

O C.A. Corr., Nabe, C. M., & Corr, D. Meath and dying: Life and livin(grd ed.). (Belmont, CA:
Wadsworth. 2000.) 212.
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includes a clear understanding of the developmental differences among thosakeho m
up the elementary school community: adults (faculty, staff, administrataments), as
well as students in various stages of cognitive, emotional, and faith development.
Both adult grief and children’s grief are “the reaction to 138 he
manifestation of that grief is different between adigmd childrefi’ by nature of their
age, experience, and maturity. Adults have a continual awareness and experience of
grief, whereas children grieve in small intermittent bursts. By thediperson enters
adulthood, he or she has often experienced other losses and therefore has a context for
the recent loss, while children may be experiencing loss for the first\titnike adults
have developed the ability to express their feelings and needs verbally, yodngnchil
may need adults to assist them by providing alternate ways of expre=singd$ and
needs as they are still forming their language skills. Due to a developed machuty
can draw from stories and experiences with the deceased, where childreeetiay n

prompts and assistance to recall the person who has died. Adults are also abléoto car

7. Allan and E. Anderson, “Children and crisisclassroom guidance approacklémentary
School Guidance and Counseljrl, (1986) 143-149.; J. Bertoia, and J. Allarci&l management of
the bereaved child Elementary School Guidance and Counseling,(2888) 30-38.; Pelej, J. “Help your
school survive a suicideExecutive EducatoApril, 1987) 26-31.;J.R. Sorensen. “Respondmgttident
or teacher death: Preplanning crisis interventidotirnal of Counseling and Developmeit, (1989)
426-427; Stevenson, R. “How to handle death irsti®ols. Tips for Principals(Reston, VA: National
Association of Secondary School Principals,1986.)

2C.A. Corr, C.M. Nabe, and D. M. CotPeath and dying: Life and living8rd ed.). (Belmont, CA:
Wadsworth, 2000.)

3 Ira Oscar Glick, Robert S. Weiss, and C. MurragkBa he First Year of Bereavemef(iilew
York: John Wiley and Sons, 1974). CM ParkBsreavement: studies of grief in adult li8zd ed.
(Harmondsworth: Pelican, 1998); Therese A. Ra@i®f, Dying and Death: Clinical Interventions for
Caregivers(Champaign, IL: Research Press, 1984.); CathdfindandersGrief, The Mourning After:
Dealing With Adult BereavemeiiNew York: Wiley, 1989.)

" Sylvia Anthony,The Discovery of Death in Childhood and Afi@dtew York: Basic Books, 1972).;
Elisabeth Kubler-RossQn Children and Death(New York: Collier Books, 1983); Elizabeth Reed,
Helping Children with the Mystery of DeaitNashville: Abingdon, 1970).
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themselves, whereas children are reliant on their caregivers to provide fortiem a
model for them grief and bereavement in the face of death. Lastly, adyltdecide not
to share their feelings because they have preconceived notions about how people
“should” respond, whereas children may talk openly and emote around death without the
limitations of personal determination or social mdres.

At a Catholic elementary school, a first grade student “Timmy” wasdkdh the
way to school, when his car hydroplaned into a tree. Later in the afternoon, “Eric,” a
fellow student walked over to Timmy’s desktop and placed multiple erasers on it. When
guestioned regarding this behavior, Eric explained that Timmy was often punished for
throwing erasers in the classroom and sent to the principal’s office. “If Fasgrs on
his desk, he will see them when he comes back from being dead . . .he will smile . . .like
when he comes back from the principal’s office.” The statement, “when he comkes bac
from being dead,” highlights the need for educators to understand the developmental
differences in the three distinct age groups that are housed in elementary sisool. T
statement, developmentally appropriate for a first grader, would be a cdntevas
shared by a seventh grader. Through the lenses of the work of Jeaf® Riageitive
development), Erik Eriksdh (social development), and James Foffliedevelopmental

process of human faith), an overview can be created regarding the develoztagesl

S A. Solnit and G. MorrisModern Perspectives in Child Developmédhtew York: International
Universities Press, Inc. 1963) 217-228.

% Jean Piagefhe Origin of Intelligence in the Chil§London: Routledge & Kegan Paul. 1952.)

" Erik Erikson,ldentity and the Life CycléNew York: International Universities Press, 1959.

8 James FowlerStages of Faith: The Psychology of Human Devetoprand the Quest for Meaning
(San Francisco, CA Harper and Row 1981.)
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present among the students within Catholic elementary schools and thespoeises
that can be anticipated for each age group.

As every child is unique, each child’'s response to death is unique as well. Insight
can be gleaned by examining the developmental stages and age based normative
responses around grief. These stages and responses provide understanding in a
generalized manner that does not describe every child in a classroom. @hehchilas
already experienced the death of one or more family members, for exarnfigieye a
different context for loss then their peers of the same age. That child may
developmentally respond in a manner that is more often seen in students who are older
and require individual conversation that includes a discussion of their previous losses.
An alternate situation is when a student has below average intelligence aneonesy
additional support to process the loss. While classmates may process through
storytelling, that one student may be more inclined to draw a picture. In asasac
teacher can provide one on one time with students, it should be a recognized goal that

each child within a grieving classroom would receive individualized care.

Grades Kindergarten — 2 Ages 5 —7)

Kindergarten entry age is approximately five years old. This places the

kindergarten through second grade students in Piaget’s Pre- Operational (Ages 3
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stage of cognitive developmenftalthough some older children in this age group might

have already advanced to the next level of development. Children’s thinking is often

magical and egocentric (thinking about the world entirely from their owropairs

perspective). Children in this stage develop both imagination and laffyBgsveen

kindergarten and second grade, Erik Erikson would place the student’s social

development at the Initiative versus Guilt stdgealthough usually by age five,

children have fully arrived into Erikson’s third stage. Erikson stated thebfding to

the wisdom of the ground plan the child is at no time more ready to learn quickly and

avidly, to become bigger in the sense of sharing obligation and performance than during

this period of his/her developmeritJames Fowler’s faith stages mirror those of

Piaget.. Fowler would place these children’s faith development in his Stege O

Intuitive- Projective (although, here too, older children in this age range might have

advanced to the next stage).
The next stage of faith emerges in early childhood with the acquisition of
language. Here imagination, stimulated by stories, gestures, and symbols and not
yet controlled by logical thinking, combines with perception and feelings to
create long-lasting faith images . . .Representations of God take conscious form
in this period and draw, for good or ill, on children’s experiences of their parents
or other adults to whom they are emotional attached in the first years .of life

.when conversion experiences occur at later stages in ones’ life, the images
formed in this stage have to be reworked in some important {ays.

9 John L. Phillips, JrPiaget's Theory: A PrimerSan Francisco, Ca: W. H. Freeman and Co. 1981.)
69.

8 Inhelder, B. & Piaget, JThe early growth of logic in the child, classifiat and seriation(E. A.
Lunzer & D. Papert, Trans.). (New York : Harper &R 1964.)

8L Erik Erikson,ldentity and the Life CyclNew York: International Universities, 1959.) 82.

8 Mooney C. GarhardTheories of Childhood: An Introduction to Dewey,¢sorri, Eriksson,
Piaget, and Vygotskist. Paul: Redleaf, 2000.) 40.

8 James Fowle\Veaving the New Creatioféw York: Harper Collins, 1991.) 103
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Fowler describes children in this phase as imitative and that they atky gnuenced
by reactions, emotions and statements of primary atfults.

With regard to death, most kindergarten through second grade students believe
that physical death is reversible and not fffidthe children may also experience
‘magical thinking’, in which they believe that their thoughts caused the &étixten,
the youngest elementary school students (pre-School and Kindergarteners) may
temporarily regress with symptoms such as bladder and bowel control, use baby talk,
thumb sucking, want to sleep with a sibling or parent, and experience a changeagin eatin
and sleeping habif€.John Bowlby, in his bookttachment and Losseported that
following a loss, many children experienced acute night terrors, and haveeatdesir
sleep with a parent or siblirf§. Children will often become worried that when other
people leave, they are not going to come back. Children at this age are also much more
impressionabl€ and are greatly influenced by the emotions that others are expressing,
especially sadne$s In the forward to the bodkthnic Variations in Dying, Death and
Grief, Tobin Gonzales Barrozo writes that

There are habits of mind and sentiments that are the products of growing up in a
particular culture. Different cultures and the great world religions thegody

8 James FowlerStages of Faith: The Psychology of Human Devetoprand the Quest for Meaning
(San Francisco, CA Harper and Row. 1981.)

8 Earl A. Grollman, (Ed.)Explaining death to childrer{Boston: Beacon Press. 1967.) 99.

8 H. Fitzgerald The Grieving Child: A Parent's Guid@New York: Fireside, 1992.)

8 G.M Burnell and A.L. BurnellClinical Management of Bereavement: A Handbookfealthcare
Professionals(New York: Human Sciences Press, Inc., 1989.)

8 John Bowlby, Loss: Sadness & Depressifwol. 3 of Attachment and Loss]. (New York: Basic
Book. 1981.)

8 Earl A. Grollman, (Ed.)Explaining death to childrer(Boston: Beacon Press 1967.)147.

% C.N. Slate and D.A. Scott, “A discussion of copingthods and counseling techniques for children
and adults dealing with grief and bereavement.”éPdfased on a program presented at the American
Counseling Association Annual Conference and ExjposiCharlotte, NC. (2009, March).
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are lenses through which reality is viewed. A lens with an amber tint sewveal

world different from a world seen through a lens of different hue. To think that

all human beings experience reality the same way is ethnocentric. Dying a

grief are intensely personal, yet these experiences and feelmys te

separated from who we are and from the cultures that nourish and surrddind us.
The cultural mores of a particular family or ethnic community may plag@f in the
responses the students have to death. For some children, they have observed and
participated in public wailing crying after the death of a family membthdse
children, wailing would be the normal behavior after a loss. For other childrermthey
have learned that stoic unemotional behavior is the appropriate response following a
death by watching their family grieve. Talking to children about their pusvi
experiences of loss and familiarity with cultural differences caeibptepare a teacher
or administrator to serve in times of loss.

When ministering to children of this age after a death, itpe@ally important
to be honest and provide as much detail as can be comprehended bydtffeDuls to

the “magical thinking,”%®

some children will often believe that their thoughts or
behavior may have caused the death. It is important to clearlg tbfege notions so as

to avoid guilt”® The use of creative expression in a therapeutic environment lpaa he

°1D. P. Irish, K.F. Lundquist, and V.J. Nelson, (eBi#hnic variations in dying, death and grief,
diversity in universality (London: Taylor & Francis Ltd, 1993), xviii

92 Alan Wolfet,Helping children cope with grigMuncie, IN: Accelerated Development, 1983).

% Linda GoldmanLife and Loss: A guide to grieving childreéshington DC: Accelerated
Development, 1994).

% Patricia L. Penbrock and Robert F. Va3hjldren's Grief: How to Help the Child Whose Paren
Has Died(Redmond, WA: Media Publishing Co., 1988).
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child to express emotion and process their gfefhis is especially important as the
many children in this stage are not yet fully able to artteutheir emotions verbally,

and often manifest them physically.

Grades 3 - 5QAges 8 — 10)

Students are in Erikson’s fourth stage of social development, Industry versus
Inferiority between the third and fifth grades. According to Erikson, sociallhis
stage a child’s task is to learn basic skills of life and how to function. Eriksontpist it
way:
One might say that personality at the first stage crystallizes aroundrilaetion
“I am what | am given,” and that of the second, “I am what | will.” The third can
be characterized by “I am what | can imagine | will be.” We must now agproa
the fourth: “I am what | learn.” The child now wants to be shown how to get
busy with something and how to be busy with otifers
Piaget would agree with the emphasis on what is “learned,” believing thatén thes
grades, students would be experiencing the Concrete Operations stage of Cognitive
Development’ ® “Operations are initialized sets of actions that allow the child to do

mentally what was done physically beforéAccording to Piaget, children can

explicitly state their method and logical rules for how they solve problethssa

% H. Glazer, “Expressions of children’s grief: A djtative study.”International Journal of Play
Therapy 7, (1998) 51-65.

% Erik Eriksson, Identity and the Life CycléNew York: International Universities, 1959), 82.

97 Jean Piagef he essential PiageGruber, H. E., & Vonéche, J.J. (Eds.). (New Ydksic Books,
1977).

% John L. Phillips, JiPiaget’s Theory: A Primer(San Francisco, Ca: W. H. Freeman and Co, 1981),
99.

% John W. Santrock ife-SpanDevelopment(7th ed.). (McGraw-Hill College, Boston, 1997)320
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stagé® and engage in classificatio™,an ability to hierarchically structure object$?
Concrete operational thinkers will explicitly state their use of logidak in problem
solving.*®*Concrete operational children also gain the ability to structure objects
hierarchically, known as classificatiof.

With regard to faith, James Fowler would classify students betweeratidrd
fifth grade as generally having Stage 2 - Mythic-Literal Faith.|Epproposes that in
developing the ability to think logically, children are able to sort the real tihem
imaginary. He also believes that children no longer see the world from their own
perspective, but are beginning to be able to see situations from others’ perspsective
well. Critically, students at this age are able to capture “life arahimgs in the
narrative and stories™ Students at this stage are aware of the stories and beliefs of
their community. These beliefs and narratives help students to contextualze the
experienced®

Students at this age view death as final, but not universal. They often believe it
will happen to adults, but not to théfff.This could lead to students being concerned

(after someone dies) with the health of the adults in their lives (espeaatigivers)

19 M. Harris and G. ButterwortiDevelopmental Psychology: A Student's Handb¢dkve: The
Psychology Press, 2002).

101 . Tomlinson-Keasey. “The structure of concreterafional thought.Child Developmenis0,
(1978) 1153-63.

102 yean PiagefThe essential PiageGruber, H. E., & Vonéche, J.J. (Eds.). (New Ydksic Books,
1977).

193 M. Harris. and G. ButterwortiDevelopmental Psychology: A Student's Handb@tdve: The
Psychology Press., 2002).

194 Jean Piagefhe child's conception of numbéNew York: W.W. Norton & Co., 1965).

195 James FowleMVeaving the New CreatigqiNew York: Harper Collins 1991) 105.

198 James FowlerStages of Faith: The Psychology of Human Devesoprand the Quest for
Meaning(San Francisco, CA:Harper and Row, 1981.)

197 Earl A. Grollman. (Ed.)Explaining death to childrer(Boston: Beacon Press, 1967) 101.
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and who would care for them if their caregivers died. They often have what can be
described as a “morbid” fascination with death. Children may “play deadicbott a
funeral,” following the death of someone they knbascinated by narrative, as well as
mythical heroes and heroines at this age, students may view death as a villait), a s
angel or ghost:°®Boys and girls often manifest their grief differently at this sthogs
often express their grief through aggressive behavior and girls througi aha
attached behavidf?But, it should be mentioned that not all children behave in
stereotypic fashion: some boys are weepy, while some girls are quiterstoien
frankly aggressive .Being attentive to the behavior that the students exlatititcial if
they are unable to articulate feelings verbally. Often, some studentowmitilain of
physical iliness (like a headache or stomachache) rather than engagscusaidn
regarding feelings*® ***

When engaging with third through fifth graders following a death, adults find
that students will utilize their newly found gift of narrative to share st@mal relate
their experiences regarding death as well as their relationship to the persoied?

Often stories and questions, are repeated multiple fifi@erbeck and Overbeck

198 Maria Nagy. “The Child’s Theories Concerning Deatlournal of Genetics and Psycholodi,
(1948) 3, 4, 26, 27.

199 Therese Rand@rieving: How to go on living when someone you ldies (Lexington,
MA:Lexington Books, 1988).

10, Wass and C.A. Cor€hildhood and Death(Washington, DC: Hemisphere Publishing
Corporation, 1984).

ﬁllan Wolfelt. Helping Children Cope with GriefMuncie: Accelerated Development, 1983).

Ibid.

M2 Earl A. Grollman. (Ed.)Explaining death to childrer(Boston: Beacon Press, 1967)163.

13 inda Goldman, “Best Practice Grief Work with Séudls in the SchoolsFranklin, C. Mary Beth
Harris & Paula Allen-Meares (EdsThe School Services Sourcebook: A Guide for SdBaséd
Professionals(New York: Oxford University Press, 2006) 570.
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describe how “[c]hildren at this age must be encouraged over and over again to talk
about the loss and express their deep inner feelings in order to allow mourning to result
in a positive outcome™** Respecting that story and providing venue for the students to
share their questions provides them with a sense of unity around the loss. Adults should
be prepared to honestly answer questions regarding the biological realitieshdf-tié
provided the proper environment, students of this age will ask questions often deemed
by modern American society as “inappropriate” or “insensitive” aftesa. IQuestions

such as “Do you fart after you die?” “Did he hear his heart stop beating?” ametéwW

does he go to the bathroom in a coffin?” are natural at this age. Adults who may be
offended or uncomfortable by the line of questions may wish to have additional adult
support for when the questions arise. It is important to calmly answer the quésditons
students ask, rather the presupposing what information peaks their curiosagkiBy
guestions and listening to adults talk about “funerals,” “wakes,” and “death,” students
are learning what to expect and are better prepared to engage in the exp€hédcen

at this age also can begin to participate in memorial planning with adult sapgort

structure.

Grades 6-8 (Ages 10 — 13)

A sixth grade teacher in his late sixties had died of heart attack a nighd.befor

Upon entering the classroom the next morning, the following was revealed to ms: “M

4B, Overbeck and J. Overbedtelping children cope with los¢Dallas: TLC Group, 1992) 52.

5 inda Goldman, “Best Practice Grief Work with Séudls in the SchoolsFranklin, C. Mary Beth
Harris & Paula Allen-Meares (EdsThe School Services Sourcebook: A Guide for SdBaséd
Professionals(New York: Oxford University Press, 2006) 568.
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Kristin?” “Yes?” “We should confess to you, we killed our teacher.” When | ptech

them, the students revealed that, as a component of his discipline, the teacher had often
made the statement “Do you see this vein in my forehead? When you misbehase, it get
big. You kids are going to be the death of me.” The students believed that theirseache
death was a direct result of their lack of obedience in the classroom. They had, based on
the information they had been provided, created a logical narrative.

Exemplifying Piaget’'s Concrete Operational and Fowler's Mythtetai Stage,
this conclusion as to their own culpability could have severely complicated the grief
process and led to unnecessary guilt for the students involved. Responding to the
students in a way that addressed their developmental stage, | explained tioethem
biological occurrence of a heart attack, using terms like “artery” blodKage.” Once
new information was integrated into the narrative, they came to a differesdllog
conclusion: their teacher’s death, while sad, was not their responsibility.

Many of the descriptions of the developmental stages present in the thirt to fift
grade student apply to the sixth through eighth grade student as well. Jean Piaget
asserted that some of the students of middle school age will begin to seghe stage
of Formal Operation$'® Formal Operations, according to Piaget, is not a stage every
child or adult reaches. It involves the ability to use hypothetical thinking based on the

abstract. Piaget believed that a child makes a transition to a new staghkisvheher

118 John L. Phillips, JrPiaget’s Theory: A Primer(San Francisco, Ca: W. H. Freeman and Co,
1981), 147.
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current mental structures no longer explain events in their wdrkthe death of a peer
could be, for some students, an event that defies explanation and requires transition to a
new way of thinking.

The majority of students between sixth and eighth grade would be described by
Fowler as still in the Mythical- Literal Stage. These studentawege of the stories and
beliefs of the community to which they belong to and are able to utilize their gfras
these stories to provide a framework for “hanging” new experiences. Sotea s,
however, may show indications of their faith entering into Fowler’s StageThre
Synthetic-Conventiondf®

The next stage characteristically begins to take form in early agoles. The

emergence of formal operational thinking [the ability to think abstractlyi®ope

the way for reliance upon abstract ideas and concepts for making sense of one’s

world. The person can now reflect upon past experience and search them for

meaning and pattern. At the same time, concerns about one’s personal future--
one’s identity, one’s work, career, or vocation--and one’s personal relationships
become importanit-®
The early adolescent, beginning to create an independent “s&if’ the family, will
often use faith as a vehicle to distinguish himself in both ideatity values. This new

“self” will desire autonomy in determining its relationshigiwGod and its relationship

with others'?°

117 Elizabeth A. Jordan and Marion J. Poraftducational psychology: A problem-based
approach. (Boston, MA: Allyn & Bacon, 2006).

118 James FowlerStages of Faith: The Psychology of Human Devetoprand the Quest for
Meaning San Francisco, CA: Harper and Row, 1981).
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With regard to death, students ten years of age and older segrasip the
concept that they will die and may dwell on the idea of their death**! By the time
the child is twelve years old, death is viewed as final and unlvVéfsgtudents will ask
increasingly esoteric questions regarding death, as theypatterfmake sense” of the
loss in the context of their previous experiences. Seeing &goeaitext, older students
may ask the practical questions regarding the consequences d#ate Due to their
increased freedom, students of this age may also be inclinedk® daagerous and
destructive decisions following a loss. Assisting students to fieatice outlets many
include suggesting writing a letter to the deceased or wiitiregjournaf:?® Letting the
young person be a part of the planning for the service alsosseebe helpful in the
closure process for this age grddblt is strongly recommended that students become
involved in the planning and implementation of commemoration ideas.

Clearly, developmental differences need to impact the approacin take
educators. When working with children of elementary school-age, howdwere
consistent recommendations apply regardless of the age of the c¢hiicharily, all

children require reassurance and intentional support following a.féafiecondly,

121 American Society of Clinical Oncology. (n.d.Bjelping a child or teenager who is grieving
Retrieved September 10, 2008, from
http://www.asco.org/patient/Coping/Grief+and+Bermaent/Helping+Grieving+Children+and+Teenager
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children require adult honesty regarding death. This includes avoiding espigeike
(“we lost him”, “resting in the Lord” and “passed away”). Byngsiclear language with
children (e.g. cancer, dead, died), confusion and misinterpretationecanoied?®
Lastly, consistency, routine, and rituals provide comfort for childreturRieg to the
routine “milk money goes into the bin” and “hanging my coat up in uiby” creates a
sense of balance.

The death of a student within a close community can create ripples that affect
more then just the other children who shared a classroom with the student daily.
Immediate crisis intervention strategies can promote and support hgaéting for the
entire community. By utilizing the time-limited and time-sensitive rolerisiis
intervention in the grief process, the community can quickly begin to heal and grieve.
Intervention with an affected community requires intentional work with both the adults
and the children. With increased knowledge of the developmental stages of students, the
facilitator can speak to concerns, fears, and the manner of grief express$ien of t

students in the way that will be most effective.

126 Grollman, E. A. (Ed.).Explaining death to childrer(Boston: Beacon Press. 1967), 100.



CHAPTER THREE

INTEGRATING CRISIS INTERVENTION AND THEOLOGY
THE “FOUR C MODEL”

Based on the Scripture passage of Christ’s interaction with the disciples on the
road to Emmaus, the “Four C Model” of crisis response was created to intentionally
integrate Roman Catholic theology and ritual with crisis intervention tgcasi
appropriate to the developmental stages of children. Historically, there hawve bee
proponents that crisis intervention should be devoid of both religion and spirituality. The
integration of psychology and theology (or spirituality) is often reteto as pastoral
care. Pastoral care, which can be defined as “helping acts done by rejresent
Christian persons, directed towards the healing, sustaining, guiding and regooicili
troubled persons whose troubles arise in the context of ultimate meaning and’@éhcern
is incorporated into the role and responsibility of every Catholic school admntimistra
Within the context of daily pastoral care giving, administrators need a todh#yahave
been prepared to utilize should a critical incident occur. This tool needs to address the

practical needs of the students to process the incident and to begin grievinglthya hea

127\W. Clebsch and C.R. Jaeckiastoral care in historical perspectiydlew York: Harper. 1967), 4.
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manner psychologically, without forgetting the identity of the school is, in fathalic

and faith-based.

In TheOrder of Christian Funeralshe Roman Catholic Church asserts that after
a death, the communitghould also take into consideration the spiritual and
psychological needs of the family and friends of the deceased to expedssdrtheir
sense of loss, to accept the reality of death, and to comfort one artéthes of the
phrase “spiritualind psychological’(emphasis mine) may create the impression that the
disciplines of theology and psychology have always functioned as allies. eadligri
however, there have been both proponents and opponents to the integration and
collaborative use of these two fields.

William James, who is often regarded as a forefather of the blendinggadmel
and psychology, ivariety of Religious Experiengriblished in 1902, defined religion
as “the feelings, acts, and experiences of individual men [sic] in theudsali. in
relation to whatever they may consider divin€."James delineated a difference
between institutional religion and personal religion. Personal religion, in wheh t
believer has mystical experience, can occur outside of a society’s culistgutional
religion, a religious group or organization, is interrelated with the culturectdty.
James, who was far more interested in what he termed “personal religi@néddbat

whether or not religion should be a part of a person’s life is contingent on whether or not

128 United States Conference of Catholic Bishdpsier of Christian Funeral¢Collegeville, Minn.:
The Liturgical Press, 1989). 3.
129 william JamesThe Varieties of Religious Experien¢ew York: Penguin Books, Inc., 1982) 31.
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the practices and religious actions create a positive effect for the persoipga@ng in

them.

In 1843 philosopher and communist revolutionary Karl Marx wrote of religion as
“the sigh of the oppressed creature, the heart of a heartless world, and thfe soul
soulless conditions. It is the opium of the people. The abolition of religion as theyillusor
happiness of the people is the demand for their real happirie&ai Marx, religion not
only failed to serve humankind, but it was also an impediment to the human race
achieving its full potential. Marx was not the first to espouse the beliefalgibn’s
role in the lives of people was not only unnecessary, but it could also be described as
unhealthy. Founder of the psychoanalytic school of psychiatry, Sigmund Freud, who
publishedTotem and Taboo in 1918pecifically addressed the relationship between
psychoanalysis and religion. Freud believed that “[a]t the conclusion, then, of this
exceedingly condensed inquiry, | should like to insist that its outcome showlsethat t
beginnings of religion, morals, society and art converge in the Oedipus contptém.”
other words, religion was, foundationally, a phase of life that needed to be “resolved.”
Freud believed that “[tjotemic religion arose from the filial senseudf, gn an attempt
to allay that feeling and to appease the father by deferred obedience tdlhaterA
religions are seen to be attempts at solving the same probiefihis belief that

religion created impediment to healing and lacked usefulness in human growth and

130 Karl Marx. Introduction to A Contribution to the Critique oelgel’s Philosophy of RightTrans
Andy Blunden) Collected Works, v. 3. New York: OsddUniversity Press, 1970), 42.

131 Sigmund FreudTotem and Tabod\ew York: Random, 1918), 156.
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development would be challenged; however, Freud's legacy regarding his view on

religion continues to color modern psychology and psychiatry.

One strong opponent to the separation of religion and psychology, especially
when subjects were going through crisis, was Anton Boisen. Boisen, a pionéeical cl
pastoral education and the study of psychology of religion proposed that “[i]n time of
crisis, however, when their fate is hanging in the balance, [men and women] ... are
likely to think and feel intensely. Under such conditions new ideas come flashing into
the mind, often so vividly that they seem to come from an outside source. Crisis periods
have therefore creative possibilities. They are also periods of datijeBbdisen
believed that, at these crisis times, religion and interaction with the diereepessible
in new ways. “As one stands face to face with the ultimate realitiee@td death,
religion and theology tend to come alive. Meaning tends to outstrip symbol and we have
to seek for new words to express the new ideas which come surging in. Among these
ideas we frequently find the sense of contact with that ultimate realityith wie give
the name of ‘God’*** Boisen'’s beliefs regarding the efficacy of religion during
psychological crisis have been recently revisited and studied by behavientilsss
with results affirming, in a large degree, his premise.

In “The meaning of loss and adjustment to bereavement,” authors Wortman,
Silver, and Kessler noted that “the impact of life events may be deternyirveldether

they can be incorporated into an individual's philosophical perspective or view of the

133 Anton BoisenReligion in Crisis and CustofNew York: Harper & Brothers, 1955), 68-69.
134 Anton BoisenReligion in Crisis and CustoifNew York: Harper & Brothers, 1955), 3.
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world.”*** For many people, religion is a primary factor in how they engage in the

world around them. Often religious beliefs, rituals, traditions, and mores shape people’s
behavior and viewpoints. Religion has also been studied as a vehicle to assist in
increasing personal mastery and personal grotth.

Religion has been shown to aid people to make meaning out of difficult
situations in their live$*” When people are in need of mechanisms for coping, they will
use religion, prayer and religious belief§,*? **° 2! aording to research. It has also
been shown that some forms of religiousness can be a protective factor in titnessof s
and that positive religious coping methods are related to increased psychological
adjustment and growth in the midst of stressful situatitié> Pargament, Koenig, and
Perez, in the article “The many methods of religious coping” found that atdimes
trauma, death, and bereavement, religion can play an significant part in the healing

process. When faced with these difficult situations, religion can aid individuals to 1)

135 C.B. Wortman, R.C. Silver, and R.C. Kessler. “Fheaning of loss and adjustment to
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make sense of the stressful event, 2) gain a sense of control and comfort, 3) &hd soci

and spiritual intimacy and support, and 4) achieve life transformatitiResearch has
also shown that upon the death of a child, spouse, or close friend, religion can provide a
primary coping mechanism for those most affecfed.

While the integration of religion and psychology may still have opponents, and
in some circles be seen as controversial, scientists are increasnaighg fihat flexibility
in methodology to include religioff **’ could be of benefit to both the field of
psychology and those seeking healing and understanding. Integration of psychology and
religion **® could provide psychologists with additional tools and resources to serve their
clients in crisis situations, utilizing a vernacular imagery and a cbtiitais both
comforting and familiar to those to whom they are ministering. It is the bhehdtiis
integration between the psychologically based field of crisis inteoreatd religion
that drew forth the creation of a four-stage model for Catholic crisis imt&one

Providing the crisis intervention component is only the beginning of a far longer

grieving process for the entire school community. With proper reflection and
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development, the time-sensitive, short-term crisis response component céy actua

segue not only to the tools available for grieving persons in the secular worlddotat als
the spiritual tools available to assist with healing. The “Four C Model"isitcr
intervention Communication, Communig Commemoration, Continuation) was
gleaned from 1) previously existing secular models of longer term bereavemesttym
with children, 2) insertion of the crisis intervention debriefing process, and 3)
exploration of relevant Roman Catholic ritual, symbol, and prayer.

There are numerous four-stage models providing guidance for ministry to
grieving children. Three prominent writers’ whose work was instrumental in the
formation of this project were: Ebeling, Fox, and Goldman. Carol and Davis Ebaling, i
When Grief Comes to Schpdescribed four phases of grief: “Shock and Disbelief”;
“Searching and Yearning”; “Disorganization and Despair”; and “Rebuildim
Healing.”° Crisis response and intervention are tools often utilized in either the “Shock
or Disbelief” or the “Searching and Yearning” phases of this model. In 1988, Sandra

Fox’'s Good Grief: Helping Groups of Children When A Friend Dieseloped a model

which focused primarily on children and summarized the four tasks of a chilefsari
include 1)Understandhe universality and permanence of deatlG&gveincluding
expressing the feelings associated with los§€&pmemorateemembering the person
and celebrating life; and 4Jove Oninvesting emotion in other relationship$. Linda

Goldman, in the bookife and Loss: A Guide to Helping Grieving Childremtlined

149 C. Ebeling. and D. EbelingVhen grief comes to scho¢Bloomington, IN: Blooming Educational
Enterprises. 1991).

1%0 sandra FoxGood Grief: Helping Groups of Children When A Fdebies(Boston, MA: New
England Association For the Education of Young (ieih, 1988).
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very similar tasks: “Understanding, Grieving, Commemorating, and Goind®Rbx

and Goldman both highlighted the importance of “Commemorate/ Commemoration” for
children, as it provides creative opportunities for remembrance. This concept of
intentional opportunity for expression was extrapolated, as the third stage insiet pre
“Four C Model.” Fox and Goldman also similarly noted the importance of intengonall
assisting students to re-enter into the world with which they are familiganeckto

actively function in the community. Fox’s and Goldman'’s respective fourth stagjes
healing process (“Move On/ Going On”) also related to the work done in the classroom
following the death of a student. Within a classroom following a debriefing process
students eventually must return to their coursework and the normal routine of the
classroom setting. So, while differing in definition and practice, their focuseon t
importance of re-entry was included within stage four of the present “Four C Model,”
entitled “Continuation.”

Within each stage of the “Four C Model,” three components will be explored: 1)
psychological and crisis intervention methodology; 2) Roman Catholic ritual and;praye
and 3) a delineation of the tasks around responding to a child’s death. The four stages,
(CommunicationCommunigp Commemoration and Continuation) provide emotional,
practical, and spiritual guidance in nurturing the affected school community.

Stage One: Communication

%1 Linda Goldman.Life and Loss: A Guide To Help Grieving Childrémd Ed. (Taylor and Francis,
2001).
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Communicating the experience of loss, describing the person who has died, and

sharing glimpses of the relationship that was shared with the person ofteimabeur
format of storytellingThe importance of sharing story, especially the sacred story of the
life, death, and resurrection of Christ, is an essential component of evamyefiZatn
The Everlasting ManG. K. Chesterton, when discussing the importance of story,
expressed that “the sanity of the world was restored and the soul of man el off
salvation by something which did indeed satisfy the two warring tendendies pést;
which had never been satisfied in full and most certainly never satisfied todethet
the mythological search for romance by being a story and the philosophicl fear
truth by being a true story>® When sharing story together as a faith community, the
experience is blessed and sacred. Christ is present in the gathering angdaghar
expressed in the Gospel of Matthew (18:20): “For where two or three are gathered
together in my name, there am | in the midst of them."(NAB)

From a practical standpoint, communication needs to occur between the family
of the student who died and an administrative representative. Communication also needs
to occur among the administrative team; the faculty and staff must be pkegaale
parents should be informed so they can tell their child in the manner they most feel
comfortable. In this way, the entirety of the community is aware of the fagarding a
student’s death before students enter the classroom the next morning. This

communication ideally occurs in a relational context rather then through aroeiect

152 United States Catholic Conference of Bishdyetional Directory for Catechesi¥\ashington,
D.C.: United States Catholic Conference of Bish@@§5) no. 15.
153 G.K. ChestertoriThe Everlasting MaiiSan Francisco: Ignatius Press, 1986) 380.
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medium. Physical presence and compassionate listening cannot be providedj utili

electronic medium (such as cell phones, text messages, or intercom systénes) can

in person. In 2000, families who had experienced a loss were surveyed regarding the
most important aspects when imparting bad news. They came up with foal critic
components: 1) the ability to answer questions, 2) privacy 3) clarity of messhde @
caring attitudé>* While the message may be clear using electronic medium to inform
children of a loss over an intercom does not provide them with the ability for open
dialogue, privacy or the experience or communicate of a caring attitoddamiliar

physical presence of the teacher or administrator making the announedioeets the
possibility of reassuring physical touch and a corporeal reminder thatatesadults

who are concerned for them especially in difficult ting&tsidents should ideally discuss
the death of a fellow student at home with parents, facilitating the cotivarda

school the next dayi, it is still recommended that students be provided an opportunity to
process within an intimate, familiar environment (such as their homeroom), arhere
adult person whom they trust can engage them in the dialogue. Both whole school
gatherings for the announcement of a death (which can invoke group hysteria ayd highl
dramatic exhibitions by susceptible students) and the impersonal experiencengf hea
about a death from the intercom can be detrimental to providing a reassuring and

pastoral environment for children affected.

154 G.J.Jurkovich, B. Pierce B, L. Pananen, and F.P. Riv@iving bad news: the family
perspective.’J Trauma48 (2000) 865-70; 870-873.
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Following a crisis, within the classroom, this experience of storytelhdg a

discussion is best facilitated utilizing a crisis debriefing model. Both teehtreated
by the National Organization of Victim's Assistaric@and the Critical Incident Stress
Managemerit® model are able to be adapted for use with school children by teachers
and administrators. While it is recommended that all faculty and staff’escaire
intensive training using these tools, when adapted and presented in proper order, the
debriefing process can evoke fact, story, and questions from the students and adults
participating in the process.
Stage Two: Communio

In the book of Acts “The community of believers was of one heart and mind”
(4:32a) (NAB). Since the Second Vatican Coursmimmunichas been erroneously
equated with the term “congregation of people.” The concepirofrtuniohas also been
falsely divorced from God, hierarchical leadership, and the sacramentgnigniblat
interpersonal human relationship alone creates an experienomofunic™’ To
illuminate the truth regardingpmmunio Bishop Oskar Saier of Freiburg im Breisgau
noted thatommunicamong the faithful flows from the communio between God and

human beings->® Noted theologian Hans Urs von Balthasar believed that a relationship

135 National Organization for Victim Assistandommunity crisis response team training manual
(2" ed.) (Washington, DC. NOVA, 1997).

136 3.7. Mitchell. and G.S. Everly, Jhdvanced critical incidents stress debriefigllicott City, MD:
International Critical Incidents Stress Foundatib®95).

57 For further information regarding the concerngas$tconciliar interpretations see: J. Ratzinger
Church, Ecumenism and Politi¢dew York: Ignatius Press, 1988). and J. Ratzinger Gemeinschaft
gerufen(Freiburg, 1991) 27-30.

158 Oskar SaierCommunidin der Lehre des Zweiten. Vatikanischen Kor(dilsnich: Max Huebner,
1973)
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with God is imperative and essential for the existen@ofmunio'*® Cardinal Joseph

Ratzinger (now Pope Benedict XVI) also clarified the critical roléefdivine in any
experience oEommunidThe Church is @ommunio- a people united in faith, sharing
the grace of God in Christ and the Spirit, and celebrating this unity most visiblgtthrou
the eucharist™ In 1 John 1:3communicexists in “what we have seen and heard we
proclaim now to you, so that you too may have fellowship with us; for our fellowship is
with the Father and with his Son, Jesus Christ. We are writing this so thay ooay
be complete.” (NAB)The Catechism of the Catholic Churdélineates the relationship
betweercommunicand the sacraments:

The fruit of all the sacraments belongs to all the faithful. All the sacraraents

sacred links uniting the faithful with one another and binding them to Jesus
Christ, and above all Baptism, the gate by which we enter into the Church. The

communion of saints must be understood as the communion of the sacraments. . .

. The name ‘communion’ can be applied to all of them, for they unite us to God. .
.. But this name is better suited to the Eucharist than to any other, because it is
primarily the Eucharist that brings this communion ab6ut.
To examine the “Communio” stage of the “Four C Model” requires primarily an
exploration of the role of prayer in the lives of Christians. Catechism of the
Catholic Churchdefines prayer d$he raising of one's mind and heart to God or the

requesting of good things from God:" “Christian prayer is a covenant relationship

between God and man [sic] in Chri&t* Jesus modeled the critical importance of

%9 Hans Urs von Balthasar, “Communio—A Programme fhiernational Catholic Review (the
forerunner to Communio: International Catholic Revj 1 (January-February, 1972). also Hans Urs von
BalthasarCommunia33 (Spring 2006). Communio: International Cath&leview.

10 Granfield,P The Limits of the PapacyNew York: Crossroad/Herder & Herder, 1990), 82.

161 Catechism of the Catholic ChurcNéw York: Doubleday, 1994), 950.

162 Catechism of the Catholic ChurcNéw York: Doubleday, 1994), 2559.

163 Catechism of the Catholic ChurcNéw York: Doubleday, 1994), 2564.
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taking time for prayer during his active ministry by withdrawiogléserted places to

pray®*In Luke6:12, just preceding the naming the apostles, Jesymrted to the
mountain to pray, and he spent the night in prayer to God.”(NAB). Before any phone
calls are made or letters are writteammunio stems first from the administrator

placing priority on prayer, requesting guidance and strength from God durirfgpaltdif

time. In preparation for his agony on the cross, Christ demonstrated most clearly the
importance of prayer during times of trial and crisis. In Matthew 26:36¥8@n Jesus
came with them to a place called Gethsemane, and he said to his disciples;e'Sit

while | go over there and pray”. . . and began to feel sorrow and distress. Then he said to
them, "My soul is sorrowful even to death. Remain here and keep watch with me." He
advanced a little and fell prostrate in prayer" (NAB). Following the deaghstiident, it

is vital that Catholic administrators follow the model of Jesus by engagprayer.

Henri Nouwen, Catholic priest and spiritual writer, in his bBalad to Daybreakwrote

that prayer “invites us to live in ever closer communion with the one who loves us more
than any human being ever cdf”Nouwen also wrote that prayer is central in times of
crisis and distress. “When we are thrown up and down by the little waves on the surfac
of our existence, we become easy victims of our manipulative world, but, when we
continue to hear the deep gentle voice that blesses us, we can walk throwgh kEfe

stable sense of well-being and true belongin.Desiring to “hear the deep gentle

voice” during times of crisis and trial, it is important that Catholic eleargnt

84| uke 5:15-16, Mark 1:35 NAB

% Henri NouwenThe Road to Daybreak: A spiritual journdiew York: Doubleday. 1988), 120.

1% Henri Nouwen.Life of the Beloved: Spiritual living in a seculaprld. (Sydney: Hodder and
Stoughton. 1992), 60.
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administrators engage @ommunidoy bringing together the human and the divine in

both personal and communal prayer.
Stage Three: Commemorate

“Commemoration” has both theological and psychological roots that make this
stage an important vehicle for processing difficult situations as a cotymumni922,
Bronislaw Malinowski observed Trobriand islanders chanting together whema s
developed. By doing so, the islanders experienced both community support and an
alleviation of their anxiety. By “doing something”, the islanders had sonteenfdtress
alleviated. Malinowski determined that humans use rituals to alleviateidgsabl
emotions, such as fear and anxi&fjin an attempt to lessen the feeling of
powerlessness that crisis situations often evoke, humans participate ithatual
provides venue for controlling one’s own behavior, as well as “impacting” the €fisis
%11 rites of passage, young people become connected to the goals and invested in the
values held by their community? ** Psychologically, ritual is a vehicle that prepares

people for socializatioh’? Rituals mobilize emotional support for community to provide

167 B, Malinowski. Argonauts of the Western Pacific: An Account ofiaEnterprise and Adventure
in the Archipelagoes of Melanesian New Guir¢andon: George Routledge & Sons, Ltd. 1922), 392f

188 C.D. Clark.In sickness and in play: Children coping with chimitiness (Piscataway, NJ:
Rutgers University Press. 2003).

189 E. Dissanayakddomo aestheticus: Where art comes from and. (®gattle WA: University of
Washington Press, 1995).

10 Erik Erikson. “Ontogeny of Ritualization in MarPhilos. Trans. of the Roy. Soc. London. Series
B, Biological Science251 (1966) 337-349.

11y, Turner.The Ritual Process: Structure and Anti-Struct(éine Transaction, 1995).

172 Eygene G. D'Aquili, Charles D. Laughlin and Joho\MnusThe Spectrum of RitugNew York:
Columbia University Press, 1979).
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social organization’**"* Dr. Radcliff —=Brown, in his bootructure and Function in

Primitive Societystated that there is a core psychological importance to ritual and
expression as a community. He wrote that “. . .ceremonial customs are thebymeans
which the society acts upon its individual members and keeps alive in their minds a
certain system of sentiments. Without the ceremonial those sentiments woelkashot
and without them the social organization in its actual form could not éXisThis
ritual is not pertinent only to primitive cultures, but ritual and expression suestil
critical to human interaction. This is especially true with regard to the temus of
religious ritual. Religion has been linked to major life events such as birth, dedt
marriage throughout history, and these experiences have even been givausrelig
significance'®

Christ built on the symbolic within the ritual experience of the Jewish Sabbath in
the institution of the Eucharistic liturgy at the Last Supper. The resutr€tiest then
further deepened the ritual of the “breaking of the bread” for the disciples arathéor

Emmaus. Rituals, such as the “breaking of the bread”, give strdétared an

13 E. DurkheimThe elementary forms of the religious life: A stirdyeligious sociology(New
York: Macmillan, 1915).

74 A R. Radcliffe-Brown Structure and function in primitive sociefzondon: Cohen and West,
1952).

7 |pid. 324.

176 B, Spilka, R.W. Hood, R.L. GorsucfThe psychology of religion: An empirical approach.
(Englewood Cliffs,NJ: Prentice — Hall. 1985).

TR.A. Neimeyer. “Searching for the meaning of magniGrief therapy and the process of
reconstruction'Death Studigs24, (2000) 541-558.
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opportunity for the bereaved to take action, rather than to behave passively, in the

process of their grief.® "

At crisis moments, creative and expressive outlets that actively zéuale
critical. Children may or may not be developmentally capable of articgltteir
emotions verbally®® Providing opportunities for communal formal commemoration (ex.
Masses, Scholarship Funds, Eucharist Adoration) as well as informal comrtienitta
(ex. poetry®’, music, bringing in a picture, and art projéttsuch as designing a
memory book or car8¥) provide an individual with a variety of methods to engage in
ritualizing and commemorating a person who has died.
Stage Four: Continue

The story of the Transfiguration in the gospel of Luke provides insight with
regard to the importance of “Continuation.” Jesus, Peter, John and James ascended a
mountain and while there, Jesus was gloriously transfigured and then began conversing
with Elijah and Moses. The apostles, who had fallen asleep, awoke amazed aewhat t

saw. “As they were about to part from him, Peter said to Jesus, "Mastgodadghat

178 3. Castle and W.L. Phillips. “Grief rituals: aspethat facilitate adjustment to bereavement.”
Journal of Loss and Traum8, (2003) 41-71. as well as Rando, T.A. “Creatimgrapeutic rituals in the
psychotherapy of the bereave&@sychotherapy?22, 1985. 236-240.

9 sandra S. FoxGood Grief: Helping Groups of Children When a FdeBies (Boston, MA: New
England Association for the Education of Young @teh, 1985).

180 patricia L. Papenbrock and Robert F. V@sildren's Grief: How to Help the Child Whose Paren
Has Died.(Redmond, WA: Media Publishing Co., 1988).

181 Delineation between “Formal Commemoration” amfétmal Commemoration” found Linda
Goldman.Life and Loss: A Guide to Help Grieving ChildreNefv York, NY: Taylor & Francis, 1994).
182 R L. Sartore “Poetry and childhood traumaournal of Poetry Therap$(4): (1990)229-33.

183 A. Klingman, E. Koenigsfeld, and D. Markman “Axttavity with children following disaster: A
preventive oriented crisis intervention modalityuts in Psychotherap$4 (1987) 153-166.

184 Joseph A. Farrelly. “Expressive therapies in sisiintervention serviceThe Arts in
Psychotherapyl8 (1991) 131-137.
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we are here; let us make three tents, one for you, one for Moses, and one for Elijah"

(Luke 9:33) (NAB). This desire to stay where community and divine presenceissdel

natural human one. Although Peter wanted to stay and build tents on the site, his idea is

corrected in the line “But he did not know what he was saying”(Luke 9:33) (NAB). The

desire to separate from the world and stay “safe” also occurs followingadtrealea

loved one. However, as Jesus’ disciples learned, the call is not to vacate théowutorl

instead to re-enter into the world, fortified with the insight and revelation thatiwee

experienced during our time apart. The apostles re-emerged from the mounitagn, fac

the reality that their experience had changed them but returning to the mpesipje,

and expectations of daily life to which they had grown accustomed; “On the next day,

when they came down from the mountain, a large crowd met him” (Luke 9:37) (NAB).
While grief therapy may define its goal as “helping the survivor complete

unfinished business with the deceased and say a final good®bsfee’final stage of the

“Four C Model” of crisis response intervention, “continuation” (which generaltyrsc

in the first few days of following a loss) does not strive to bring about a “fowdlyye.”

Instead, “continuation” implies a return to pre-crisis equilibrium and an ability to

function. In the classroom, following debriefing, prayer, and commemoration, sudent

may begin to play or become distracted from discussion about death or the student who

died. Students begin to exhibit signs of a desire to return to relative “normaibye

still grieving, students may developmentally require teachers and adatonstio begin

to return to classroom regular routine. It is recommended that after the de&thext a

185 3.W. WordenGrief Counseling and grief therap2™ edition) (New York:Springer, 1991). 38
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one, “It is usually better for students to go to school, because there is a augrderise

of routine. Often at times such as this, students feel as if life is out of coftfol.”
Routine is seen as a stabilizing and calming agent when children have explesience
loss or crisis. “Although adjustments will need to be made to student activitibasuc
postponing exams or substituting instructional activities with supportive classroom
discussions about the crisis event, it is best to continue routine school activitieshas m
as possible.. . whenever possible, it is best to avoid school closings and earlyatBsmiss
particularly during the crisis. Students find comfort in the schoolday routine and in the
company of their peers and trusted aduft¥.

J.W. Wolfenstein believed that children have a low capacity for going throug
long periods of time in acute pain. In short, children have a “short sadness%pan.”
order to regain expended energy from grief and processing, children will oftendegin t
play. “Children often use play as an escape from their pain and as a way of gaini
mastery over their complex and confused feelings about the d€4tBy returning to
usual class routines, the school symbolically returns to normalcy. This is not helike t
Transfiguration story. Although changed and granted new insight because of their
experience with death, life does, in fact, continue to move forward for students and

school personnel alike.

186 julia Wilcox RathkeyWhat Children Need When They Grie(idew York: Three Rivers Press,
2004).

187D, Schonfeld, S. Newgass. “School crisis respamisiative.”OVC Bulletin September 2003) US
Department of Justice, Office of Justice PrograNG) 5

188 M. Wolfenstein. “How is mourning possibleP’sychoanalytic study of the chit24 (1966) 432-
460.

189 Nancy Boyd WebbHelping Bereaved ChildrerfNew York/London: Guildford Press, 1993) 14.
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In summary, psychology, including the field of crisis intervention, has not

always seen the benefit of collaboration and integration with religion and vice Wersa
this project, the elementary school administrators are all employelaatiseambued

with Roman Catholic identity. Due to the nature of being both “ a place of leasmmiag”
“a place of faith formation,” it is important to utilize both the resourcesalaifrom

the field of crisis intervention as well as the resources available thtbegRoman
Catholic faith tradition. This simple four-stage model, created to intedgpatresources
and best practices from both faith and science, provides a greater well fromavhich t

draw after a student dies.



CHAPTER FOUR

WORKSHOP PRACTICUUM

Theology is directed toward living out hope and love, in which there is a moment
of knowledge which is not possible without them. This is not contradicted by the
fact that the praxis served by theology also includes an intention of disieterest
knowledge that seeks “sapere res prout sunt” [‘to know things just as they are”].
But such knowledge can only be attained in the actual deed of hope and love.
Orthodoxy and orthopraxis mutually condition each other in a primordial
nameless unity which is only known, if at all, through praxis. And this is because
all [religious] knowledge is valid only in saving action, when it has fulfilledfitse

in love and thus remains as thedty.

Three workshops were provided in the Archdiocese of Baltimore in November of 2010,
to aid Catholic elementary administrators in the praxis of faith-bassd itriervention
after the death of a student.
Pope John Paul Il, iBcclesia in Americanotes "In the overall work of the new
evangelization, the educational sector occupies a place of HShble"stressed that
a special effort should be made to strengthen the Catholic identity of schools,
whose specific character is based on an educational vision having its origin in the
person of Christ and its roots in the teachings of the Gospel. Catholic schools
must seek not only to impart a quality education from the technical and

professional standpoint, but also and above all provide for the integral formation
of the human persort®

19 Rahner, KarlSacramentum Mundi: An encyclopedia of Theoldgy.

91 John Paul Il.Ecclesia in America, The Church in Ameri¢Boston: Pauline Books &
Media,1999) 274.

192 John Paul Il.Ecclesia in America, The Church in Ameri¢Boston: Pauline Books &
Media,1999) 274.
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If Catholic schools are truly embodying their mission, Catholic identity niecils

pervasive in every aspect of how the school functions. “It is from its Catholiatydent

that the school derives its original characteristics and its "structsieeganuine

instrument of the Church, a place of real and specific pastoral miniSttgtudents are

sent to Catholic schools for “the special character of the Catholic school, theyungperl
reason for it, the reason why Catholic parents should prefer it, is pratieejyality of

the religious instruction integrated into the education of the puii&/hlike public

schools, Catholic schools desire to create an environment "in which faith, culture and
life are brought into harmony*® “Catholic educators benefit from a clear mission that
includes two co-existing goals” accordingQatholic schools and the common gdnyd
authors Bryk, Lee and Hollartd® Goal one is consistent with the goals of public

schools: forming successful citizens through physical, academic, and psychosocia
opportunity. The second goal of Catholic education is that it transmits th&fdith.

When a student dies in a Catholic elementary school, the pastoral response provided by
the administrator of the school must have a Roman Catholic identity as omnipresent as

Christ is in the school’'s mission and vision.

193 sacred Congregation for Catholic Educati@atholic School on the Threshold of the Third
Millennium, 11.

194 John Paul llApostolic Exhortation Catechesi tradendéEs October 1979) 69.

195 congregation for Catholic EducatidReligious Dimension of Education in a Catholic Sih84.

1% A S. Bryk, V. Lee, and P.B. Hollan@atholic schools and the common go@@ambridge, MA:
Harvard University Press 1993).

97 bid.

1% Thomas Long and Meryinn Schuttloffel “Rationale 8pecial EducationCatholic Schools
Catholic Education: A Journal of Inquiry and Pramsj Vol. 9, No. 4 (June 2006) 445-446.
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When a student dies, Catholic schools often have chosen to emphasize either the
goal of psychosocial support by engaging the practices of behavioral scigheeayoal
of transmitting the faith. The unbalanced response or “intervention without faith” would
include students participating in debriefing and commemoration ideas, but failing t
pray and include faith experiences into the classroom. The other extrertiewitabut
intervention”, could manifest itself after a student dies with the emreat being
brought immediately to the church where a Mass or prayer service occurslfn its
taking the community to church is not a destructive decision. However, upon return from
church, students need to process, but often teachers will immediately res@imeas i
an average day. The mission of Catholic education and fulfillment of both of its goals
should be reflected in an integrated crisis response. Most often, the decismhswas t
to respond and whether or not to provide an integrated response to the community lies in
the hands of the school administrators.

Black and English hypothesized that "the primary responsibility of the school
administrator is to insure (sic) that every situation in that building becareasning
situation to the greatest extent possiBfé.'Principals have a unique and preeminent
position within the school community. Researchers suggest that principals do iafluenc
and shape culture within schools in ways that no other individual or external

organization are capable of doirftf ?°* According to T.D. Snyder, in the article “When

1993 A. Black and F.W. EnglisiWhat they don't tell you in schools of educationutschool
administration (Lancaster, PA: Technomic Publishing. 1986). 95.

2001 Beck and J. Murphynderstanding the principalship: Metaphorical thesri920’s — 1990s
(New York:Teachers College Press. 1993).
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tragedy strikes,” successful coping following a school tragedy is in dioectlation
with the strength of the principal’s leadersfipThe style of administrative leadership
must include both a take charge decisive manner and a willingness to delegatekand wor
effectively with a tean?® School administrators have a unique role with regard to
leadership during crisis situations.
Administrators are called to represent discipleship as well as a acampdb
lead. Black and English hypothesized that "the primary responsibility sttiool
administrator is to insure that every situation in that building becomes a learning
situation to the greatest extent possibfé.'Catholic school administrators possess
influence not only in regards to culture and leadership style, but also with regdres to t
religious identity of the schodf?
Teachers and administrators, whether in universities or schools, have the duty
and privilege to ensure that students receive instruction in Catholic doctrine and
practice. This requires that public withess to the way of Christ, as found in the
Gospel and upheld by the Church's Magisterium, shapes all aspects of an
institution’s life, both inside and outside the classroom. Divergence from this

vision weakens Catholic identity and, far from advancing freedom, inevitably
leads to confusion, whether moral, intellectual or spirittfal.

21T E. Deal and K.D. PetersoBhaping school culture: The heart of leadersk&an Francisco:
Jossey-Bass. 2003).

22T D. Snyder “When tragedy strikeEkecutive Educatot5 (7) (1993) 30-31.

23R, Lichtenstein, D. Schonfeld, and M. Kline. “Soh€risis Response: Expecting the unexpected.”
Educational Leadershjb2 (3), (1994, November) 79-83.

2043 A. Black, and F.W. EnglishVhat they don't tell you in schools of educationuttschool
administration (Lancaster, PA: Technomic Publishing. 1986). 95.

258, Lingard, D. Hayes, M. Mills, P. Christieeading learning: Making hope practical in schaols
(Berkshire, England: Open University Press. 2003).

2% pope Benedict XVIMeeting with Catholic Educator Address Conferened bif the Catholic
University of America in Washington, D.@pril 17 2008).
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One strategy for administrators to enhance their ability to integrigiteirito their school
leadership is through “contemplative practié¥.1n this way, daily decisions and
interactions are reflected upon in the light of prayer, faith, and one’s own personal
relationship with Christ. By embracing this practice in the more mundandenges,
when crisis occurs, the administrator will be prepared to be an integratedlaotiviesf
leader.

In preparing a workshop for these contemplative administrators, it is lciitica
remember they are adult learners seeking understanding more then thnghgdart
information. Wiggins and McTighe define the act of understanding as being able to
“teach it, use it, prove it, connect it, explain it, defend it, [and] read between thé lines
208 All formation for adult learners should strive to bring about the act of understanding.
Pedagogical presentations will not serve them within a workshop settingblivialc
Knowles coined the term andragogy to describe the art and science of helping adults
learn.?® To teach adults, the instructor must move away from a model of “controlling
teacher” to a more “collaborative facilitator” style of teaching, in Wiearners are
challenged towards critical reflection and independétc&Vhile the facilitator of the
workshop is influential, it is not as the one imparting knowledge to adults but instead as

the guide providing structure and opportunities for greater mastery of skillsavidmr

27 M.J. Schuttloffel. Character and the contemplative princip@lVashington, DC: National
Catholic Educational Association. 1999).

28 G, Wiggins, and J. McTigh&/nderstanding by desigArlington, VA: Association for
Supervision and Curriculum Development. 1998). 82.

29 M.S. Knowles. The adult education movement in the United Stésw York: Holt, Rinehart,
and Winston, Inc. 1980).

29D, MackeracheMaking sense of adult learningToronto: Culture Concepts. 1996).
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solving ability?** Unlike children, adult learners have crafted their own expectations and

reasons for engaging in the formation being provided. By determining what the

participants desire to glean from the experience, the facilitator walbleeto better

prepare and adjust the content and focus of any workshop.

Of specific use in creating this project, was the work of researchehMars

Speck, who focused her studies on providing professional development opportunities for

adult educators. In her article entitled “Best Practices in Profesflenalopment for

Sustained Educational Change,” Speck outlined nine important points when constructing

formation opportunities for adult educators. They are:

“Adults will commit to learning when the goals and objectives are considered
realistic and important to them. Application in the 'real world' is important and
relevant to the adult learner's personal and professional needs.

Adults want to be the origin of their own learning and will resist learning
activities they believe are an attack on their competence. Thus, professional
development needs to give participants some control over the what, who, how,
why, when, and where of their learning.

Adult learners need to see that the professional development learning and their
day-to-day activities are related and relevant.

Adult learners need direct, concrete experiences in which they apply thiadear

in real work.

Adult learning has ego involved. Professional development must be structured to
provide support from peers and to reduce the fear of judgment during learning.
Adults need to receive feedback on how they are doing and the results of their
efforts. Opportunities must be built into professional development activities that
allow the learner to practice the learning and receive structured, helpful
feedback.

Adults need to participate in small-group activities during the learningpt@m
them beyond understanding to application, analysis, synthesis, and evaluation.
Small-group activities provide an opportunity to share, reflect, and generalize
their learning experiences.

211 A B. Knox. Helping adults learn(San Francisco: Jossey-Bass. 1986).
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e Adult learners come to learning with a wide range of previous experiences,
knowledge, self-direction, interests, and competencies. This diversity must be
accommodated in the professional development planning.

« Transfer of learning for adults is not automatic and must be facilitated. @gachi
and other kinds of follow-up support are needed to help adult learners transfer
learning into daily practice so that it is sustainétf:"

It is in light of these guiding principles of adult education, as well as thdispe
“educator” population, the one-day workshop “Training Catholic Elementary
Administrators to Respond to the Death of a Child” was crafted for Catholicrakeme
administrators.

The preparation for presentation of the workshop began with acquiring permission to
present from Episcopal leadership and the Superintendant of Catholic Schoolst A lett
was written, requesting permission from Auxiliary Bishop, Most Reverend WciBra
Malooly (APPENDIX 1), and Executive Director of Catholic Education Mii@stand
the Superintendant of Catholic Schools, Dr. Ronald J. Valenti. (APPENDIX 2) After
receiving affirmative responses from both officials, on February 7, 2008 andylabuar
2008 respectively, (APPENDIX 3 and 4), the calendar for the Catholic Schools Office
for the Archdiocese of Baltimore was consulted and three dates were set.

To provide administrators with multiple options that would ease travel and
foster attendance, three geographically diverse locations were selextatioh one, St.
Clement Mary Hofbauer School, is located just outside the Baltimoreratyahd was

intentionally selected so that urban administrators would find it convenient. Ser@lem

Mary Hofbauer has a student population of approximately 400. Location two, School of

212 Marsha Speck. "Best Practice in Professional Dipraknt for Sustained Educational
Change."ERS SpectrurtSpring 1996) 36-37.
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the Incarnation, is located southeast of the city of Baltimore, in an affubaotban

county. Founded in 2000, the School of the Incarnation is a newly built regional school,
serving over 780 students from six parish communities. Location three, Resufr&tti
Paul School, is located to the west of Baltimore more city and has 510 studentsienrolle
A suburban school serving two parishes, the location of Resurrection St. Paul School is
adjacent to a major interstate that provided administrators from schools inahe rur
western area of the Archdiocese convenient access without navigatimgaBaltity.

The principals of the three schools were contacted via e-mail (APPENDIK®bG)hay
agreed to host the workshops at their locations. Following the confirmations of these
locations, a registration flier was created and sent to principals and wicgpals from

the office of the Superintendant.

The one-day workshop format was selected for the convenience of the
administrators. According to Brooks-Harris & Stock-Ward, there are four ke
characteristics of a workshop. Workshops involve 1) short-term intensive learning, 2)
small group interaction, 3) active involvement, and 4) application of new le&fiing.
Catholic school administrators often have multiple duties beyond their admivéstra
ones including, but not limited to, teaching classes, substituting, and directing the
carpool line. By creating a single short term formation event, their comeswould
only be inconvenienced for one day. The times of 9:30AM to 2:00 PM were selected so

that the participants had the flexibility to be at school for the arrival of stsidad

213 3 E. Brooks-Harris and S.R. Stock-Wardorkshop: Designing and facilitating experiential
learning.(Thousand Oaks, CA: SAGE Publications, Inc. 1999).
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faculty. From 7:30 AM until 9:00 AM, administrators could troubleshoot morning issues
and concerns, and then leave to attend the workshop. Due to the regional location of the
workshops, some principals had to travel over an hour. The decision to move from
inviting only Principals and Assistant Principals to including “Nurses, Guidance
Counselors” and “anyone the principal determined” was suggested by Dr. Barbara
Edmondson, the Interim Superintendant of School of the Archdiocese of Baltimore.

The workshop day began with a preparation of the room. In each of the three
settings, chairs and tables needed to be moved so as to facilitate conversagipatwhil
the same time, providing an adequate view of the PowerPoint presentation. A laptop,
screen, and PowerPoint projector were to be provided by the host site, but, the quality of
resources varied depending on the financial resources of the school. A variety of books
and resources regarding children, death, and bereavement were placed on assde tabl
that during lunch and breaks, participants could browse and determine if they wanted to
purchase the resources for their school. A light continental breakfasewasl at each
location and was provided by the host site. In the center of the room, a prayer apace w
created using a statue of Christ holding a small child; also in the spaca vaadle, a
Bible, and a cross. Each participant received a small blank journal in which to take
notes, a pen, and a folder with copies of the handouts for the day (APPENDIX 7). The
handouts followed the outline of the day and included prayers and notes regarding the
presentation. There were intentional areas in the handout where the adrorsistvatd

take notes and write their school — specific answers. Following the workshopnsedt
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the handouts, as well as the PowerPoint presentation (APPENDIX 8), were made
available electronically to all of the participants of the workshop.

Upon arrival, participants were greeted, offered refreshments, and askied to f
out a Workshop Self-Assessment (APPENDIX 9). The primary purpose of the Self-
Assessment was to assess the experience of the participants around deatdrand chil
Of special significance was question two that asked if the administratordhgd af
his/her own die. Had indivdiuals signified that they had experienced the deattr of thei
own child, the presenter would have intentionally gauged her responses to thdsnateria
presented through regular eye contact and subtle conversations during breaks and at
lunch. Content might have been adjusted had a participant been a grieving parent. The
two subject areas that might have been less clinical were “communiaatimiipe
family” and “returning the student’s possessions to the family.” Howewsr of the
participants in the three workshops indicated they had experienced the death of their
own child, so the content was unaffected.

The Workshop Self —Assessment, a tool created for this project, presented a
picture of the experience of the participants in the room. The first questiah“athes
you ever attended the Catholic funeral of a child?” Of the twenty-nineiparits, the
vast majority, twenty-three, said that they had the experience of atiehdiCatholic
funeral of a child. Question two, “Have you ever experienced the loss of your own
child?” was unilaterally answered “No.” Question three, “Have you eymreenced the
death of a child you were close to?” had fifteen people answer “No,” but fourteen

participants stated that they had experienced the death of a child threddeBmselves
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as “close to.” Within the second and largest workshop, the group had seven participants
who had experienced the death of a child to whom they were close, and seven
participants who had not had that experience. In question four, “Have you ever
experienced the death of a child in a school setting?” seventeen participants, 58.6%,
responded “Yes.” By glancing through the participants’ answers to theofinst f
guestions in the survey, a simple snapshot of the participants’ personal experiémces w
the death of a child was available before the start of the presentation.

Beyond the personal experiences of the participants, questions five, six, and
seven addressed the experience of the participants within the roles of “a@dtariis
and “crisis coordinator.” When responding to question five, “In your role as
administrator, have you ever had a student in your school die?” 75.8% or twenty-two
participants had not had the experience of having a student die while they were an
administrator at the school. One participant, a school nurse, did not fill out the question,
as she did not define herself as an “administrator.” Question six asked “Hagegrou
been the crisis coordinator for a school wide crisis?” with the follow up question of “If
yes, how comfortable were you in that role?” Nineteen of the participantd 8tate
they had never been a crisis coordinator. Of the ten participants who indicatedythat the
had served as a crisis coordinator in a school-wide crisis, one defined her dewafort
with undertaking that role as “Quite Uncomfortable”, three stated they Waicy
Comfortable,” and six participants stated that they were “Mostly Comfeitabthat
role. Four of the six participants who stated they were “Mostly Comfoitaiele

administrators within the urban setting. None of the participants indicateti¢yat t



70

were “Very Comfortable” as the crisis coordinator in a school-wide crisigsiipn
seven “Have you ever been the crisis coordinator in a situation where a childdfs di
attempted to ascertain if the participants had first-hand experiencénevitiformation
that would be presented in the workshop. Of the twenty-nine participants, twenty-seven
of them, 93.1%, had never served as the crisis coordinator in a situation whede a chil
had died. Of the two participants who had been the crisis coordinator in a situation
where a child had died, one indicated that she was “Quite Uncomfortable,” while the
other indicated that she was “Mostly Comfortable”. The vast majority of titeseding
the workshop had little or no experience regarding the content of the workshop.

Participants were welcomed and invited to introduce themselves and dtgte “w
they felt called to attend the workshop.” As stated earlier, adult learoeltd tvave a
reason for their attendance. By soliciting their objectives, a faoilic@n more easily
engage and adapt the content to fit the needs of the participants. Participausirsiar
names, told a little bit about their experience, their years of service, andlodir
previous positions. Rarely, if ever, did they mention their personal lives or reveal
anything about themselves other then their professional credentials. Tdréynadjthe
participants named wanting to “be prepared” as their primary goal of yheTthe
presenter began by thanking the participants for enrolling in the workshop. Tha@rese
briefly outlined the goals and agenda for the day and prompted the group to turn to the
prayer service page within the handouts for the day.

Modeling the integration of faith and behavioral science, the prayer serviae was

critical component of the workshop day. By praying together, the workshop participants



71

were able to experience an intentional creatiocoaimunioas is called for in the “Four

C Model.” The prayer service (SEE APPENDIX 7) included a proclamation of the
Emmaus story from Scripture and time for sharing in pairs or groups of thest a p
experience they had regarding loss. Sharing the story of the road to Emmaus neot only re
exposed the participants to the details of the story but also provided an opportunity to
hear the story again, this time listening to it from the perspective of Ghagtons
modeling our role in regards to crisis intervention. The story, which tells edtChr
journeying with the disciples after a traumatic loss, also createsext@mtthem to

share a personal experience in which they experienced grief and werenmraga
According to Wiggins and McTighe “Stories help us make sense of our lives and the
lives around us, whether in history, literature, or art. The deepest, most transcendent
meanings are found, of course, in the stories, parables, and myths that anchor all
religions. A story is not a diversion; the best stories make our lives more unddrktanda
and focused?** Prompted by the story of the road to Emmaus, participants were
presented for the first time with the concepts and language of the “Four C Mdalel.”
this scripture passage, Christ models ministry to those in crisis anthgriele does so

in four distinct ways: 1) Listening (Communicate), 2) Providing spiritual grounding
(Communi@, 3) Through ritual and action by breaking bread (Commemorate), 4) And

through his departure so they could continue their journey (Contifiie).”

24 G. Wiggins and J. McTigh&inderstanding by desigiiArlington, VA: Association for
Supervision and Curriculum Development. 1998). 89.
215 Taken from Handouts for the Workshop
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Anton Boisen made the argument that “Without true understanding it is
impossible to render effective service, and only as one comes in the attitude & servic
will the doors open into the sanctuaries of Iif&”Immediately following this brief
introduction, participants were asked to reflect regarding their understandiegtbf d
grief, and loss and to share with others. “Think of a time you have experienced a loss.
With one or two people at your table, please share an experience where, one of these
four steps was helpful to you. Please explain why you found it helpful in thataituat
"2 This prayer opportunity provided the participants an early opportunity to share
glimpses into their own experiences of loss, as well as to begin to see theaelelva
the information being presented to their own lives.

The rest of the day was broken into three distinct educational blocks: 1)
Educational Block One (also referred to as the MACRO Section), 2) Developmental
theory (a brief overview of the difference between child and adult grief and the
developmental differences between elementary-aged students in regaresds igr
delineated in Chapter Two of this project), and Education Block Two (also refemsd to
the MICRO Section) created to train participants to serve within an affeletgsroom

as the facilitator of the “Four C Model” with students.

1% Anton BoisenProblems in Religion and Life: A Manual for Pastonsth Outlines for the
Cooperative Study of Personal Experience in S@&itaiations (New York: Abingdon-Cokesbury Press,
1946). 5.

27 Taken from Handouts for the workshop
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Educational Block One

Educational Block One was created as an overview of the role of the
administrator who, utilizing the “Four C Model” would oversee and lead the entire
school in times of crisis. Educational Block One (also referred to as the MACRO
Section) describes a faith-based crisis intervention strategy frosisiotiemaker’s and
administrator’s perspective. Methodologically, the MACRO section utiezegriential
learning. According to D.A. Kolb, in the book entitlEdperiential learning: Experience
as the source of learning and developmadtlts learn by having concrete examples
presented before them. These concrete examples then progress into an unoigistandi
the abstract concept¥ The entirety of the MACRO section is presented in the form of
an “Interactive Crisis Timeline,” by which administrators engage aodrd#ruct both
tasks and decisions that would need to be made by an administrator following khe deat
of a student. Using the timeline, participants can debate, ask questions, and suggest
methods as to how to address the situations and concerns that arise during a crisis
situation. The timeline tool empowers administrators by providing a virtparexnce
of how to use the “Four C Model,” without the stress, judgment, or urgency that would
exist during a real crisis. This model allows for the participants to disdifssad
projected “results” of their decisions. It also allows administrators to examine their
decision-making process and receive feedback from fellow administratocé, might

inform opinions that they might not have had when confronted with a situation in “real

28D A, Kolb. Experiential learning: Experience as the sourcéeafning and developmer{Upper
Saddle River, NJ: 1984).
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life.” Principals were presented with questions regarding the vulnerable patpte w
their schools, persons whom they would select as members of the school response team,
and the outside resources that they have within their community that they can call upon
in a crisis. They were challenged to make decisions regarding theldfatment that
would be made, whether or not to send a class away for a field trip, and what, if
anything, would be adjusted, should the student have died as a result of a long term
illness. Lastly, administrators wrestled with the question of how the “Four ClVaue
recommendations that flowed from it would require adjustment(s) if the student who
dies is of a Christian denomination but not Catholic, or if the student and family are not
Christian.

In addition to navigating decisions that need to be made throughout the day after
a student dies, administrators also have tasks to accomplish. While these can often be
delegated to others, knowledge of the tasks at hand is critical. An example ofreatask t
needs to be done is the preparation of the written communication about the death of the
student. To facilitate healthy communication throughout the school the mornindnafter t
death of the student, three documents need to be prepared, possibly adjusted, and
distributed. Primarily, the administrator can edit a letter to be sent hoime partents
that provides the facts surrounding the death and includes resources for ministaring
grieving child. Secondly, administrators can adjust a handout for use by classroom
teachers that includes a developmentally appropriate statement about thesstiedimt
and debriefing process with that age group. Lastly, classroom teaaherslleserved if

a prayer service is provided which they can adjust according to the gradeatttey te
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Template drafts of letters, announcements, and a prayer service were prno\addd i

electronic form and hard copy.

Developmental Differences in Grieving: Adult and Children

The MACRO section not only includes relaying information and assisting
students primarily, but also parents, faculty, staff, and fellow administtatwve
members. The multi-generational nature of whole-school response segued into the
facilitator providing a brief presentation regarding the differences betaddt grief
and children’s grief. This brief discussion about children’s grief then transitiateed i
the developmental differences surrounding grief that are often seen amongtaigme
aged children, subdivided into three sections (Kindergarten—Grade 2, Grades 3-5, and
Grades 6-8). Administrators were invited to provide personal experiences and
interactions with students of the various ages, elucidating the theory that students
respond differently to death, based on their stages developmentally. In this way, the
administrators’ personal experience with students was again utilizéastoaile the
content of the workshop.

A lunch break illustrated the discrepancy in the wealthier verses the nithywea
parishes. The two suburban parishes provided both breakfast and a fully catered lunch
for all participants from their own budget, while the less wealthy partsioes-bagged
it. During lunch, conversation and casual questions-and-answers occurred ag¢all thre
workshops. The questions ranged from clarification regarding recommendatbns

specific concerns that they thought of regarding their school. When reeghtieme
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of these questions were brought back to the large group, along with any additional
concerns or questions regarding the content of the morning. The workshop continued

with Educational Block Two.

Educational Block Two

Educational Block Two was created to provide administrators training in the
practical skills and tools to utilize within the classroom setting immegti&dllowing
the death of a student. The skills presented in Educational Block Two prepare an
administrator to form faculty and staff who might need training in how to provide
support and potentially serve as the actual interventionists in the classroom. Agai
utilizing the “Four C Model” as the structure of the intervention, the methodology use
reflects experiential learning. That administrators had earlieedisdories regarding
their students and reflected on the developmental differences among elgragathr
students created an excellent backdrop for Educational Block Two focusing on pastoral
response in the classroom setting.

Having a teacher or administrator who is prepared and trained to debriefrchildre
cannot be overemphasized on the day following the death of a student. Hogan suggested
that teachers can ease a bereaved child's return to school by afferiadiate
sympathy to the chil&® The same need for a pro-active, but nurturing, environment
exists among students when they have had a classmate die, as they anargjltgrie

different degrees. On the day after a death, the morning rituals (hamgangoat,

9N, Hogan. “Helping children cope with grieFOCUS ON PRE-K & K15(1), (2002) 3-6.
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putting away a lunchbox) should remain consistent for normalcy. Following any school-
wide announcements, the interventionist in the classroom would make a quick clear
announcement about the death of the student. This is the same announcement drafted
and presented by the administrator, as is outlined in the MACRO section. After the
announcement, classroom teachers and administrators can begin to diregstaa adj
debriefing process with the students in the classroom. For the sake of thig finejec
Critical Incident Stress Management process was summarized andphegatally
adjusted to offer the following questions to children

1) When did you find out that __ died?

2) What were your first thoughts/ feelings?

3) What are your thoughts/ feelings now?

4) Do any of you have a story or something special that you would like to

remember about __ ?

5) Do you have any questions for me?”
By providing students with questions for which answers are elicited,, both emotional
reactions and current functionality can be observed. Questions one through five assess
the information students have received and their awareness of the details. These
guestions also assess symptoms of stress and can provide an early warninggregardi
students who are having a more marked response than others. Questions six and seven
on the Classroom Announcement handout begin to prepare students for the
Commemoration section of the “Four C Model.” These questions provide opportunities
for students to begin to creatively articulate their feelings and menudrilee student

who died. Both “Do you think we can draw some pictures/ write some prayers for

and his family?” and “What are some things we might put on a card or include
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in a prayer? (write on board common sayings, etc.)” would seem to indicate aagmpor
“skipping” of theCommunicstage of the “Four C Model.” The chalkboard will
potentially be covered with appropriately worded condolence statements and words
connected to shared memories of the student who died, once the debriefing section is
completed.

The class then transitions to prayggmmunioAt the end of the prayer time,
students will have been focused for quite a while. Having already solicitechetion
regarding the deceased child and having displayed it on the board allow for idcrease
flexibility by the interventionist, so that after prayer, students are gatresl to refocus
their attention. The Commemoration stage of the classroom intervention is often
creative in nature, and the classroom often is increasingly boisterous andSivelgnts
are drawing, coloring, writing, and completing memorial art projectsirtipertant for
both the classroom teacher and interventionist to travel to each child to affiomhas
“Commemoration” projects and be available to all students during this time. The post-
prayer project time is often where students begin to experience “normadgchey talk
to one another and share art supplies. The feeling of freedom and normalcy is often a
great relief for the teacher, as well as the students in the classroodin@oih this
feeling of normalcy, once the majority of projects are completed, students should be
instructed to return to their seats, and clean up as they usually do in the classroom whe
finishing an art project. At this time, the “Continuation” stage begins, and stuadents

directed to open their textbooks and teachers return to the regularly scheduled events of
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the day. The interventionist, if it is not the homeroom teacher, should depart the
classroom at this time.

During Education Block Two, administrators were presented with the classroom
intervention process in an adapted role-play format. Requesting they utilize their
imagination, the administrators were asked to “join” the facilitator in engalgenglass
of a student who died. The administrators not only asked questions as “co-
interventionists” in the classroom, but also acted as “students” of various sigeg, a
guestions and participating in the process. In this way, the administratersblerto
engage in an alternate “praxis” model, in which the process unfolded before them,
without actually having students affected.

Sometimes, principals and administrators become consumed by the call to lead
their community during crisis times and need to be reminded about self-care. One such
experience occurred in a school where the principal was an exceptionallylsadeg
with an attitude of service. Sitting in his office after the death of a studesked &im
“So the children have all had a chance to talk?” He replied, “Yes.” | followdd wit
“And the faculty are doing alright?” “They are holding it together,” he answéaal
everyone prayed?” “Yes, it was beautiful and they have all gone back to ‘tedching
“Excellent,” | affirmed. He asked, “Okay, well, what else should | be d6ihggplied,

“l think, as it's almost noon, taking off your coat might be a good start.” Prolonged job-

related stress, which causes one to function ineffectively in one’s job, is thausesc
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of burnout?® Burnout has additionally come to describe a combination of emotional
exhaustion, feelings of depersonalization, and perceived lack of personal
accomplishmer®?* Administrators who are not provided formation or support, but who
are nonetheless expected to balance an ever-increasing job description, agetlirotla
burnout. When a crisis such as the death of a student occurs, it requires use of all
reserves of strength and energy that a leader might have accrued throtigh heal
behavior in both personal and professional venues. A brief presentation on self-care was
given to administrators as a component of the workshop to inspire them to build their
“reserves.” Attempting to lead during a crisis when there is alreadfica deemotional
energy, engagement, and commitment adds to the complexity of the cristgpdts, as
they model leadership and discipleship, must also model healthy self-caletiose
around them.

While all three of the workshops were interactive, and many questions were
asked and answered during lunch, there was time set aside for any additional
clarification the administrators required at the end of the day,. This processtama
brief, as administrators were palpably anxious to return to their schoolsrfosshs A
brief prayer was read by the administrators to close the day with a dpotéssing and
commissioning. After the hosts of the workshops were thanked, participants filled out
the Evaluation (APPENDIX 10) that was in their folder. This evaluation was tzallec

before they departed, and the workshop was concluded.

220 L. Brock. And M.L. GradyRekindling the flame: Principals combating teacharnout.
(Thousand Oaks, CA: Corwin Press, Inc. 2000).

221 ¢, Maslach, S. Jackson, M. Leiter, M. Masl&frnout Inventory ManuaB ed. (Palo Alto, CA:
Consulting Psychologists Press, Inc; 1996).
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Returning to the opening quote by Karl Rahner, “all [religious] knowledge is
valid only in saving action, when it has fulfilled itself in [0v&?In as much as faith,
theology, and religion must be lived in praxis, the reciprocal also applies. Rutieer
all facets of life must be entwined with faith. Catholic school adminisgamist
intentionally infuse Catholic identity into every aspect of a Catholic schbd.stems
primarily from the mission of Catholic schools, but it is embodied in the leadership and
discipleship of the administrators who work in the Catholic school setting. Catholic
school administrators of the Archdiocese of Baltimore, all adult learners wio wor
within the education field, were invited to participate in a one-day workshop offered at
three geographically varied locations. The past experiences of the patticyeae
surveyed, and a prayer survive opened the workshop day. The administrators were then
informed about the use of the “Four C Model”. This information was presentedngtilizi
a methodology that engages the adult learner, experiential learrimigiees such as
storytelling, an interactive timeline, and an adapted role play techniqugoahef
integrating theology into crisis intervention methods in Catholic schools thrbagh t
“Four C Model” was served in the decisions made, regarding content, methodology, and

presentation style.

222 Karl RahnerSacramentum Mundi: An encyclopedia of Theoldyy.



CHAPTER FIVE

EVALUATION

The workshop on the “Four C Model” had a very strong affective and faith-based
component, as well as a clear cognitive and instructional focus. Therefore yamanst
that could offer a holistic assessment was choBea Client Satisfaction Questionnaire
(CSQ-8) was developed in 1979 barsen, Attkisson, Hargreaves, and Nguyéas a
standardized measure of client satisfaction that could be used in a wide ofriety
settings”®* The CSQ-8 is a widely used instrument with published data on reliability and
validity??® %222’ The CSQ-8, adapted for this project, took approximately five minutes
to complete and was filled out by the administrators who attended each of three

workshops entitled “Training Elementary Administrators to Respond to the Death of a

22D L. Larsen, C.C. Attkisson, W.A. Hargreaves, anb. Nguyen. “Assessment of client/patient
satisfaction: Development of a general scatealuation and Program Planning, £,979). 197-207.

224 C.C. Attkinson, and R. Zwick. “The Client Satisfian Questionnaire: Psychometric properties
and correlations with service utilization and psytbierapy outcome Evaluation and Program Planning,
5,(1982). 233-237.

225 C.C.Attkisson and T.K. Greenfield. “The Client Sction Questionnaire-8 and the Service
Satisfaction Questionnaire-30” In: Maruish, M. (je@sychological testing: treatment planning and
outcome assessmefitawrence Erlbaum Associates: San Francisco, J1992-420.

226 T K. Greenfield and C.C. Attkisson,. “Steps towarthultifactorial satisfaction scale for primary
care and mental health servicelSvaluation and Programme Plannir{$989) 12:271-278.

221T D. Nguyen, C.C. Attkisson, and B.L. Stegner. $é&ssment of patient satisfaction: Development
and refinement of a Service Evaluation Questiomfidvaluation and Programme Planning; (1983)
299-314.
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Student.” The CSQ-8 instrument has been documented to have high internal consistency,
with alpha coefficients ranging from .84 to &3

The CSQ-8 measures satisfaction witls@ecific episode of care for a particular
problem, rather than a continuum of care for a variety of problems over a cahkder
period of time.*?°“The CSQ is a self-report measure designed to assess consumer
satisfaction with mental health services and includes the following dimensions of
consumer satisfaction: (a) physical surroundings, (b) kind/type of treatfoent,
treatment staff, (d) quality of service, (e) amount, length, or quantityateg(f)
outcome of service, (g) general satisfaction, and (h) procedtftEsich of the eight
guestions that make up the CSQ-8 has four responses to choose from, ranging from
“very dissatisfied” to “very satisfied.” These questions are crafted to peoaldinal
data. Each answer is assigned a score between 0 and 4. The higher the score, the more
satisfaction the participant in the workshop had with the workshop experience. All eight
scores are summed up and averaged for an overall measure of satisfaction. When the
guestionnaires were entered into an Excel spreadsheet, it was found that gthinent
of the participants completed the forms properly.

Question one “How would you rate the quality of the in-service you have

received?” overall received a 3.93 average out of 4 for the three workshops. Question

two “Did you get the kind of in-service you wanted?” steadily improved from 3.66

28| Gaston and S. Sabourin. “Client satisfactiod social desirability in psychotherapy.”
Evaluation and Program Plannind5, (1992). 227-231.

22D, Wilkin, L. Hallam, M.A. DoggettMeasures of need and outcome for primary health
care.(Rev. ed.) (Oxford medical publications) (Oxfolw York : Oxford University Press, 1993). 251.

230230 Gaston and S. Sabourin. “Client satisfactiod aocial desirability in psychotherapy.”
Evaluation and Program Planning, 16,992). 227-231.
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average in workshop one, to 3.93 average in workshop two, and lastly a perfect
evaluation of 4 for workshop three. Again, there was steady improvement with regard to
satisfaction in question three “To what extent has our in-service met your overal
needs?” which increased from 3.44 average (86%) in workshop one, to 3.93 (98.25%)
in workshop two, and 4 (100%) in workshop three, indicating a significant increase
towards “Almost all of my needs have been met.”

One of the reasons | would attribute the increase in average scores between
workshops one and three was the feedback received within the evaluation. Also, there
was recognition that far too much content within the workshop was being “told” to the
androgogical learners in the room. A substantial decrease of lecturprsisgmtation
and an increase in time for discussion and dialogue significantly affectsdtisfaction
of the administrators in attendance.

Question four “If a colleague or friend were in need of similar content, would
you recommend our in-service to him or her?” received an overall 3.97 for the three
workshops, indicating that the vast majority of administrators would “Y e3)itdyi’
recommend the workshop to a colleague. Question five, “How satisfied are yotlevit
amount of content you received?” received the overall lowest average witle 05808
for the three workshops, indicating the average participants were betweetty“Mos
Satisfied” and “Very Satisfied”. Interestingly, in the next question, numbgittas the
content you received prepared you to deal more effectively with the deathudeat8t
the workshop received a perfect score of four “Yes, it helped a great deal’lfrom a

twenty-nine participants. This indicated that while the participants desitional
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information, the workshop presented did, by the participants’ own assessmentsgincrea
their ability to effectively manage the death of a child.

“In an overall, general sense, how satisfied are you with the in-sgniceave
received?” asked in question seven, received a response average of 3.97. Again,
workshop one received the lowest score with 3.89 average while workshops two and
three received perfect responses of four from all participants indicatitigjgents were
overall “Very satisfied”.

Question eight, “If you were to seek an in-service again, would you come back to
one provided by the same presenter?” assesses the participants response to the
presenter’s style. Workshop one 97.25 % or 3.89 out of four would come back to a
workshop provided by the speaker. In workshop two, the responses were thirteen fours
“Yes, definitely”, one three “Yes, | think so.”, and one score of one “Definitely not.”

The participant who answered “Definitely not” did verbally clarify for thespnter that
the reason they answered “Definitely not” was because they wanted to g¢kpte'ss
had done an excellent job” and they “would not need to come to a workshop again”
indicating that the respondent did not understand the nature of the question. | did,
however, leave that answer as a part of the data collected, as it was hunian ques
interpretation error.

Overall, the statistical mean of workshop one is 3.81, workshop two is 3.86, and
workshop three is 4. The mode, or most repeated response to the CSQ-8 questions was
4. Adding the total number of responses to the eight CSQ-8 questions and then dividing

by the number of items answered, one can calculate the “Overall Measure of
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Satisfaction”. Of the twenty-nine responses, the total score was 900 with 23#atsw
the eight questions. Therefore, the overall measure of satisfaction with kehoos
presented is 3.87931 out of a possible 4 or 96.9% satisfaction.

Two statements were added to the end of the CSQ-8, which allowed for a more
open-ended response. “The thing I liked best about this in-service was. . .” &and “If
could change one thing about this in-service, it would be...” to provide participants with
a venue for constructive criticismiwenty five of the twenty nine participants chose to
respond to the first open ended question “The thing | liked best about this in-seagice w
.. .” added to the end of ti@ient Satisfaction Questionnaire (CSQ-&rom the
twenty-five respondents, forty-one phrases were elicited. These fortggmenses
could be subdivided into five categories: Information and/or Content, Resources,
Instructor, Practicality, and Size of Group. Sixty percent of those who reshdiftden
out of the twenty-five respondents, named either “Information” or “Content” as the
“thing | liked best”. Eleven of the respondents named “Resources”. In workshops two
and three, seven respondents named the “Instructor” as the “thing | liked best”. Five
respondents, twenty percent of those who chose to respond, named the “Practicality” of
the workshop as their personal choice. Lastly, three respondents from the tistopor
named the “Size of Group” and intimacy of the group. These three respondents and their
comments regarding the intimacy and size of the group may be more of an inaficator
unforeseen complications regarding the first workshop and the need for adjustament

an intentional limitation of the numbers at each site.
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Eighteen of the twenty-nine participants, sixty-two percent, opted to artssver t
second open ended question “If I could change one thing about this in-service, it would
be. . .” at the conclusion of ti@ient Satisfaction Questionnaire (CSQ-8from the
responses provided by the eighteen, twenty-one phrases were able to be subrdivided i
seven categories: Nothing/Affirmation, Methodology, Site Concerns, Content,
Resources, Attendance, and a single desire for the workshop to be extended tstwo day
instead of a one day format. Of the twenty-one responses, seven of them (te@ty-thr
percent) were comments of “Affirmation” or the indication that the particiyantd
change “Nothing”. Four comments, all from participants who attended thenast t
workshops, indicated a desire for more of an androgogical structure and that the
workshop “Methodology” would include less lecturing and more participant
participation. Three comments focused on “Site Concerns” and consisted of two
comments regarding the cool temperature of the room at two different sdesna
regarding the parish secretarial staff’s lack of friendliness. Oneneotnfrom the first
workshop addressed “Content” and requested there be increased opportunity to focus on
the administrators’ individual school’s concerns and situations. Two responses from the
first workshop requested “Resources” be made available electronicdlly lgst of
resources be sent to the participants following the workshop. Three commentsetidres
a concern regarding “Attendance”. Two comments focused on waving the limit
regarding the number of participants, and one comment requested the workshop include

faculty members instead of limiting attendance to only administrators.
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From this constructive feedback, a number of changes were made to the
workshop between the first and second presentation. Primarily, “Methodology” shange
were made. The large quantity of repetitious details regarding agenaasdtings were
taken out of the workshop and removed from the PowerPoint. Instead, a quick outline
regarding that same content was inserted. The time delegated for inéeeapieriential
learning including the interactive timeline, and adapted role-play wasded. There
was also additional time added for sharing and discussion of individual sites’ concerns
The “Resources” requested by the participants of the first workshop were séint t
three sets of workshop participants. In addition to the handouts in electronic form, the
PowerPoint presentation, as well as a list of recommended books and resourcest was se
to all participants. Due to the nature of the project and the need for a small noo®ge

group of administrators, the “Attendance” concerns were unable to be addressed.

An Unforeseen Complication

On March 3, 2010 the Archdiocese of Baltimore announced that thirteen
Catholic schools would close due to financial probléthsOf the thirteen schools that
were closed, ten of them are located in the city of Baltimore or very dake tity
line. Many administrators, faculty, and students were displaced following ¢retohes.
Reactions to the school closures ranged from extraordinary sadness to rage. The

presenter and architect of the November workshops failed to anticipate how threslos

21 Arthur Hirsch “Archdiocese to close 13 schoolsilly, county: Consolidation plan an effort to
‘regroup’ in face of Catholic system’s financiabptems”Baltimore SurMarch 3, 2010.
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in March would impact this study’s administrators workshop being provided on “death
of a student” in November. While the second and third workshops, held in the suburban
wealthier schools seemed relatively unaffected, the first workshop’s opeayey pr
revealed unexpected results.

Loss and grief are not always around death. Research shows that job loss or
change can cause adults to experience dgrfelob loss can result in adults feeling a loss
of identity and self-wortf*3%** To address the suffering of those who are experiencing
loss around their job or workplace, support personnel practice active listening, as
feelings of helplessness or powerlessness are articul3ted.

The workshop that was held near the city was hosted at a school where the
majority of the students were from three closed Catholic elementary scBoomonths
prior, the principal hosting the urban workshop had experienced the closure of the
school she administrated. The workshop being presented in November was the first
opportunity for school administrators to gather together without a formal presetiee b
Archdiocese of Baltimore representatives. As a component of the opening firaye
guestion was asked,

Think of a time you have experienced a loss. With one or two people at your

table, please share an experience where, one of these four techniques whs helpf
to you. Please explain why you found it helpful in that situation. . .

2323, Archer and V. Rhodes. “The grief process and jais1é cross-sectional studyBtitish Journal
of Psychology84, (1993). 395-410.

23 N.E.Amundson and W.A. Borgen. “The dynamics of unemplent: Job loss and job search.”
The Personnel and Guidance Journé0, (1992). 562-564.

24T A. Beehr. Psychological stress in the workpla¢dlew York: Routledge 1995).

253 Allcorn. Anger in the workplacgWestport, CT: Quorum Books 1994).
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Following the posing of the question, administrators turned to a partner and began
sharing. Moments later, multiple participants voices became elevated anteaganeo

cry. The “loss” they had defined was not a human death but the multiple losses they
associated with the school closures. Recognizing that the content of the workshop should
not supersede care of the participants, | asked for the entire communégtsoatand
facilitated a brief meeting to allow for processing. Participants bdgaing about the

pain, anger, and powerlessness they experienced when the schools were closed.
Following a structured, open discussion, | returned to the prayer service addaaske

the administrators to articulate their concerns and thoughts in spontaneous@nayge

that had concluded, | quickly assessed that | would need to consolidate the content for
the morning and returned to the workshop presentation with some adaptation for time.
Throughout the rest of the presentation, especially when discussing “SelfaDdr

coping mechanisms, | intentionally highlighted that it is important for thecpgaatits to
utilize these skills regarding their own coping around the loss of their scHowlas

only in hindsight, weeks after the workshop, that | recognized that | had instiyctive
addressed the administrators’ unprocessed school closure loss, utilizing ad adapte

version of the “Four C Model".



CONCLUSION

In the gospel of Luke, Jesus journeyed with the disciples on the road to Emmaus.
In doing so, he provided a model of ministry to those who were experiencing crisis and
loss. Jesus prompted the disciples to share their stories along with a discudston of
religious context around the death they had experienced, engaged them in comforting
prayer and active ritual, and then departed their presence. His actions on the road to
Emmaus form the foundation for the “Four C Model” of crisis intervention which
integrates spiritual and behavioral intervention principles and practices.

The “Four C Model” reflects the importance of foundational Catholic identity
and the role of prayer in an experience of crisis. The four stages, Communication,
CommunioCommemoration, and Continuation blend best practices of crisis
intervention with traditions, symbolism, and prayer from the Roman Catholic tradition.

In addition to the scores for the Client Satisfaction Questionnaire-8, the open-
ended questions and comments, additional feedback regarding the utility of the
workshop was received. Approximately two months after the workshops were presented,
| received a phone call from one of the administrators who had attended. A young
teacher in her school had died. She mentioned that she had adapted the letter,
announcement, and prayer service to use with the death of a teacher instead ¢ the dea
of a student. She also mentioned she had spoken to her staff about developmental

responses to death in children, using the workshop handout, and had debriefed the
91
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students in the classroom where the teacher had served. When she wrote a d&tief e-m

about the experience, she noted:

| was shocked that | needed to use the material so soon after learningninese f
practices. | felt prepared to help my staff, families and students get thiaigh
sudden and unexpected death of a young teacher. | did learn one thing: The best
way to heal is to be together. | offered several free will opportunities for my

staff and the children to gather to talk about, listen, pray with or just be with each
other. It was a great heaféf.

In this project, the emphasis on including and relying on prayer and the traditions
of the Roman Catholic Church sets it apart from other models of response. The Catholic
elementary administrators’ response to the death of a student must be, by migtuee,

both pastoral and rooted in the Catholic tradition.

238 phyllis Karko, electronic letter to author, Marzh2011



Appendix 1

ARCHDIOCESE OF BAILTIMORE

DEPAR  x N Do Clab bl 20U CaTTe NINISTRE,

DIVISION OF YOUTH AND YOUNG ADULT MINISTRY

February 7. 2008

Bishop W Francis Malooly
Vicar General
Archdiocese of Battimore

Dear Bishep Malooly,

As we discussed this fall, | am currently completing the proposal for my final Project in Ministry
towards 8 Docterate in Ministry at Catholic University of America. In this letter, T am officially
requesting the opportunity to provide my Praject in Ministry to the principals and vice principals
of the Archdiocese of Baltimors.

My Project in Ministry is eatitled “Catholic Elementary School Administraters’ Response to the
Death of a Student™ The format 1s a one day workshop provided to principals and vice principals
of the Archidiocese of Baltimore which will be offered at three different regienal locations at three
different times, My desire is that the three workshops be held March, April and May of the 2008
academic year.

As T have served as the Coordinator of Pastoral Care here in the Archdiocese of Baltimore for
almost six years. During that time, | have coordinated crisis intervention for the parishes,
elementary schools and secondary school of the Archdiocese. A component of my job description
to offer training in pastoral care to all those working with children and vouth, T have selected to
intentionally target the training of elementary schoel principals for the tocus of my project.

Thank you for your consideration, support, and conlinued generosity.
In Christ,

. pa———
=i VU IR

Kristin Witte
Coordinater of Pastora] Care
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Appendix 2

&l ST B LT W Dl R0
Dy [SI{)\ OF YOUTH if\-D ‘t(‘ll NG ADULT MINISTRY

DIETANGENG L O

Janvary 21, 2008

Dr. Ronald ]. Valenti

Lxecutive Director

Department of Catholic Education Ministries
Archdiocese of Baltimore

Dear Dr. Valenti,

As we discussed this fall, 1 am currently completing the proposal for my final Praject in Ministry
towards a Doctorate in Ministry at Catholic University of America. [n this Tetter, | am officially
requesting the epportunity to provide my Praject in Ministry to the principals and vice principals
of the Archdiocese of Balimare.,

My Project in Ministry is entitled “Catholic Elementary Schoel Administrators” Response to the
Death of a Student™, The format is a one day workshap pravided to principals and vice principals
of the Archdiocese of Raltimore which will be offered at three different regional locations at three
different times.

As [ have served as the Coordinator of Pastoral Care here in the Archdiocese of Baltimore for
almost six vears. During that time, [ have coordinated crisis intervention for the parishes,
elementary schoels and secondary school of the Archdiocese. A component of my job description
to offer training in pastoral care to all those working with children and youth, | have selected to
intentionally target the training of elementary school principals for the focus of my project.

1 intend to invite the principals to attend the workshop days personally when E present on the
topic of Bullying fo the Elementary School Principal Assoeiation on January 24% 2008, My
desire is that the three workshops be held in the last week of March and early April of the 2008
academic vear.

I"ve attached my praject propasal and proposal Bibliography for yvour records.

Thank you for your consideration, support, and continued generosity.

In Chnist.
N

%_—}Li” U}:’E“

Kristn Witte
dinator of Pastoral Care
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Appendix 3

ARCHDIOCESE OF BALTIMORE

AUXIEIARY BISHOP OF BAETIMORE
VICAR GENERAL 7 WESTERN VICAR

Iehruary 8, 2008

Kristin Wille

Coordinator of Pastoral Care

Office of Youth and Young Adult Ministry
320 Cathedral Street

Baltimore, MD 21201

Dear Kristin,

I was pleased to receive the official request for you to implement ¥our Project in
Ministry here in the Archdiocese of Baltimore. 1 am aware that this Project in Ministry is
the capstone component towards your pursuit of a Doctorate in Ministry at the Catholic
University of America.

From what you have explained, the project, entitled “Catholic Elementary
Administrator” Response to the Death of a Student,” is composed of three traimings lor
Catholic Elementary School Administrators to be provided during March, April and May
of 2008.

As you have competently served as the Coordinator of Pastoral Care for the
Archdiocese of Baltimore for approximately six vears. [ have no reservation in regards to
supporting this inltiative. Tt will be a great opportunity for cur school administrators.

I hereby grant vou access and permission to provide these traimings within the
Archdiocese of Baltimore.

Sincerely vours in our Lord,

Most Reverend W, Francis Malooly
Vicar General / Western Vicar

A28 Clathedral Street, Saliimore, Marylond 22200-43 20 7 (4100 5475247 7 pas S 7278432 WV icarzarchbal org
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Appendix 4

ADATIATIMAALOT AT DATTTALA N 3
ARUOLIVWOWLEDILD U Arall EVIVIIWVLG

¥
.
Y

pN 4

DEPARTMENT OF CATHOLIC EDUCATION MINISTRIES
OFFICE OF THE EXECUTIVE DIRECTOR

January 25, 2008

Ms, Kristin Wite

Ceordinator of Pastoral Care

Ollice of Youth and Young Adult Ministry
320 Cathedral Street

Baltimore, MD 21201

Dear Kristin,
May the Peace of Christ he with you!

As we discussed in my office on January 22nd, I am pleased to aceept your offer of
providing traming for the elementary school principals and vice principals on “Catholic
Elementary School Administrators’ Response to the Death of a Student™ here in the Archdiccese
of Baltimore.

I am aware that this training is your final Project in Ministry towards the Doctorate in
Ministry at Catholic University of America. [ am pleased to sec that the project you have chosen
is also an extensicn of the position you hold here as the Coerdinator of Pastoral Care for the
Department of Catholic Educalion Ministries.

1 ask that you discuss the dates for these workshops with Leslie Andrathy, Associate
Superintendant of Cathalic Schoals, so that we can be assured that the dates do not conflict (ar
could be integrated) with already scheduled in-services. I also recommend you send a copy of
vour project proposal to the entire Division of Catholic Schools staff so that they are informed
should they receive questions about the project.

If there is any additional support I can grant you in seeing this exciting initiative through
successiully, please let me know.

Sincerely,
- .
4. il {._;hr_\

Dr. Ronald J. Valenti
Executive Director
Catholic Education Ministries

RIVigu

320 Cachedral Street, Baltimore, Maryland 21201-4419 7 (4133 547-3383 7 Fax: H107 347-52066



Appendix 5
From: Kristin Witte
Sent: Saturday, October 02, 2010 10:00 PM
To: kmurphy@resstpaul.org; PWalters@stclemmh.org
Subject: Formally requesting you might consider helping me by hosting my
dissertation project

Dear Pam and Karen,

| am grateful for the support you have both shown me, especially in the past few
months.

Dr. Edmondson and | met last week and at that time | received her permission to
move forward. She also was kind enough to offer the School of the Incarnation as
a site for one of the workshops.

I am writing to ask if you would be willing to assist me in completing my

Doctoral Dissertation by hosting a day long workshop at your school during the
first two weeks of November

The attached proposal clearly delineates my goal and objectives for the program.
I am looking to set the dates quickly for these workshops so they can be
advertised through the Superintendant's office during the month of October and
so that the workshops can occur during the first two weeks of November.

The maximum number of participants which | will be accepting for each day long
workshop is 15.
I will need the following to provide the workshop:
advocacy to area Principals to send one two or three
Administrative staff members to the workshop you would be
hosting
a room that seats 20 comfortably
a powerpoint projector and screen,
morning hospitality for the 15 participants (I will be asking
them to bring a brown bag lunch)
and optional snacks for the afternoon

As the workshop is free, offering you complimentary spots is not an option.
However, with the very limited spots that Il have, in gratitude for your
hosting, | can offer you the opportunity to reserve spots early for up to four
Administrators from your school

(ex. Principal, V.Principal, Guidance Counselor, Nurse, Middle School Dept
Chair, etc)

As you can imagine, providing these three days of training at this time is

critical for completion of the Doctorate in Ministry in Pastoral Counseling.

| both personally and professionally appreciate you considering helping me with
this.

Feel free to contact me with any questions or concerns you might have.
Thank you, again.

Kristin
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Administrator In-SerdREWHPortunity

Catholic Elementary School Administrators’
Response to the Death of a Student

- a free one day workshop -

When a student dies, overwhelm may arise within the community. Catholic School
administrators are expected to coordinate logistics, minister regarding pastoral
concerns, and provide spiritual leadership for the school community.

This workshop is designed to provide both practical skills regarding basic school
crisis response and ways to integrate Roman Catholic theology and ritual in
responding to the death of a student.

Cost: The workshop is free to participants; Morning Hospitality will be
provided, however, each participant is asked to bring their lunch

Invited Participants: Elementary School Principals, Assistant
Principals, and members of school administrative teams (as designated
by the school Principal)

Time: The workshops will be held from 9:00 until 2:45

Three regional workshops will be provided:
November 10 at St. Clement Rosedale School/ Parish

November 16 at Resurrection/ St. Paul School

November 18 at Incarnation School
Due to a limit regarding numbers (15 per workshop), a maximum of four (4)
members of any one school will be able to register.
Presenter: Kristin Witte is the Assistant Director of Campus Ministry at
Loyola University Maryland. Prior to this, she spent eight years serving the
Archdiocese of Baltimore as the Coordinator of Pastoral Care and Social Justice
in the Division of Youth and Young Adult Ministry. She has completed three
Masters degrees and is a doctoral candidate pursuing a Doctorate in Ministry
with an emphasis in Pastoral Counseling at The Catholic University of America.
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Appendix 6
Workshop Timeline
8:30 Arrival and Hospitality
9:00 Opening Prayer and Four C’s of Crisis Response
9:45 Guidelines for a School Wide Response
12:00 Brown Bag Lunch
12:30 Crisis Responding in the Effected Classroom
2:30 Evaluation/ Departure

Directions to the Three In-Service Sites

St. Clement Mary Hofbauer Parish for November 10 Wo __rkshop
1212 Chesaco Avenue, Rosedale, MD 21237

Using the Fort McHenry Tunnel (1-95): Take Exit 61, US 40 East/Pulaski
Highway, Go approximately 2 miles, Turn left on Chesaco Avenue

Resurrection/ St. Paul School for November 16 Works — hop

3155 Paulskirk Dr. Ellicott City, MD 21042

Take Route 40 West off of Route 29. Make a right at the first stoplight, St. John's
Lane. Turn left at Churchgate, and then another left on Paulskirk Drive. The
school is straight ahead and parking is available if you follow the church driveway
around to the right.

Incarnation School for November 18 Workshop

2601 Symphony Ln, Gambrills, Maryland 21054

Merge onto 1-695 E/Baltimore Beltway Outer Loop toward Glen Burnie /Key
Bridge. Take Exit 4 on the Left onto 1-97 S /Annapolis /Bay Bridge.

Merge onto MD-3 S/Crain Hwy via EXIT 7 toward Bowie/Odenton.

Turn Right onto Waugh Chapel Road, Turn Left onto Symphony Ln. 2601
Symphony Ln is on the Letft.
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Appendix 6

Workshop Reqistration Form
Catholic Elementary School Administrators’ Response to
the Death of a Student

Each registrant must complete an individual registration form.
Confirmation of registration for each participant will be sent via e-mail upon receipt.

E-Mail Registration: Send the registration form to kwitte@loyola.edu
Fax Registration: Fax the registration form to 410.617.2052
e Limited space available on a first-registered, first-served basis.
e Limit 4 members of a single school’s administrative team
e A waiting list will be created once a workshop is filled
e Some accommodations for persons with disabilities can be provided if requested
one week prior to the workshop start date.
e Questions? Call 410.617.2838.

Name:
School:
Title:
Address:
City: Phone:
State: Zip:
E-mail:
Number of Years Serving in Catholic School Administration:
Number of Years Serving in Current Position:
Please check which workshop you wish to attend:
November 10 at St. Clement Mary Hofbauer School /Parish
November 16 at Resurrection/ St. Paul School
November 18 at School of the Incarnation
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APPENDIX 7
Kristin Witte, Doctorate of Ministry Candidate

The Catholic University of America

Catholic Elementary School
Administrators’ Response
to the Death of a Student

HANDOUT RESOURCES

101



8:30
9:00
9:30
9:45

Agenda for the Day

Workshop Timeline
Arrival and Hospitality
Pre-Test and Opening Prayer
Basics of the Four C’s
Timeline of Crisis from an Administrator’s Perspective (with activities)

11:30 4C MACRO Response - School Wide for Administrators
12:00 Child vs. Adult Grief and Developmental Differences

1:00

Lunch

1:30 4C MICRO Response - Pastoral Response in the Classroom

2:30

Evaluation

Elizabeth Kubler-Ross once said, "People are like stained glass windows. They
sparkle and shine when the sun is out, but when the darkness sets in, their true
beauty is revealed only if there is a light from within." Catholic churches are known
for their stained glass. When crisis strikes a Catholic parish or school it is the light of
Christ that emanates from within revealing true love and beauty.
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Opening Prayer Service

Lord,

When those we love are gone from this earthly dwelling they leave behind
those who mourn their absence. Grant that as communities grieve, we may
hold memories dear and live in the hope of the eternal Kingdom where you

will bring all of us together again. AMEN

LuKke 24: 13 — 35 (NAB)

In this scripture passage, Christ models ministry to those in crisis and
grieving. He did so in four distinct ways:

1) Listening (Communicate)
2) Providing spiritual grounding (Communio)
3) Through ritual and action by breaking bread (Commemorate)

4) And through his departure so they could continue their journey

(Continue).

ThinKk of a time you have experienced a loss. With one or two people at your
table, please share an experience where, one of these four techniques was
helpful to you. Please explain why you found it helpful in that situation. . .

Loving and Compassionate Lord,

We share the faith of your Son's disciples and the hope of the children of
God. Bring the light of Christ's resurrection to time of testing and pain
as we pray for all who grieve through Christ our Lord. AMEN

Taken from the Rites for
the Pastoral Care of the Sick and Dying, 1982,
Prayers After Death
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Summary of the Four C’s

Four C’s of Responding to the Death of a Student

Communication

Communio

Commemoration

Continuation

104



MACRO Response - Whole School Response
Using the Four C’s : Communication, Communio, Commemoration, and Continuation

TIMELINE ACTIVITY

6:30 PM The principal receives a phone call on their cell from the Home and School
President who says that Harvey Smith, 2rd grader, died in a car accident last night.
You are aware that Harvey’s parents are parishioners and he has a little sister, Julia,
who is three years old. The Home and School President tells you that the accident
happened on a wet road and that the rest of the family was treated and released.
Harvey has two cousins in 7th and 4t grades. The H & S President offers assistance
in any way they can.

What goes through your mind?

1. STAGES OF COMMUNICATION:

Administrative Team (plan for next day/ known facts)

Faculty/ Staff (remember: web/ resource teachers)

Parents (Phone Tree/ Ideally everyone/ Voicemail- situation call back/
E-mail to classes? )

Student (always preferable parent’s communicate)

2. Communicate a simple message
What would a brief statement include?

3. Communicate - Three Meetings in the Morning

1.ADMINISTRATION MEETING
2. FACULTY/ STAFF MEETING
Brief Prayer and Information as is known now (changes/ media
interest)
Give out Announcement. Prayer, Copy of Letter, Craft Supplies
Plan of action for morning/ Schedule Changes
3. CLASSROOM PROCESS
NEVER, EVER, MAKE AN ANNOUCEMENT OR FOCUS PRAYER OVER
THE LOUDSPEAKER
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MACRO Response - Whole School Response
Using the Four C’s : Communication, Communio, Commemoration, and Continuation

4. Draft Communication - THREE WRITTEN TOOLS TO DRAFT (DESKTOP)

A. The Letter to be Sent Home (15,16,17)
B. Classroom Announcement for the next day
C. Adjust Prayer

5. Resource Assessment
What resources do you have at your disposal?

6. Vulnerability Assessment
Who are the vulnerable people/ classes?

Communication Ideas
Get the Facts
¢ Verify the event and acquires any additional necessary information.
e Inthe event of a death, acquires additional information regarding services and the
family’s wishes and makes this information available to staff and students
e Be as truthful as possible, but continue to respect the family’s right to privacy.
e Rumor control during staff meetings and meetings with students is very
important.

Prepare Resources: Draft Letter to Parents, Announcement by Homeroom teacher,
Prayer, Craft Resources Assembled, Connect w/ Personnel Resources

Three Meetings in the Morning
1. Admin and Resources

2. Faculty and Staff
3. Classroom Processing

Telling families
e If possible, tell parents via telephone tree so that they can inform their child at

home. Notify parents of students who are affected by the crisis via lette

e Provide information about the incident. Include a brochure or information sheet
that describes the warning signs of emotional difficulty and actions parents ca
take.
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MACRO Response - Whole School Response
Using the Four C’s : Communication, Communio, Commemoration, and Continuation

Draft Announcement to be read in Homeroom

e Do not announce death or tragic event on the school intercom or in a large
assembly format. The intercom is cold and impersonal.

e The large assembly format promotes group hysteria and is nearly impossible to
contain or return to a state of calm. It is always preferable to make
announcements in the classroom by the classroom teacher.

e Teachers should deliver the message simultaneously. Provide assistance to
teachers who do not wish to deliver the message themselves.

e If necessary, arranges for some modification of the schedule so studentsrgave ti
to ask questions and express feelings.

¢ Make an initial determination of the teachers/ classrooms most heavilgtedpa
Are any substitute teachers needed? What rooms will additional resources be
needed in? Determine if any school events will need to be rescheduled (field trips
guest speakers, or programs, testing, etc)

e Be on the “lookout” for high-risk students

e Be aware that stress can aggravate such physical conditions such as asthma,
diabetes, and epilepsy. The school nurse is an important contact for students with
these types of problems.

Meet with faculty to discuss concerns about the crisis, review facts, and dispel
rumors.
e Several faculty meetings (especially an information session aetliening and
debriefing at the end of the day) may need to be held.
e Make support available to school personnel who have had personal relationships
with the deceased.
¢ Meets with all staff members to share information and provide guidance, advice,
etc., in dealing with affected students.
e Designates someone to speak personally with those staff members ajbgcific
involved with the crisis and provides support for their feelings

Communioldeas
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MACRO Response - Whole School Response

Using the Four C’s : Communication, Communio, Commemoration, and Continuation

Your prayer/ prayer with each “layer” of community

Prayer Space Creation — Photo, Basket

School Mass — not funeral Mass, Intercession and possibly symbols
Parent Prayer Service - immediately following Carpool or ¥z hour before
school ends

Commemoration ldeas

Scholarship / Tree

Yearbook

Advocacy Activity —reframe one that already exists?
Memory Book/ Cards/ Note Box

Ex. Prayer Chain - Each of the students in the class (and possibly in the school) gets
a small slice of construction paper no bigger then the size you would use for
Christmas loops for decorating a tree. Every student decorates and puts a prayer for
the family on their piece of paper - then the eighth or seventh graders assemble the
chain and it placed in a location where students will see it often so that they can
remember the student and their family in their prayers every time they see it.
Supply Preparation: Multiple strips of Construction paper cut longwise at 2 inch
increments. Have a large quantity of staplers available to teachers and students. . .

Continuation Ideas

Removal of Desk/ Prayer Space

Returning Items to Family - If the deceased student’s schoolwork is
displayed, do not remove it immediately. When it is removed, return it and
the student’s belongings to the family.

Parent Education and Formation

One Year Out — Return for Prayer
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MACRO Response - Whole School Response
Using the Four C’s : Communication, Communio, Commemoration, and Continuation

ADDITIONAL THINGS TO DISCUSS:

1. What if the death happens during the day?

2. What changes if it is a long term illness?

3. Scheduled Event?

When on the phone the fourth grade teacher asks “What should | do
about the scheduled Field Trip for tomorrow?”

4. Attending the Funeral/ Closing School

5. Harvey’s Catholic but. . .
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Developmental Differences

Child vs. Adult Grief Similarities

Both need:

e to express grief openly

e to have their grief acknowledged by other

e to have extra support through the grief process

e assurance it was not their fault (magical thoughts)
e assurance they are not "going crazy”

Child vs. Adult Grief Differences

Adult’s Grief:

1. Continual awareness and experience of loss

2. Has a context for loss

3. Able to express feelings verbally

4. Ability to remember the deceased: fully developed memories are complete

5. Have preconceived notions about how people respond and may not share their
feelings

6. Basic needs can be met by self

Children’s Grief:

1. Intermittent, sometimes seemingly absent, spurts

2. May have no experience of loss

3. May express through art

4. Ability to remember the deceased: limited before puberty, may need help
remembering

5. May talk openly about death

6. Depends on a consistent caregiver to meet basic needs
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Developmental Differences

Activity of Three Ages Responses

Grades K-2

“When he comes back from being dead, he will want his eraser back” and/ or “How
do you breathe if you are dead?”

They may be able to recognize the physical death as temporary or gradual,
reversible and not final.

The child may also experience ‘magical thinking’, in which they believe ltleat t
thoughts caused the action

Often temporarily regress with symptoms such as bladder and bowel corgrol, us
baby talk, thumb sucking, want to sleep with a sibling or parent, and experience a
change in eating and sleeping habits.

They may also have worries of abandonment and fear that when others leave that
they are not going to come back.

Children at this age are also much more impressionable and are greatlycadlue
by the emotions that others are expressing, especially sadness.

Fowler: Intuitive- Projective —Stage | - fantasy filled, imitative gghanfluenced
by reactions, emotions and statements of primary adults

Suggestions: Honesty/ Use the words “dead” and “died”/ behavior did not cause
death/\approve that their feelings go up and down / Rituals Provide Comfort

Grades 3-5

“How do you breathe if you are dead?” and “Where is Joey?” Seminarian Story

Often “morbid” fascination with death, graphic drawings. Questions are often
blunt and direct. May “play dead” and “funeral”

May view death as a spirit, ghost, or angel.

Boys often displace their grief as being aggressive and destructereashgirls
may become very clingy and attached.

Often have trouble putting words to the emotions that they are feeling, so being
cued into their actions is most helpful.

Deep concern for who would care for them if their caregiver died.
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Developmental Differences

e Some children will complain of physical ailments, like a stomachache, tatdrer
being able to say that they feel afraid or sad.

e Fowler — Stage Il - Mythic/ Literal — Often Excessive Narrative aod/tlling,
Superhero and Mythic Characters / more linear, narrative construction of
coherence and meaning. Story becomes the major way of giving unity and value
to experience.

Suggestions: Be honest about details/ Be prepared for Body Questions/ Be ready to
answer same question multiple times/ explain what to expect/ have children help in
memorial planning/ Rituals Provide Comfort

Grades 6-8

“We Killed our teacher” and “Who is going to pay her tuition?”
e Death is final, but often experience denial or “block out” thoughts

e May want even more details about the death, the status of the body, and what will
happen next.

e Looking to write feelings, letter to the deceased, journal
e May dwell over their own death
e Possibly making poor decisions
e Fowler — Stage Il - also Mythic/ Literal,
Suggestions: Avoid euphemisms/Remind them they have support/ Provide details/

Involve them in planning and implementation of commemoration ideas/ Rituals
Provide Comfort
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MICRO Response - In the Classroom
Using the Four C’s : Communication, Communio, Commemoration, and Continuation

COMMUNICATION IN THE CLASSROOM

A. Announcement

B. Debriefing/Storvtelling/ Sharing

When did you find out that ___ died?

What were your first thoughts/ feelings?

What are your thoughts/ feelings now?

Do any of you have a story or something special that you would like to
remember about ___ ?

Do you have any questions for me?

Do you think we can draw some pictures/ write some prayers for _____
and his family?

What are some things we might put on a card or include in a prayer?

(write on board common sayings, etc.)
Adapted Seven Stage Critical Incident Stress Debriefing Model (Mitchell, 1983; Mitchell and Everly, 1996)

COMMUNIO IN THE CLASSROOM

Prayer Time in Classroom

Intercession, language around faith
Candle for Student - in classroom

Prayer Space in Classroom- Photo, Basket

113



MICRO Response - In the Classroom
Using the Four C’s : Communication, Communio, Commemoration, and Continuation

COMMEMORATE IN THE CLASSROOM

A. Memory Scrapbook
Scrapbook can be placed in the back of church during a funeral. which can

also be called “Card making for the family” which can be bound with ribbon
as well.

Supply Preparation: Multiple pages of Construction or Scrap booking paper
with holes pre-cut into them. A long ribbon to bind the pages upon return of
the pages.
Distribution: Hand out the pages to faculty, staff, classmates and other
young people who show interest in participating, “best friends” are not the
only ones who often need to mourn the loss and are hit hard by the death of a
child or young person. (for elementary school - each member of their class
should probably receive a page). Remind the young people that they should
bring the pages back to school and we will assemble it with ribbon and give it
to the family (after reading it and making sure it is alright) Remind the young
people that they can write a prayer, a poem, draw a picture or write a
message.
B. Memory Quilt
Each student and teacher has a square to decorate with a prayer or picture
that represents the person who has died to them. (It looks best if the top
squares of the quilt spell out the child’s name and some of the children
decorate squares with the letters in it. . . then each hole is tied with a ribbon
to another hole to create a very large and colorful quilt of prayer reminding
them that people who die are still with us in spirit through Christ
C. Cards/ Notes - Prayer and poems, Songs written,
D. Letter Basket / Candle

CONTINUATION IN THE CLASSROOM

Return to class work. Change classes. Ring the bell.

e Students need structure, ritual and normalcy and can only grieve in small
bursts.

e On to the Next Subject

e Physical Exercise/ Ability to focus

e Student’'s Work and Possessions/ Moving Desk/ Cubby
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APPENDIX: Drafts of Resources

EDITALETTER

Letterhead
Dear Parents,

On Tuesday afternoon, one of our __th grade students, , was involved in an
automobile accident with his father. Mr. __is in stable condition in the intensive
care unit of hospital. ____died as a result of his injuries. This is a tragedy for
the ___family, our school and our community.

___was avery bright and studentat_____ Elementary School. Staff members
went into each of the classrooms prayed with and facilitated discussion with the
children about this tragedy. For many, this was their first exposure to death.
Although classroom instruction will continue, I anticipate the next few days will be
particularly difficult for everyone. To assist you in further dialogue with your child,
we have attached strategies that you might find helpful. Please realize that these are
merely suggestions that you might find helpful as a resource to your family.

We have been told that various groups in the community have offered
support in many different ways to the family. At this time we are not aware of the

funeral arrangements. We will inform you as soon as they are known.

Please join us in extending our sympathy and prayers for the family.
Sincerely,

Ms. Principal, Principal
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APPENDIX: Drafts of Resources

EDIT ALETTER (option two)

Letterhead

Dear Parents and Guardians,

[ am deeply saddened by the news I have to share with you today. On
afternoon we received word that ,a grader (known for?) died
suddenly.

[ was reminded recently that when elementary age children hear of an
experience such as this, it is not unusual for them to want to talk about other loved
ones who have died or to ask about death in general. In order to support your family
as you discuss these questions, I am including the attached resources. Please know
that the entire faculty and staff are here to be of support in any way you may need at
this time.

[ would like to thank the entire community for the outpouring of sympathy
that [ have seen during the day today. Your willingness to provide assistance is a
testament to the love and family here at School. At this time, we are not
aware of the funeral arrangements. We will inform you as soon as they are known.

Please join us in extending our sympathy and prayers for ,the
family, and family and friends.

In Christ,
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APPENDIX: Drafts of Resources

EDIT ALETTER (option three)

Letterhead

Dear Parents and Guardians,

[ am deeply saddened by the news I have to share with you today. On Friday
night, (father and son) died tragically. Some of you may have seen or heard
about this on the news.

The family has been involved in here at the school and in their parish.

[ was reminded recently that when elementary age children hear of an
experience such as this, it is not unusual for them to want to talk about other loved
ones who have died or to ask about death in general.

Although instruction will continue, I anticipate the next few days will be
particularly difficult for everyone. Often when a loss occurs, children have questions
and concerns that are challenging for adults to answer. In order to support your
family as you discuss these questions, [ am including the attached resources. Please
know that we are here to be of support in any way you may need at this time.

[ would like to thank the entire community for the outpouring of sympathy
that [ have seen during the day today. Your willingness to provide assistance is a
testament to the love and family here at . At this time, we are not aware of the
funeral arrangements. We will inform you as soon as they are known.

Please join us in extending our sympathy and prayers for all those affected by
this terrible loss.

Sincerely,
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APPENDIX: Drafts of Resources

Resource to Copy / Links to Post for
Parents

Helping Your Child Deal With Death
http://kidshealth.org/parent/positive /talk/death.html

Talking to Children About Death
http://www.hospicenet.org/html/talking.html

Dealing with Death
http://family.samhsa.gov/talk/death.aspx

Talking to Children About Death
www.cc.nih.gov/ccc/patient education/pepubs/childeath.pdf

Helping your school-age child cope with a death
www.ucdmc.ucdavis.edu/cancer/.../Helpingschoolagecopedeath.pdf
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APPENDIX: Drafts of Resources

SCHOOL WIDE CLASSROOM
ANNOUNCEMENT

Reminder Notes for the teacher:

% Children should be told of death in a quiet, direct manner.
Use age appropriate language.
Build your explanation on what the children know and move to new information
After the announcement, children should be allowed to:

0 Ask questions

0 Express their thoughts and feelings

0 Produce aresponse in art, poetry, cards, etc.

L)

) 7
L XA X4

L X4

Announcement
Something has happened over the weekend that we need to talk about. Late Friday
night, , died in a car accident. __ was a ___th grader here at our school.
know this news may be upsetting to some of you. If you need to talk to someone
about your concerns, please let me know.

Possible follow-up questions

Did any of you know ? What about his child? What can you tell us about him?
Do you think we can draw some pictures/ write some prayers for _____and his
family?
What are some things we might put on a card or include in a prayer?

Closing
[ think it is important that we say a short prayer for _____ and his entire family. Our
Father...
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Appendix 7

DIRECTLY AFFECTED CLASSROOM
ANNOUNCEMENT

Reminder Notes for the teachers:

Children should be told of death in a quiet, direct manner.
Use age appropriate language.
Build your explanation on what the children know and move to new information
After the announcement, children should be allowed to:

0 Ask questions

0 Express their thoughts and feelings

0 Produce aresponse in art, poetry, cards, etc.

0 Collect their for the family in a memory book to be shared with the family

X/
°e

X3

*

R/
°

X3

*

Announcement
Something has happened over the weekend that we need to talk about. Late Friday
night, , died in a car accident. [ know this news may be upsetting to some of

you.
Debriefing 23’Summary Notes

When did you find out that ___ died?

What were your first thoughts/ feelings?

What are your thoughts/ feelings now?

Do any of you have a story or something special that you would like to remember

about __ ?

Do you have any questions for me?

Do you think we can draw some pictures/ write some prayers for_____and his
family?

What are some things we might put on a card or include in a prayer? (write on
board)

[ think it is important that we say a short prayer for _____and his entire family. Our
Father....

%73, Mitchell and G. Everlpdapted Seven stage Critical Incident Stress DéhgeModel(See also
Mitchell, (1983%*"; Mitchell and Everly (19965
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Summary of the Debriefing Process

Introduction

X Introduce self
X Define the process, goals, and rules

Facts Go Round - (This gets at the cognitive level and clues you in to the level
of trauma. This should include...)

* How did you find out?

* What did you see? Hear? (If they were at the scene go through all five
senses.)

X What were your first thoughts?

* What are you thinking now?

X Make sure you provide the factual information that you have!

Feelings Go Round -

X What were your first feelings?

* What are your feelings now?

X  What was the worst part for you?
* Allow venting!

Life review if death occurred -

* Access positive memories
X Share "Remember when?" stories
* How do you want to remember the person who died?

Reactions: Transition from Emotions -

X What physical, cognitive, behavioral, emotional, and spiritual reactions are
you having to what happened?

* What distress signals or symptoms are you having?

* How do you know this is effecting you? (e.g., can’t sleep, nauseous, can’t
think, can’t eat, withdrawing, etc.)

Learning -

* Talk and teach about normal stress reactions...especially those specific
reactions the group has expressed. (See the pages on common immediate and
delayed responses to extreme stress.)

* Help the students normalize their thoughts about symptoms and recovery.
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Questions & Answer Time-

* Solicit questions!

* Answer the answerable.

* Redirect or reframe the unanswerable. (e.g., someone might ask "Why did
God allow this to happen?" Redirecting or reframing might be, "I can’t answer
that, and maybe you’ll never be able to answer that, but a more pertinent
question for now might be how can we make sure his/her life was
meaningful?"

* Recommend that the individuals in the group take time on their own to think
about the meaning of what happened, and to do something physical to
workout their stress and tension.

* Prescribe no alcohol and no drugs. These will definitely get in the way and
limit one’s ability to work through the issues they still need to work through.
Alcohol and/or drugs may ease the pain temporarily, but they will ultimately
cause more pain, lengthen the time needed to deal with issues, and cause
some very poor decisions while trying to cope.

Closure-

X Restate and summarize what has happened in the group.

* Reassure members that what they are going through is natural and normal.

* Let them know where to get further help. Watch for signs that certain
individuals may need further attention. Don’t be afraid to ask if anyone is
having thoughts of suicide. Don’t let them leave if they are.)

* Reinforce the need for self care at this time.

* Reinforce the need for routine in one’s life, especially now.

* If other issues arise, you're not yet at closure

Adapted Seven Stage Critical Incident Stress Debriefing Model (Mitchell, 1983238;
Mitchell and Everly, 1996239)

238 3.T. Mitchell. “When disaster strikes. . . Theticel incident stress debriefing proces#urnal of
Emergency Medical Service, (1), (1983) 36-39.

239 3.T. Mitchell and G. EverlyCritical Incident Stress Debriefing: An Operatiokignual for the
Prevention of Traumatic Stress Among Services dsasier Workers(Ellicott City, MD :Chevron
Publishing Corporation. 1993).
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Appendix 7

Classroom Prayer Service for
Adaptation

Prayer Service to

Celebrate the Life of

Opening Prayer
Lord of Life and Death,

We pray for the soul of our beloved friend, ____. Your breath gave him life. Your
presence sustained his life, and your hand holds him now at the end of life. ThanKk you
for the gift of life that ____ was to our Church, his family, and all who Knew him.
Through his witness and his love, he brought the Good News of Jesus to all who met

him. As he lies in eternal peace in your arms, help us to mourn his death and celebrate
his life, now and forever. AMEN.

A Reading from St. Paul’s Letter to the Romans (Rom 6:3-9)

Are you unaware that we who were baptized into Christ Jesus were baptized into his
death? We were indeed buried with him through baptism into death, so that, just as
Christ was raised from the dead by the glory of the Father, we too might live in
newness of life.

Forif we have grown into union with him through a death like his, we shall also be
united with him in the resurrection. We Know that our old self was crucified with him,
so that our sinful body might be done away with, that we might no longer be in slavery
to sin. For a dead person has been absolved from sin. If, then, we have died with Christ,
we believe that we shall also live with him. We Know that Christ, raised from the dead,
dies no more; death no longer has power over him.

The Word of the Lord R. Thanks be to God
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Intercessions:

Leader: Brothers and sisters, Jesus Christ is risen from the dead and sits at the right
hand of the Father, where he intercedes for his Church. Confident that God hears the

voices of those who trust in the Lord, we join our prayers to his:

Reader: Our response is, ' hear our prayer’.

In baptism received the light of Christ. Scatter the darkness now and lead him

over the waters of death. Lord, in your mercy: [response]

Our brother was nourished at the table of the Savior. Welcome him into the halls of the
heavenly banquet. Lord, in your mercy: [response]

Many friends and members of our families have gone before us and await the Kingdom.
Grant them an everlasting home with your Son. Lord, in your mercy: [response]

Many people die by violence, war, and famine each day. Show your mercy to those who
suffer so unjustly these sins against your love, and gather them to the eternal
Kingdom of peace. Lord, in your mercy: [response]

Those who trusted in the Lord now sleep in the Lord. Give refreshment, rest, and peace
to those whose faith is Known to you alone. Lord, in your mercy: [response]

The family and friends of ___ seek comfort and consolation. Heal their pain and dispel
the darKness and doubt that come from grief. Lord, in your mercy: [response]

We are assembled here in faith and confidence to pray for our brother ___. Strengthen
our hope so that we may live in the expectation of your Son's coming. Lord, in
your mercy: [response/

Leader. Lord God, giver of peace and healer of souls, hear the prayers of the Redeemer,

Jesus Christ, and the voices of your people, whose lives were purchased by the blood of

the Lamb. Forgive the sins of all who sleep in Christ, and grant them a place in the

Kingdom. We ask this through Christ, our Lord.  All: AMEN

Taken from the Rite of Christian Burial Prayers of the Faithful

Leader: We now pray to the Blessed Mother, advocate and comforter. Remembering
that ____ called upon Mary to be with him “now and at the hour of his death.”
Hail Mary. . . .

Closing Prayer

Lord,
___ isgone from this earthly dwelling and has left behind those who mourn his

absence. Grant that as we grieve for our brother we may hold his memory dear

and live in the hope of the eternal Kingdom where you will bring us together again.

Lord, our God, the death of our brother recalls our human condition
and the brevity of our lives on earth. But, for those who believe in your love death is
not the end, nor does it destroy the bonds that you forge in our lives.
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We share the faith of your Son's disciples and the hope of the children of God.
Bring the light of Christ's resurrection to this time of testing and pain
and those who love him through Christ our Lord.

as we pray for

Taken from the Rites for
the Pastoral Care of the Sick and Dying, 1982,
Prayers After Death
Leader: Eternalrest grant unto him, O Lord.
All: And let perpetual light shine upon him.
Leader: May he rest in peace. All: Amen.
Leader: May his soul and the souls of all the faithful departed,

through the mercy of God, rest in peace. All: Amen
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Appendix 8

Catholic Elementary School
Administrators’ Response
to the Death of a Student

Agenda

Arrival and Hospitality

Pre-Test, Opening Prayer and Introduction

Basics of the Four C's

Timeline of Crisis from an Administrator’s Perspective (with activities)
4C MACRO Response - School Wide for Administrators

Child vs. Adult Grief and Developmental Differences

Lunch

4C MICRO Response — Pastoral Response in the Classroom

Evaluation
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Opening Prayer

Luke 24: 13 - 35 (NAB)

The Road to Emmaus

Four C’s of Responding to
the Death of a Student:

Communication
Communio
Commemoration
Continuation
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Communication Theory

THEOLOGICAL BASIS:
Response begins with Communication

"What are you discussing as you walk along?”/ "What
sort of things?" They said to him, "The things that
happened to Jesus the Nazarene”

RELEVENT AT SCHOOL:

Catholic school administrators will collect accurate

information surrounding the death, disseminate that

information, and do so in a way that proclaims not only

the information regarding the moment of death, but the

gelie}{s of the Roman Catholic Church in regards to
eath.

Communio Theory

THEOLOGICAL BASIS:
commurio, 1s named by the disciples in hindsight.

"Were not our hearts burning (within us) while he spoke to us on
the way and opened the scriptures to us?" The disciples became
aware of the presence of the divine in the relational experience
that had occurred.

RELEVENT AT SCHOOL:

The death of a student evokes a foundational need for communio.
Having been informed of the loss, the community gathers to
acknowledge the significance of the moment as well as re-defining
who they are as they reach out to God in prayer for consolation.
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Commemoration Theory

THEOLOGICAL BASIS:

commemoration, reflects the importance of ritual
following a loss. “And it happened that, while he was
with them at table, he took bread, said the blessing, broke
it, and gave it to them.” (Luke 24:28-30)

RELEVENT AT SCHOOL:

At crisis moments, creative and expressive outlets which
actively ritualize are critical. Children may or may not be
developmentally capable of articulating their emotions
verbally

Continuation Theory

THEOLOGICAL BASIS:

In the final stage, Continue, the disciples who have experienced Christ
return to their daily lives and relationships with new perspective, havin
begun the process of integrate the experience of loss into their lives. “V%ith
that their eyes were opened and they recognized him, but he vanished
from their sight.” So they set out at once and returned to Jerusalem where
they found gathered together the eleven and those with them who were
saying, "The Lord has truly been raised and has appeared to

Simon!"” (Luke 24:31 - 35)

RELEVENT AT SCHOOL.:

‘While continuing to educate and form, the school community
acknowledges that in the experience of in the death of a student, the
community has changed.
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PRACTICALITY OF
TODAY:

A Presentation of
Recommendations
Knowing your site

Timeline Activity

* 6:30 PM Sunday The principal receives a phone call on
their cell from the Home and School President who says
that Harvey Smith, 27 grader, died in a car accident last
night. You are aware that Harvey’s parents are
parishioners and he has a little sister, Julia, who is three
years old. The Home and School President tells you that
the accident happened on a wet road and that the rest of
the family was treated and released. Harvey has two
cousins in 7" and 4™ grades. The H & S President offers
assistance in any way they can.

»  What goes through your mind?
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Timeline Activity

Are you in a safe place?

Personal Prayer

Confirm Facts / Pastor - Tree Story
Family of Child - Speak to the Family

Communicating with the community

Communicate

Administt’ative Team (plan for next day/ known facts)
L Facu]tY/ Sta.ﬂ: {remember: web/ resource teachers)
L Par&nts (Phone Tree/ ldeally everyone/ Voicemail- situation call back )

L Studf.‘nt (always preferable parent's communicate)
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Communicate a simple
message

What would a brief statement include?

I am calling with extremely sad news.
Last night, Harvey Smith, a second
grader at our school died as a result of a
car accident. I ask that you tell your child
tonight. Tomorrow, we will be praying
together and talking about this as a
community. We are here if you need
0.

THREE MEETINGS IN THE
MORNING

1. ADMINISTRATION MEETING

Don't "tie up” Admin/ Parent Help — Where? / Confidential Info

2. FACULTY/ STAFF MEETING

Brief Prayer and Information as w (changes/ media interest)

r, Copy of Letter, Craft Supplies

Plan of action for moming/ Schedule Changes

3. CLASSROOM PROCESS

NEVER, EVER, MAKE AN ANNOUCEMENT OR
FOCUS PRAYER OVER THE LOUDSPEAKER
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THREE WRITTEN TOOLS
TO DRAFT (DESKTOP)

A. The Letter to be Sent Home (15, 16, 17)
B. Classroom Announcement for the next day (19,20)

C. Adjust Prayer (23 — 25)

Resource Assessment

What resources do you have at your disposal?

Pastor/ Clergy

Parish Staff

Psychologists/ Counselors (pros and cons)

Police and Fire Fighters (pros and cons)

Diocesan resources (ex. Cross/ Team/ Communications)

Family who brings food for lunch/ faculty breakfast
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Vulnerability Assessment

‘Who are the vulnerable people/ classes?

Faculty/ Staff who have had children who have died

2rd Grade Teacher

Possibly (K and 15t — who may have taught Harvey - often K)
4th and 7th — especially not knowing if kids are in school
Classes with previous loss

Faculty/ Students with Recent loss

Faculty/ Students with Mental Illness

Faculty/ Students with predilection for drama (7t grade)

Communio for the school

Your prayer/ prayer with each layer of community
Intercession, language around faith
Prayer Space Creation — Photo, Basket

School Mass

Parent Prayer Service - immediately following Carpool
or "2 hour before school ends

134



Commemoration for the
School

Prayer Chain

Memory Book/ Cards/ Note Box
Scholarship / Tree

Yearbook

Advocacy Activity —reframe one that already exists?

Continuation for the School

Removal of Desk/ Prayer Space
Returning Items to Family
Parent Education and Formation

One Year Out — Return for Prayer
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What if the death happens
during the day

In loco parentis. . .
Admin/ Faculty told carefully and quietly
Decision as to school wide effect

Too Close to the end of the day to process? Tell faculty
in the afternoon, parent phone call, and process the
next morning

What if this is a long term
illness?

Community has prayed/ Worn Bracelets . . .
“Did our prayer not work?”

Same “drill”

136



Scheduled Event?

When on the phone the fourth grade teacher asks “What
should I do about the scheduled Field Trip for tomorrow?”

Remember, you have a cousin.
Community needs to be together
Aunt and Uncle sending them in?
Can you process and still go?

Parents want to see their child is safe and in the right place,
lingering in the hall

Tell parents of fourth grade your decision.

Attending the Funeral/
Closing School

Ideas? Thoughts?

In loco parentis - Parents take/ their right to
Faculty Grief vs. Chaperone

Not all students knew

Parents taking off work

Sets precedent

Parking and Parking Lot? (practicality)

137

Appendix 8



Appendix 8

Harvey’s Catholic but. . .

What if he was Christian, but not Catholic?
‘We still are. . .intercession at Mass

Have your Pastor/ You communicate with his pastor to offer
support (and food for services)

Be careful of prayer words about “at the table of the
Eucharist. . .”

What if he was not Christian?

Light candle, have prayer, careful of images of cross,
sending home cards that are insensitive to family’s beliefs

Question and Answer
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Similarities between Child and
Adult Grief

Both need:
to express grief openly
to have their grief acknowledged by others
to have extra support through the grief process
assurance it was not their fault (magical thoughts)

assurance they are not "going crazy”

Child vs. Adult

Grief Differences

Adult’s Grief: Children’s Grief:
. Continual awareness and experience of 1. Intermittent, sometimes seemingly
loss absent, spurts

. Has a context for loss 2. May have no experience of loss
. Able to express feelings verbally 3. May express through art

. Ability to remember the deceased: fully 4. Ability to remember the deceased:

developed memories are complete limited before puberty, may need
help remembering

. Have preconceived notions about how
people respond and may not share their 5. May talk openly about death
feelings

6. Depends on a consistent caregiver

Basic needs can be met by self to meet basic needs
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Developmental Responses

Factors other than age influence how a child grieves:
intelligence, previous experience with death, family
environment, religion, and culture

Questions they might ask? Behavior you might see?
K-2
5—
6-8

K-2

“When he comes back from being dead, he will want his eraser back”

They may be able to recognize the physical death as temporary or gradual, reversible
and not final.

The child may also experience ‘magical thinking’, in which they believe that their
thoughts caused the action

Often temporarily regress with symptoms such as bladder and bowel control, use baby talk,
thumb sucking, want to sleep with a sibling or parent, and experience a change in eating and
sleeping habits.

They may also have worries of abandonment and fear that when others leave that they are not
going to come back.

Children at this age are also much more impressionable and are greatly influenced by the
emotions that others are expressing, especially sadness.

Fowler: Intuitive- Projective —Stage I - fantasy filled, imitative phase, influenced by reactions,
emotions and statements of primary adults

Suggestions: Honesty/ Use the words “dead” and “died"/ behavior did not cause death/
‘approve that their feelings go up and down / Rituals Provide Comfort
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“How do you breathe if you are dead?”” and “Where is Joey?” Seminarian Story

Often “morbid” fascination with death, graphic drawings. Questions are often blunt and direct.
May “play dead” and ““funeral”

May view death as a spirit, ghost, or angel.

Boys often displace their grief as being aggressive and destructive whereas girls may become
very clingy and attached.

Otten have trouble putting words to the emotions that they are feeling, so being cued into their
actions is most helpful.

Deep concern for who would care for them if their caregiver died.

Some children will complain of physical ailments, like a stomachache, rather than being able to
say that they feel afraid or sad.

Fowler — Stage 1 - Mythic/ Literal — Often Excessive Narrative and storytelling, Superhero and
Mythic Characters / more linear, narrative construction of coherence and meaning. Story
becomes the major way of giving unity and value to experience.

Suggestions: Be honest about details/ Be prepared for Body Questions/ Be ready to
answer same question multiple times/ explain what to expect/ have children help in
memorial planning/ Rituals Provide Comfort

6-8

“We killed our teacher” and “Who is going to pay her tuition?”
Death 1s final, but often experience denial or “block out” thoughts

May want even more details about the death, the status of the body, and
what will happen next.

Looking to write feelings, letter to the deceased, journal
May dwell over their own death
Possibly making poor decisions
Fowler — Stage II - also Mythic/ Literal,
Suggestions: Avoid euphemisms/Remind them they have support/ Provide

details/ Involve them in planning and implementation of
commemoration ideas/ Rituals Provide Comfort
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Appendix 8

MICRO - In the classroom/
class that has experienced loss

Communication
Communio
Commemoration
Continuation

MICRO Response
In the classroom

Communication - Announcement and Debriefing
Process

Communio - Prayer
Commemorate — Activities

Continue — Moving forward
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Communication in the
classroom

Announcement

Debriefing/Storytelling/ Sharing

‘When did you find out that died?
‘What were your first thoughts/ feelings?
‘What are your thoughts/ feelings now?

Do any of you have a story or something special that you would like to remember about
7

Do you have any questions for me?
Do you think we can draw some pictures/ write some prayers for and his family?

‘What are some things we might put on a card or include in a prayer? (write on board
common sayings, etc.)

Adapted Seven Stage Crtical Incadent Stress Debniefing Model (Mitchell, 1983; Mitchell and Every, 1996)

Communio 1n the classroom

Prayer Time in Classroom
Intercession, language around faith
Candle for Student — in classroom

Prayer Space — Photo, Basket
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Commemoration in the
Classroom

Memory Scrapbook

Memory Quilt

Letter Basket

Candle

Cards/ Notes - Prayer and poems, Songs written,

What do you pass forward to the family? Activity

Continuation in the Classroom

On to the Next Subject
Physical Exercise

Ability to focus

Student’s Work and Possessions

Moving Desk/ Cubby
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MODELING SELF - CARE

Your Prayer Life

Take off your jacket

Your personal support team

You don't have to make all announcements/ Draft all letters
Healthy decisions (ex. to stay at the office)

Know your own bells

Expect people to push/ respond “badly” — you can’t control
their reaction only your response. . .

Resources
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Appendix 8

Question and Answer

Closing Prayer

God of all healing and compassion,

Who has called us to lead our school communities through
both joy and grief. Guide us in our pastoral responses that
they might reflect your love to all those we encounter.

May we be strong faith-filled companions to our entire
school community.

We ask this in the name of your Son, our Lord Jesus Christ.
Amen.
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Post Evaluation and

Thank You
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Appendix 9

Workshop Self — Assessment

1. Have you ever attended the Catholic funeral of a child?
Yes No
2. Have you ever experienced the loss of your own child?
Yes No
3. Have you ever experienced the death of a child you were close to?
Yes No
4. Have you ever experienced the death of a child in a school setting?
Yes No
5. In your role as an administrator, have you ever had a student in your school die?
Yes No
6a. Have you ever been the crisis coordinator of a school wide crisis?
Yes No
6b. If Yes, how comfortable were you in that role? (please rate)
1. Quite Uncomfortable
2. Mildly Uncomfortable
3. Mostly Comfortable
4. Very Comfortable
7a. Have you ever been the crisis coordinator a situation where a child has died?
Yes No
7b. If Yes, how comfortable were you in that role? (please rate)
1. Quite Uncomfortable
2. Mildly Uncomfortable

3. Mostly Comfortable

4. Very Comfortable
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Satisfaction with In-Service
Please circle the answer that is most appropriate
DO NOT PUT YOUR NAME ON THIS QUESTIONNAIRE

1. How would you rate the quality of the in-service you have received?
4. Excellent
3. Good
2. Fair
1. Poor

2. Did you get the kind of in-service you wanted?
1. No, definitely not
2. No, not really
3. Yes, generally
4. Yes, definitely

3. To what extent has our in-service met your overall needs?
4. Almost all of my needs have been met
3. Most of my needs have been met
2. Only a few of my needs have been met
1. None of my needs have been met

4. If a colleague or friend were in need of similar content, would you
recommend our in-service to him or her?

1. No, definitely not

2. No, I don’t think so

3. Yes, I think so

4. Yes, definitely

5. How satisfied are you with the amount of content you received?
1. Quite dissatisfied
2. Indifferently or mildly satisfied
3. Mostly satisfied
4. Very satisfied
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6. Has the content you received prepared you to deal more effectively
with the death of a student?

4. Yes, it helped a great deal

3. Yes, it helped somewhat

2. No, it really didn’t help

1. No, it seemed to make things worse

7.1n an overall, general sense, how satisfied are you with the in-service
you have received?

4. Very satisfied

3. Mostly satisfied

2. Indifferent or mildly dissatisfied

1. Quite dissatisfied

8. If you were to seek an in-service again, would you come back to one
provided by the same presenter?

1. Definitely not

2. No, I don’t think so

3. Yes, I think so

4. Yes, definitely

The thing I liked best about this in-service was. .

If I could change one thing about this in-servitgjould be...
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