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This study investigated the relationships betweatnb American Catholic, societal and
educational experiences, and school selectionhandthey differ for Latino parents who
have their children in a Catholic school, and thwke do not. The historical context of
the Latino experience places their current Cathsebcietal and educational experience
within its cultural context.

Data for this study were obtained from 748 Latimogmts from the four Diocese of
Tucson metropolitan vicariates, with children elaolin either a parish religious
education program, a Catholic school or both. Bigdnts responded anonymously to 57
items on the Parental Selection of Schools. Theesumeasured Latino American
Catholic, societal and educational experiences.

Through examination of 11 predictor variables dmogd selection, the analysis indicates
a positive relationship between Latino Americanhodat, societal and educational
experience and school selection. The greatesteifte between Latino parents with
children in Catholic schools, and those with cl@ldnot in Catholic schools was in
income, followed by liturgical cultural sensitivignd Spanish language preference.
Compared with Latino parents who did not have chitdn a Catholic school, the Latino
parents with children in a Catholic school were enlikely not to have a high preference

for the use of Spanish in the Catholic liturgy, moeveryday speaking, thinking and



praying. On the other hand, Latino parents whondidhave children in a Catholic school
were more likely to have a higher preference feruke of Spanish in the Catholic
liturgy, everyday speaking, thinking and praying.

The importance of the Spanish language in Latiegperiences of American
Catholicism, American society, and American edueaénd its relationship to school
selection must be taken into account by Churchdesdp if it is to continue its
educational mission to the Latino community, wiafesuring a future for the American
Catholic Church. The findings from this study peinformation that gives support to
Catholic Church leadership in meeting its pressagponsibility to embrace the growing
Latino population; a community that has such anartgnt role to play in the future of

the Catholic Church in the United States.
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Factors That Influence Latino Parents' SelectioBalfools

CHAPTER 1

INTRODUCTION

The United States Conference of Catholic Bishog8GUB) affirms that
“Catholic schools are often the Church’s most gffeccontribution to those families
who are poor and disadvantaged, especially thogeaninner city neighborhoods and
rural areas” (2005, p. 19). The residents of thues® inner city neighborhoods tend to be
minorities. In urban school districts, African Aneamn and Latino students often make up
the majority and in some cases the entirety obkthdent population (Scott, 2005). One in
three Latinos are under the age of 15 and mostriiveban areas (United States
Conference of Catholic Bishops, 2004). Greene amdtér (2005) found that only 52%
of all Hispanic students from the public high sdhdass of 2001 graduated and of those
only 16% left high school college-ready.

Between 2000 and 2006 Latinos accounted for orfesh#he nation’s growth, at
24.3%; more than three times the growth rate otdbad United States population. As of
July 6, 2006, 44.3 million of the U.S. populatioasrLatino, reaching 14.8% of the total
population (United States Census Bureau, 2009006, Latinos were about half of all
public school students in California, more than 4@Rénrollments in Arizona, New
Mexico and Texas, and between 20% and 40% of alipschool students in Nevada,
Colorado, lllinois, Florida and New York. “Overd]l,atinos] are the largest minority

group in the public schools in 22 states” (Fry &Rales, 2008, p. ii). In 2007, 67% of
1



2
all Latinos enrolled in K-12 schools lived in juste states, California, Texas, Florida,
New York and Arizona (United States Census Bur2@0y7). The American Community
Survey (ACS) data reveals that the top ten staiistie greatest change in Latino
school enrollment in 2007 were California, TexdsyiBa, Arizona, Illinois, Nevada,
Georgia, North Carolina, Colorado and Washingtonitgdl States Census Bureau,
2009).

Latinos in the United States suffer from socialjetional and economic
disadvantages, and remain the most undereducated segment of the U.S. population
(Aspiazu, Bauer, & Spillett, 1998). Current resédinds that Mexican Americans, who
constitute the majority of Latinos in the Unitedfess, are the most educationally at risk
(Ready, 2008; San Miguel & Valencia, 1998; Sikk&lkiernandez, 2003; Telles &
Ortiz, 2008). Catholic schools have a history afcass in reducing the achievement gap
between Black and White students. Catholic schioal® yet to do the same for Latino
students. Unless progress toward narrowing theegement gap for Latino students is
not greatly accelerated, the enormous potentiaritanion of Latinos to the United
States’ economic and cultural life as well as tla¢hGlic Church will not be realized
(Ready, 2008). At the beginning of this millennid®% of the US Catholic population
was Latino (USCCB, 2004). Presently 68% of Latiiuntify themselves as Roman
Catholics (Lugo, 2007); yet Catholic school enr@imhfor Latinos is only 3% (The Notre
Dame Task Force on the Participation of Latino @eih and Families in Catholic

Schools, 2009).



The median family income for Latino children eneallin K-12 education has
declined slightly over the 1970-2007 period (Unigtdtes Census Bureau, 2007).
However, holding income constant, Latinos havelestntially lower private school
enrollment. The Latino private school enrolimerneriell 59% between 1980 and 2007
(United States Census Bureau, 2007). There hasrbassive enrollment decline among
middle class Latino families, falling nearly 60%daamong families with incomes in
excess of $75,000. All other race/ethnic groupshagreased in private school
enrollment rates except Latinos (United States CeBsireau, 2007). The cost of
Catholic school tuition is one of the factors thegdicts Latino enrollment, but as noted
by this data, it is not the only one. This studgmines the relationship between the
Latino experience of the American Catholic Churstmerican society and the American
educational system and Latino parental selectisthbbols.

Unfortunately, “public education has historicaliyléd to deliver the promise of a
guality education for Hispanic Students” (USCCBQ20p. 62). Despite sixty years of
political and legal battles to improve the eduaatd Latinos, they continue to have the
lowest average educational levels and the highgbtdthool dropout rates among major
ethnic and racial groups (Telles & Ortiz, 2008udgints in religious schools however,
continue to outperform their counterparts in nagrelis schools on virtually every
measure of academic achievement, and the acadegpsdigat commonly exist between
Latinos and White students are reduced (Jeyne&)200

The major impetus for establishing Catholic schaolhe nineteenth century was

to preserve the faith by evangelizing children godth (Youniss & McLellan, 1999). In



a report prepared for the USCCB’s Committee on &hgépAffairs, the Bishops were
urged to “declare that education attainment le¥élispanics is a significant and
important priority in the Church” (USCCB, 2004,§). Population projections, education
attainment levels, and the income potential amaatgnbs are not consistent with a
community that is large and will have the respailisitio respond as leaders of both the
Church and the country (USCCB, 2004).

Unfortunately, Latinos have chronically low levelseducational achievement
comparable to Appalachian residents, whose lowldesfeeducational achievement has
hurt the economic competitiveness of states irAiy@alachian region for decades
(Waits, Campbell, Gau, Jacobs, Rex, & Hess, 200&.poor record of public education
with Latinos makes it increasingly clear that Céithschools hold an important role in
the preparation of Latino Catholic leaders (Stewgnsyo & Pantoja, 2003). However,
Latino children are not enrolling in Catholic scked'he Catholic school not only
safeguards the Church’s presence in the moderrdwmut it is the best expression of
educational ministry to youth (Maher, Jr., 200%his study proposes to examine parent
decision-making that typically leads to the undgaresentation of Latino children in

Catholic elementary schools.

STATEMENT OF THE PROBLEM
The Catholic Church in the United States has urates@ profound demographic
transformation with Latinos soon comprising the onigy of Catholics in the U.S. In

spite of this, Latino children in the United Stasee not attending Catholic schools.



Although Latinos will soon make up the majority@dtholics in the United States,
Catholic affiliation among Latinos has been dedlgnover the last few decades, and
continues to do so. As noted by Telles and Or8@08) and Lugo (2007), conversion to
other religions, particularly to evangelical Proéegism, has drawn down the number of
second, third and fourth generation Latino Cattsoli¢.S. born Latinos are not
identifying with the American Catholic Church. Mokeer, the rising numbers of
elementary school-aged Latinos within the Uniteaté&t does not correspond with the
low numbers of these children enrolled in Cathstibools. These statistics are
problematic for both ecclesial and educationaloaas

This dissertation study examines the Latino AmeriCatholic experience, the
Latino American societal experience and the Lafnterican educational experience
and their relationship to Latino parents’ selecidischools. The Church and its schools
face the challenge of attracting, serving and bemgaged by the growing Latino
population, as charged by the USCCB’s statenteenewing Our Commitment to
Catholic Elementary and Secondary Schools in thedillennium (2005). The
Catholic Church would benefit from identifying whestpects of Latino parents’
experiences influence their Catholic identity. Rert it may be useful to determine if
Latino parents who identify closely with the AmencCatholic Church are more likely
to send their children to Catholic elementary s¢fi00

There have been studies on Catholic school choidedigher education level
(Ball, Reay, & David, 2002; Raphael, Pressley, &nKa2003) and on family stability

and economic stability, as influencing studentsicdeanic performance (Tapia, 2004), but
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studies have not specifically addressed the quesfiovhat influences Latino parental
school selection at the Catholic elementary sclen@l. There is no consensus as to what
fundamentally motivates, influences and informdan@parental selection of schools and

enrollment (Stevens-Arroyo & Pantoja, 2003).

PURPOSE OF THE STUDY
The primary purpose of this research is to detegnfithere is a relationship
between the Latino parental experience of the AtaarCatholic Church, society and
education and their selection of schools for tee@mentary school-age children.
Therefore, this study focuses on the correlaticie/ben Latino parents’ experience with
the American Catholic Church, their experience witherican society and their
experience with American education, and the ratatigp these experiences have with

Latino parental selection of Catholic schools fait elementary school-age children.

SIGNIFICANCE OF THE STUDY
As stated by Buetow, (1988) “The Catholic schopindact, an ecclesial base
community. Ecclesial means that the school is theisg point for full participation in
the life of the Church” (p. 14). The Catholic Chuuttas an obligation to serve the diverse
needs of the ever increasing Latino Catholic comtyuneeds that include education.
The Catholic school, because of its very natumen$ofuture Catholics, while providing

an academic education.



By ascertaining what experiences have a relatipnstth Latino parents’
selection of schools, this study provides churedéship with information needed to
better address the question of why an ever-growatmo American Catholic population
is not enrolled in Catholic schools. Leadership ldalso benefit from more sensitive
indicators on the degree to which Latinos identifth the American Catholic Church,
and why many are leaving the Catholic Church. Adddilly, the high concentration of
Latino Catholics, who are predominantly of Mexichescent, creates a unique
contribution of the study. The findings of this&gyuyprovide information that will help
increase options for parents when selecting scHootbeir elementary school-age
children, and give support to the Church’s pressasponsibility to embrace the Latino
population; a community that due to its demograpmagnitude will have an important

role to play in the future of the Church in the tédi States.

RESEARCH QUESTIONS
The questions of this study are as follows:
1. Is there a relationship between the LatimpeAican Catholic experience and
parents’ selection of schools?
2. Is there a relationship between Latino parestperiences with American society in
terms of acculturation and socioeconomic statustlagid selection of schools?
3. Is there a relationship among school culturegstsatisfaction and accessibility of

Catholic schools and Latino parents’ selectionabio®ls?



4. What is the most important predictor of Latiravgnts’ school selection, and to

what extent does income play a role in this?

HYPOTHESES OF THE STUDY
The three hypotheses of this study are as follows:

l. Latino parents who identify with the Catlwo€Church, as it functions culturally in the
United States, are more likely than other Latincepss to select Catholic schools for
their children.

[I. Latino parents who report a positive experient®.S. society are more likely than
other Latino parents to select Catholic schoolgHeir children.
lll. Latino parents who have more positive viewdhs U.S. educational system are

more likely than other Latino parents to select©ht schools for their children.

THEORETICAL FRAMEWORK

The conceptual framework of this study builds oevpyus research of factors that
influence parental selection of schools and th&ucall sociology of Latino Americans.
This study focuses on the distinctive factors din@American parents’ experience of
the American Catholic Church, their experience$witmerican society and with the
American educational system. The historical contéxhe Latino experience places their
current Catholic, societal and educational expegenithin its cultural context (Pantoja,
1998; Stevens-Arroyo & Pantoja, 2003; Telles & @rf008), and impacts how the

Latino American Catholic experience, societal eigrere and educational experience
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relates to school selection. The American Cathmtjgerience encompasses religious
affiliation and cultural values (Diaz-Stevens & &tas-Arroyo, 1998; Figueroa Deck,
1993). The American societal experience encompassesits’ socioeconomic status,
their level of acculturation and parents’ levekediucation (Fitzgerald, 2006; Telles &
Ortiz, 2008; Velez-Ibafiez, 2004). Finally, the batiexperience with the American
educational system encompasses school cultureglsshitisfaction and the accessibility
of Catholic schools (Barajas & Ronnkvist, 2007; €roe, 2005; Watt, 1999a, 1999b).

The literature suggests that Latinos are predoniyn&atholic and have
consistently been underserved by the public scéysiem. However, low numbers of
Latinos are enrolled in Catholic elementary schoatghis time, no empirical evidence
exists to substantiate the reasons for this. Tthidysaims to fill the gap in the literature.
Figure 1 represents the conceptual framework ferdtudy. The representation shows
that Latino parents’ experiences of American Catisyh, American society and the

American educational system predict Latino paresggction of schools.



Figurel

10
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Latino American Catholic Experience

Traditionally, Latinos are overwhelmingly Catholidowever, the historical
record shows the Mexican ethnic Catholic experieacpiite different from the
European. Alan Figueroa Deck (1993), a theolograhraationally known expert in
Latino culture and ministry, and social scientifigz-Stevens (1987), Pantoja, (2003)
and Stevens-Arroyo (1998, 2003) found that in thst pas Latinos began to introduce
aspects of their devotions that had few, if anyajpals to the European-American
experience, Catholicism in the United States beaasistant to the Latino Catholic
tradition. Religion in the early nineteenth centbecame a means of Americanization,
with the Catholic Church and its newly imported &aean clergy imposing an
‘immigrant’ paradigm, telling Latinos they shoulditate an immigrant’s gratitude for
opportunity in a new home (Diaz-Stevens & Steven®yo, 1998). “There has been a
historic clash between the style and the spirthefSpanish-speaking church and the
style and spirit of the English-speaking churchig(feroa Deck, 1993, p. 28). This study
examines the existing relationship between thesedifferent styles of church and the

influence it has on Latino parental selection dfcsis.

Latino American Societal Experience
The Latino experience with American society hasatofys been a positive one.
Beginning with the 1830s, when Anglo Americans lmetgadominate in northern
Mexican lands, followed by the 1840s, when a was {@anched to occupy these lands,

Mexicans were explicitly depicted as an inferiacaaT hirty-eight years after the results
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of the University of California Los Angeles’ (UCLAJexican American Study Project
were published, Telles and Ortiz (2008), extentedstudy, tracking the progress of the
initial population studied. They found that MexicAmericans clearly received inferior
treatment in education and elsewhere comparechter &uropean immigrants in the
southwest. “The societal treatment of Mexican Aweans has, at least historically, rested
on a scientific and popularly accepted idea of the¢ has legitimized the subordination
of nonwhites throughout the Western world, at Isaste the early nineteenth century”
(Telles & Ortiz, 2008, p. 24). This societal treatmhis a documented facet of the Latino
American societal experience.

Hurtado-Ortiz & Gauvain, (2007) found that “fampyocesses play an important
role in the academic achievement, aspirations astiathment of Mexican American
youth, and patrticular factors, such as parentstational experiences, family income,
and acculturation are critical in this regard” 190). Landale and Oropesa (2007) noted
that culture also provides criteria for decidingg@preferences and values, for deciding
what to do about things, and how to go about dtimyps. In other words, culture
influences what choices parents make. This digsamtatudy is consistent with Hurtado-
Ortiz and Gauvain’s (2007) and Landale and Oroppe@807) observations of the role
family processes play in parents’ selection of sthifor their children.

This dissertation study first looks at the Latixperience of American
Catholicism. American Catholics vary widely in haentral being Catholic is to their
personal identities. The more central being Cathslio one, the more important it will

be in influencing life decisions (D’Antonio, Daviols, Hoge, & Meyer, 2001). Today’'s
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American Catholic Church is in competition with skee, civic and political perspectives,
as well as other religious perspectives. The Catl@hurch is in competition with the
following religious perspectives: (a) mainline Rrstantism, especially those that
resemble Catholicism, (b) evangelical Protestantisoluding Pentecostals, and (c) non-
Christian worldviews (D’Antonio et al., 2001). Qfese religious perspectives, the one
having the most influence on the Catholic idenpityatino Americans is evangelical
Protestantism (Leal, 2004; Lugo, 2007; Perl, Gre&lray, 2006). As a result of this
influence, more and more Latino Americans are legthe Catholic Church to join

different evangelical Protestant groups.

L atino American Educational Experience

Latinos, some descendants of the early Spanishddexiolonists who occupied
positions of real power and prestige, were theiaigsettlers in the Southwest, dating
back to the sixteenth century. Traditionally, “Galtb schooling was very much a part of
Mexican culture in the southwest before the U.8qgcest. After 1848, it expanded
significantly, as the Church proceeded to strengttserole in the emerging U.S. social
order” (San Miguel & Valencia, 1998, p. 355). Foe tmost part, Catholic schools took a
stand in favor of Mexican Americans and their ctdneritage, in the process of
teaching students U.S. social, economic, and palitdeals (San Miguel & Valencia,
1998).

Past Latino experiences with U.S. public schoolseewt as positive as the

Catholic school experience. Latino students hayee&nced a long history of
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educational problems, including segregation, befpade enrollment, high attrition rates,
and high rates of illiteracy (Tapia, 2004). Mexidamerican education from 1930 to
1960 was characterized by both the rise of schegregation and the inferior nature of
such schooling (San Miguel & Valencia, 1998). Thstdrical context continues to
impact the Latino American educational experience.

Presently eighty-four percent of Latino public schstudents were born in the
U.S. and over sixty-nine percent of these are afibéa origin (Fry & Gonzales, 2008).
However, Latinos continue to be targets of prejedracial stereotyping, and vicious
discrimination (Telles & Ortiz, 2008). The perceygaof Latino students in American
schools has more than tripled since 1972, accogifinnearly one in five students by
2003. In spite of their long history and demogragiower, Latino parents are more
likely than those of the dominant culture to hawakeptical, ambivalent, and potentially
adversarial stance toward public school prograrastthve historically failed their
communities (Auerbach, 2007). “By the year 203@,thmber of Latino youth and
children will be double that of the population &8B” (Tapia, H., 2004, p. 1).

The Latino immigrant experience of Catholic sclmgin their countries of
origin also continues to impact the Latino Ameriealucational experience. For most
immigrants, Catholic schools in their country oigor are only an option for the wealthy
and elite. In Latin American countries, Catholibgals are rarely an option for poorer or
even middle class children. More often than nas, prerception of Catholic schools
continues once Latinos immigrate to the U.S., nttendow many years they have been

in this country (Gonzalez Montoya, 2006).



15

Part of the Latino educational experience withAngerican school system is also
formed by the school culture children and theirepés encounter. School culture is
composed of the attitudes and beliefs of teaclagisjnistrators and staff, the rules and
norms to which school members adhere, and theae#tips that exist among its
members (Ortega Parra, 2007). Neihart (2006) cheniaes welcoming learning
environments as places that address identity ardifey goals concurrently; normalize
conflicts students experience, include culturaklere and provide direct instruction in
social skills for leadership. In order to gain &deunderstanding of a school’s culture,
“one must study teachers within schools, rathen thalated teachers, in order to gain a
better understanding of the school and its enviemin(Watt, 1999a, p. 31).

Students and their families are also an importement in the make-up of the
school’s culture. Crosnoe’s (2005) study of theezgmces of Latinos in the American
educational system found that these children atsehdols with higher percentages of
minority students than their peers from other miggropulations. In a study on Catholic
schools on the Texas-Mexico border, Watt (1999ajdiothat a reciprocal relationship
between the Catholic school and the family existschools with a large number of
Latino children. Crosnoe (2005) determined thattimst successful Latino students
attend small, private schools, with high academpeetations, and with at least some
Latinos on the teaching staff. However, the pemgaf Latino students in such schools
is extremely low. Finally, Fairlie (2002) confirméaat White and Latino schoolchildren
may differ in their ability to attend private sch®decause of high tuition costs and

proximity. Students in private schools tend to cdroen families with better-educated
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parents who have substantially higher incomes thase in the public schools
(Goldhaber, 1997).

In making choices for their higher education, someority students were
influenced by their feeling that at least they wbabt have to defend or assert the value
of their ethnic identity. Students interviewed alsok the ethnic mix of the universities
they considered applying to into account in theicidion-making (Ball et al., 2002). Also
at the higher educational level, researchers RdpReessley, and Kane (2003) observed
that while at Notre Dame, many Latino students erpeed some socio-cultural
problems, and a few encountered memorable steriegtyphese researchers concluded
that one of the most important implications of tretudy was noting how “the
availability of Hispanic experiences for Latino @génts at a university can make a huge
difference in the quality of their experience” (Rapl et al., 2003, p. 216). This study
proposes that these findings can be applied toparselection of elementary schools.

At present Latinos compose more than 35% of alh@ats in the United States.
Latinos have contributed 71% of the growth of treh©lic Church in the United States
since 1960, and more than 50% of all CatholichéeUWnited States under age 25 are of
Latino descent (United States Conference of CatligiBhops, 2009). Nationally Latinos
comprise 70% of practicing Catholics under the @5 in the United States and the
U.S. Census Bureau (2009) predicts that Latino |adjoms will continue to grow
dramatically. Despite this and data that demoredradnvincingly that Catholic schools
are especially effective at closing the achievengaptfor minority students, Latino

parents are not enrolling their children in Catbeliementary schools.
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LIMITATIONS

This study presumes that there is a relationiseipreen the Latino experiences of
the American Catholic Church, society and educadiah parents’ decisions, and can be
used to examine school selection. The first limotabf this study was the reliance on
self-identifying these experiences, and the extétiteir influence on school selection
through a Likert-type scale. A second limitationthat only Latino parents who have
their children enrolled in parish religious educatprograms or in Catholic elementary
schools are surveyed. The researcher chose nattierglata from other individuals who
no longer were, or may never have had their chilémrolled in either a parish religious
education program or a Catholic elementary schiduk other population may never
have had a vested interest in their children’$ifaducation, or it may be so minimal as to
produce different results. A third limitation isattthe sample used was not random,
making it more difficult to address the hypotheaed questions directly. Due to the
unique geographical area of the study, the focos islexican Americans, Due to the
fact that there are many other Latino groups inutte., a fourth limitation is that the
findings of this study may not be generalizablehvather groups of Latinos or another

region of the country.

DEFINITIONSOF TERMS
The following terms have been defined to clarifgithuse in this study:
Acculturation: Refers to changes where one group acquires sbthe oharacteristics,

values and behaviors of the other without compjageling up its own values and
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behaviors. (Fitzgerald, 2006; Monzo & Ruda, 2006g@a Parra, 2007). As used in this
study, acculturation is assessed in part by Laterents’ Catholic experience in terms of
cultural values of language, symbolism and devotion
Assimilation: (AssimilationandDeculturationare used interchangeably), refers to the
social process by which immigrants and their dedaets may become integrated with
and more like members of the host society. It imgsllosing one’s primary culture and
becoming similar to those of the target cultureptigh prolonged exposure and
socialization to them and their institutions (Odd®arra, 2007; Telles & Ortiz, 2008).
Cultural capital: Refers to the language and socialization practlzatscultural and
language minority families develop (Gonzalez Momta3006).

Ethnic I dentity: Refers to a sense of group or collective iderdaged on a person’s
perception of a shared common racial heritage avilarticular racial group (Bennette,
2006).

Financial capital: Refers to the equivalent of income or wealth (Gbez Montoya,
2006).

First generation: Refers to persons born outside The United Stagetgrritories and
possessions. These persons can be naturalizeditiz8&ns, legal immigrants or
undocumented immigrants.

Hispanic: (Hispanic and Latin@re used interchangeably), refers to a diverselpbpn

of individuals and or groups. Under this rubric pemple who descend from inhabitants

of Mexico, countries of Central and South Amereag the Spanish-speaking Caribbean.

Most of the population that the U.S. governmentstders Hispanic is Mexican
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American. Hispanic, Mexican American and Latino ased interchangeably in this
study. (Hernandez, 2006; Ortega Parra, 2007).
Household cluster consists of a core household of middle-aged inldiais
(grandparents) and a number of related but indepgritbuseholds (adult offspring and
then children) (Tapia, 2004).
Latina/o: Refers to a person of Hispanic descent. Latieatidly is not, however, a hard
and fixed reality. Mexican Americans are still thegest component of the Latino
population (Diaz-Stevens & Stevens-Arroyo, 1998e@a Parra, 2007; Telles & Ortiz,
2008).
Language-minority: refers to Latinos whose first language is Sparask continue to
struggle with the English language.
Latino Homelands: refers to Spanish settlements in California, 8nia, New Mexico
and Florida. For the purpose of this study,ltheno Homelandswith the exception of
Florida, are also referred to as haeuthwest
Mexican American: a U.S. citizen either born or naturalized or axpsrent resident of
Mexican descent (Ortega Parra, 2007).
Mobility: refers toa student transferring from one school to anothéhin or outside the
school system, because of family relocation (GazMontoya, 2006).
Racial socialization: refers to “the process by which parents shape ¢hddren’s
attitudes and perceptions of race and how thee figs into the various social contexts

that they are a part of and may come in contadt’wWgennette, 2006, p. 109).
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Religious affiliation: Refers tca person’s identification with specific denominatsoor
churches independently of the strength of thettghem (Pantoja, 1998).
Religious commitment: Refers to having both an external and an intezoaiponent (i.e.
actions such as attending church, being involvaeligious youth groups) as well as
self-perception. (Jeynes, 2002).
School belonging: Refers to how students perceive the social comtesthooling and
how they view their place in the school structiBeegens, Hamman, & Olivarez, 2007).
Second generation: Refers to persons born in the United States atilbast one foreign-
born parent; U.S. citizen by birth.
Social capital: refers to the advantages that some individuale bacause of their or
their family’s location in or relation to social tmeorks.
Third and higher generations: Refers to persons born in the United States lgtih
parents also born in the United States (Fry & Glawg&008; Landale & Oropesa, 2007).

Vicariate: refers to a form of territorial jurisdiction di¢ Roman Catholic Church.



CHAPTER 2
LITERATURE REVIEW

In this chapter, literature that is pertinent te ttatino American Catholic
experience, societal experience, and educationarasnce, is reviewed. The literature
that describes the Latino situation places thasgnt experiences within their historical-
cultural context (Pantoja, 1998; Telles & Ortiz08). Existing literature on the Latino
American Catholic experience focuses on demograpnd the role religion plays
within the Latino culture. The literature on thetiba American societal experience
examines how these relate to student motivationregademic achievement. Studies that
examine the Latino American educational experieteaonstrate how public education
fails Latinos, and yet they continue to be satikfigth public education. Finally, research
does not address the question of how the Latinorfare experiences of Catholicism,
society and education relate to school selectitiat §ap in the literature will be

addressed by this dissertation.

There are four sections reviewed in the chaptee.firbt section explores
literature on the historical context of Latino expaces in the United States. This not
only places the Latino American experiences withirch, society and education into
context, but is examined as having an ongoing emibe with all three conceptual strands
of this study. The second section in this chapeiews literature that examines the
Latino American Catholic experience in terms oigielus affiliation and the religious
cultural values of language and devotions. Liteeatin the Latino American societal

experience relating to parents’ level of accultiorattheir socioeconomic status and their
21
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level of education (Fitzgerald, 2006; Telles & @r2008; Velez-lbafiez, 2004) is
reviewed in the third section. The fourth sectigaraines literature on the Latino
American educational experience focusing on scholblire, school satisfaction and
accessibility (Barajas & Ronnkvist, 2007; Crosri2@05, 2004; Watt, 1999a, 1999b,
1999c). Each of the sections in this chapter, Giatleaperience, societal experience and
educational experience, includes a conceptual fnariefor its corresponding strand that
integrates to form the over-arching conceptual &éawork for this study. The literature in
this chapter situates the study’s conceptual fraonkewithin the theories of previous
research. The critique also presents questiongdgmsecholars and gaps in the literature

addressed by this study.

HISTORICAL CONTEXT

The literature addressing the Latino historicalaiion provides a context in
which to better examine the Latino American expargewithin Catholicism, society and
education, noting that the Mexican American Cathekperience and the European-
American Catholic experience are quite differenhé looking at the Latino experience
of Catholicism, society and education in the Uni&dtes, there is the danger of
describing Latino misfortunes as ‘racism’, a terettér suited to trace the effects of
slavery. The danger is the tendency “to reduce_#timo history as a ‘brown’ version of
the ‘black’ experience, with the implication thatinos ‘suffer less’ because their color
is lighter” (Diaz-Stevens & Stevens-Arroyo, 199888). Similarly, assuming the

European American Catholic experience and the Mex#merican Catholic experience
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is the same can also be dangerous. European Amelitefa Europe by conscious
decision. Mexican Americans became foreignerseir tiwn homeland by force of
military might. This condition of conquest is refted in Latino religion, giving it an
identity with a cultural dimension, which includiém® maintenance of language and
tradition (Diaz-Stevens & Stevens-Arroyo, 1998).pkeviously asserted, Latinos are
overwhelmingly Catholic. Historically, as Latinoedan to introduce aspects of their
devotions that had few if any parallels to the p@an American experience, Catholicism
in the United States became resistant to the La&mholic tradition (Figueroa Deck,
1993; Pantoja, 1998; Stevens-Arroyo & Pantoja, 2003

Soon after the U.S. conquest of the SouthwesiC#tholic Church built schools
throughout this region to strengthen the religitarsets promoted prior to U.S.
annexation (San Miguel & Valencia, 1998). After aration however, religion in the
early nineteenth century became a means of Amer@ton. Catholic schools, hospitals,
convents and seminaries were built and providedes for English speakers, but
Spanish speakers were expected to raise their omdsfto build churches, schools and
hospitals (Diaz-Stevens & Stevens-Arroyo, 1998uErga Deck, 1993; Stevens-Arroyo
& Pantoja, 2003). Additionally, if Latinos compl&ad, “the newly imported Catholic
clergy told Latinos that they should imitate an ilgrant’s gratitude for opportunity in a
new home rather than nurture resentment againstvading U.S. imperialism” (Diaz-
Stevens & Stevens-Arroyo, 1998, p. 106). The newte century Catholic Church in the
United States imposed an immigrant paradigm upaima&atholics in the Southwest

when in reality Latinos were a conquered peoplagentike the Irish conquered by the
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British or the Poles defeated by Prussians, rdtfar the Irish immigrants in Boston or
Polish immigrants in Chicago (Gutierrez, 2004).

Despite Mexican American distrust of formal chupdiicies and practices, they
strongly supported the building of Catholic schdmsause for the most part, Catholic
schools took a stand in favor of Mexican Americand their cultural heritage in the
process of teaching them U.S. social, economigpatitical ideals. “Although Latinos
may have seemed like foreigners who were seekmgdme immigrant dream as the
Irish, Italians and Poles, they were a new kinchajrant; the conquered peoples of
America [born in the U.S., some going back nineegations]” (Stevens-Arroyo &
Pantoja, 2003, p. 263). Unlike European Americath@aism, which was brought with
the immigrants, Catholicism in the Southwest wasaaly established in both parishes
and dioceses when the Southwest became a U.StofgrAnd, like the Spanish
colonialism that strove to subjugate the nativesdpjacing their religions with
Catholicism, the United States used North Amerregdigious institutions to also
subjugate Latinos during the nineteenth centurys mtay explain why so many Latinos
in the United States have racial attitudes, eveugthe Catholic Church, that are
different from those held in both Latin Americardaamong other U.S. Catholics (Diaz-
Stevens & Stevens-Arroyo, 1998). “Unlike [Europemninigrant groups, Hispanics did
not come with a large number of priests” (Figudbeak, 1993, p. 28). Those serving
Latino communities were overwhelmingly Europeamgts, and “... an Americanizing
attitude penalized the church’s effectiveness e@serving the faith” (Gutierrez, 2004, p.

307). The literature in this section clearly owhrthe justification for examining the
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Latino American Catholic experience, societal eigrere and educational experience

without losing sight of its historical context.

LATINO AMERICAN CATHOLIC EXPERIENCE

The first conceptual strand in this research stadyatino American Catholic
experience. “Aside from language, perhaps the @llteait most associated with
Mexican Americans has been Catholicism, which atswes as a marker distinguishing
Mexican Americans from most other ethnic group=8ll@s & Ortiz, 2008, p. 199).
“Religion among Latinos continues to be the soedlicle that transports the majority of
our people through the moments of joy and tragbkdy ¢onstitute for families and
individuals life’s rites of passage” (Gutierrez 020 p. 347). The relationship between the
Latino American Catholic experience and schooldie has not previously been

researched. This study fills in the gap in theditere by studying this relationship.

CONCEPTUAL STRAND FOR LATINO AMERICAN CATHOLIC
EXPERIENCE
In this study, the first conceptual strand of Latlamerican Catholic experience
is based on theologian Figueroa Deck’s (1993) rebeand the work of sociologists who
study Latinos and the role religion plays in tHeies (Diaz-Stevens & Stevens-Arroyo,
1998; Gutierrez, 2004; Stevens-Arroyo & Pantojd20 elles & Ortiz, 2008). The U.S.
Catholic Church is at a pivotal moment in its higtd-igueroa Deck (1993) found the

following:
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The Catholic Church is going through a very profbtransition in the United

States. One of the most important aspects of thasition is the growth of the

Hispanic communities and the way the Church wiliteeto those communities.

(p. 27)

Literature on the Latino American Catholic expecers limited to Latino
Americans’ historical experience of church, curr@emographics on Latino religious
affiliation and religious cultural values that aery much a part of Latino culture. There
is a gap in the literature in regard to the relagtup between the Latino American
Catholic experience and parents’ selection of sishdde factors that form the first
major strand of Latino American Catholic experiencéhis study are: religious
affiliation and the religious cultural values ohfguage and devotions. These factors have
not been researched previously as having a refdtiprio Latino parents’ selection of
schools. As asserted before, the Latino Americahdlia experience was and continues
to be different from the European American Cathekperience. This study proposes
that because of the strong influence religion playthe Latino community, it also
influences parents’ selection of schools. For teason religious affiliation and the

religious cultural values of language and devotwmiisbe factors included in this study.

Religious Affiliation
The first factor of the Latino American Catholicpexience as described in this
study is religious affiliation. A study commissiahby the United States Conference of

Catholic BishopsHispanic Ministry at the Turn of the Millenniu¢a003) found that
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approximately 39% of the nation’s 65 million Catleslwere Hispanic. The same study
also found that more than 68% of Latino Catholiesfareign-born, and over 42% did
not graduate from high school, while only 55% ofiha Evangelicals are foreign-born
and approximately only 37% do not have a high sctiploma (Greene & Forster, 2005;
United States Conference of Catholic Bishops, 2008¢ Latino foreign-born
population, particularly from Mexico, has addedaslify to the number of Latino
American Catholics. However, conversion to othégi@ns, particularly to evangelical
Protestantism has drawn down the number of se¢bind,and fourth generation Latino
Catholics (Lugo, 2007; Perl et al., 2006; Telle©&iz, 2008). Though it is impossible to
determine the precise extent to which conversi@psoduct of assimilation, it does
seem that once in the U.S., learning English armtergoing the other changes that occur
with exposure to American customs seem to be someagsociated with changes in
religious affiliation (Lugo, 2007). Hunt (2000), Wwever, poses the following
observation:

Viewing changing religious patterns as a respood®dader processes in society
suggests the possibility that in the U.S. todag,gtowth of Protestantism among
Hispanics may not be leading to assimilation, bay e providing a new form of
reaffirming latent ethnic traditions. (p. 360)
Most literature focuses on Latino demographicsratidious affiliation.
Literature examining religious affiliation and hatwelates to other aspects of Latinos’
situation in the U.S. is limited. Religion is naably intertwined with Latino culture; it

has complex effects on parental involvement anthidés on discipline, as well as on
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attitudes toward public and religious schools. famorities, participating in religious
classes outside of school was significantly linkedraduating from high school
(Fitzgerald, 2006; Pantoja, 1998). What existitgréiture does not examine is the role
religion plays in parental selection of schools.pisviously asserted, second and third
generation Latinos are not identifying with the &ean American Catholic experience.
This study builds on previous research to exanheaelationship religious affiliation

has with Latino parents’ selection of schools.

Cultural Values

The second factor of Latino American Catholic exgrere as delineated in this
study is cultural values. Religiosity is emphasizecthore Latino homes than any other
ethnic group (Fitzgerald, 2006), and Latino religgadentity has a sharply cultural
dimension, including a need to maintain languagkteadition (Figueroa Deck, 1993).
The Secretariat for Hispanic Affairs for the USCBO03) concluded that certain aspects
of religious symbolism are especially importanHispanics in that they establish a
connection with their experience of the Catholiai€h in their country of origin.
Familiar music is also an important element of hatAmerican Catholic devotion.
Traditional expressions of their Catholic faithlume reenactments of biblical passages
that follow the liturgical year, like the PosadasAidvent, the three kings in the Epiphany
procession and the Decembel"¥gast of Our Lady of Guadalupe (Diaz-Stevens &
Stevens-Arroyo, 1998). This cultural dimension afiho Catholicity is not readily

appreciated in many American Catholic parishesh@lgh cultural elements such as
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language and traditions are quasi-religious, taéng with the historic clash between
the style and spirit of the Spanish-speaking angliEimspeaking church, have made it
very difficult for the American Catholic Church bbership to rally respect and nurture
Latino Catholicism (Figueroa Deck, 1993). Part dfatvcontinues to trouble the outreach
to Latinos is the assumption that the structuresdatholic Church has, including its
schools, are fundamentally adequate to meet thasraehe Latino community
(Figueroa Deck, 1993). Research notes that thisgs$on is erroneous. Latino families
are larger; they are younger, have more childred,ase growing at a dramatically faster
rate (53 percent) than the non-Latino Catholic pajan (Diaz-Stevens & Stevens-
Arroyo, 1998). For many Catholic parishes in thaetethStates however, parishioners are
older, families are smaller, language of worshigd davotions are different, and many
times unfamiliar to Latino American Catholics.

After examining data collected in the Rockford Qase, Cieslak (2005) cited the
following three factors as influencing parents wisbonosing a Catholic elementary
school: (a) frequency of mass attendance; (b) pamglvement; and (c) attachment to
the parish. The very strong home-centered aspétitioo Catholicism however,
assume a primacy over clerically dominated andtutginally based traditions including
attendance at Sunday mass, affiliation to a paaisti,obedience to the clergy (Diaz-
Stevens & Stevens-Arroyo, 1998). Latino childreavgng up in a family where the
parents attend church more frequently did have meaes of schooling (Telles & Ortiz,
2008), and at the higher education level Cathatigayed an important role in the

experiences of Latino students at Notre Dame (Ralmtaal., 2003). Cultural values
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emphasized in the Latino population, such as kgigy, collectivism, andimpatiamay
also influence decisions that Latino parents mddaitthe activities of their children
(Fitzgerald, 2006), activities that may includeals these children attend.
Diaz-Stevens and Stevens-Arroyo (1998) noted thewng:

The study by the State Department of educationaw Nork (1993) for the

governor’s Blue Ribbon Panel on Catholic Schoolsitbthat Hispanics who

attend Catholic schools had significantly highesfigiency than public school

Hispanics in each academic category. (p. 224)

Despite this, Catholic schools established in 8{2and early 28 centuries to
help immigrants retain their religious faith in arbareas such as New York have
struggled to maintain their inner city presencerdklie past three decades (Archer, 1996).
Latinos, who have long been U.S. citizens and Giathaut whose rural origins prevent
wholesale Americanization, now populate these sarnan areas, but are not enrolling
their children in Catholic schools (Gutierrez, 2D0Phis study proposes that there is a
relationship between the cultural values of languaigd devotions and Latino parents’

selection of schools.

Conclusion of Conceptual Strand for Latino American Catholic Experience

Research literature has looked at the high nundfdratinos converting to
evangelical Protestantism. Studies have also exahhiow Latino American Catholic
cultural values are experienced in and out of tisétutional church. Finally, literature

has researched the success Catholic schools halasing the achievement gap for
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minorities, both Latinos and Blacks. However, reslkednas not looked at the relationship
between the Latino American Catholic experience @arénts’ selection of schools. This
study will fill in gaps in the literature. This sty builds on the precepts set forth by
Figueroa Deck (1993) to form the basis for the #auork for Latino American Catholic
experience, the first major strand of this stusyaceptual framework and its two factors
of religious affiliation and cultural values. Thegudy proposes that as traditional cultural
values change or are not accepted in American Gatbarishes, so does the value
Latino parents place on Catholic faith formatidre primary reason for the existence of
Catholic schools and one of the reasons parentsfoasending their children to

Catholic schools (Cieslak, 2005).

LATINO AMERICAN SOCIETAL EXPERIENCE

Latino American societal experience is the secanmteptual strand in this
study’s review of literature. Although culture prdes criteria for deciding what to do
about things and how to go about doing these, egfilans cannot ignore the social
systems within which persons are ensconced (Lad&@eopesa, 2007). Roschell (as
cited in Landale & Oropesa, 2007) observed thablsch miss as important opportunity
by constructing simplistic tests of cultural verstisictural explanations because of the
interdependence between culture and social-stralatonstraints. Greater attention to
how culture and social-structural conditions int¢ia needed. Attention to how social-
structural conditions influence decisions is alseded. Ogbu and Simons, (1994) looked

at how differences among groups’ cultural modedsicational orientations and strategies
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help explain the differences in school performaf¢ey concluded that involuntary
minorities who were incorporated into U.S. sociagpinst their will through conquest or
slavery, and who had experienced a history of ohisnation are ambivalent about
schooling, consciously or unconsciously resist adgpome school standard behaviors
equated with White ways, and do not seem to wor# lmaschool. Involuntary minorities
do poorly in school when compared to the voluntamorities. Literature has examined
student motivation and academic success, but Hasxamined how dimensions of
societal experience relate to Latino parents’ stkelection for elementary school-age
children. This study fills in the gap in the litewee by examining the relationships
between the Latino American societal experiencepamdnts’ selection of schools. The
factors of Latino American societal experience,gb8eond conceptual strand of this study

are: acculturation, socioeconomic status and psirlaviel of education.

CONCEPTUAL STRAND FOR LATINO AMERICAN SOCIETAL
EXPERIENCE

Latino American societal experience encompassessievel of acculturation,
their socioeconomic status and their level of edangHurtado-Ortiz & Gauvain, 2007,
Velez-lbafiez, 2004). Hurtado-Ortiz and Gauvair2§0(7) study at the postsecondary
level found “family processes play an importanerimi academic achievement,
aspirations, and attainment of Mexican Americantlypand particular factors such as
parents’ educational experiences, family income, asculturation are critical in this

regard” (p. 190). Existing literature does not exarpossible relationships between
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societal experiences and parents’ selection of @any schools for their children.
Research findings of Hurtado-Ortiz and Gauvain {208nd Velez-lbafiez (2004) are
used to operationalize the Latino American sociexglerience, as delineated in this
dissertation’s conceptual framework. This studydtiipsizes that there is a relationship

between Latino American societal experience andacdelection.

L evel of Acculturation

The first factor of the Latino American societapexience as proposed in this
study is parents’ level of acculturation. A persol@vel of acculturation is dependent on
the acquisition of some of the characteristicsyegaland behaviors of the mainstream
culture, without giving up one’s own values anddngbrs. Acculturation of Latino
Americans has a tremendous impact on people’s dagriynctioning; among these are
educational choices. Family processes are affdéntdevel of acculturation, and within
any group there is diversity in cultural-identigpresentations (Raphael et al., 2003).

When examining acculturation, it is important tdenthat a process of
deculturation accompanies the process of that mspge new U.S. values, patterns of
behavior and customs are acquired and the moréidraal culture is weakened. This
process of deculturation brings about a separ&tamn traditional family and cultural
values (Tapia, 2004). When Telles and Ortiz (26@8nterviewed a random sample of
the original 1965 respondents of the UCLA’s Mexidanerican Study Project, they
found Mexican Americans do not assimilate the saag as European immigrants of the

past. Much has to do with the poor education tleegive. “Eventually minority groups
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come to believe they are so different culturallgtttiheir separation becomes normative”
(Velez-lbaniez, 2004, p. 2).

This study incorporates existing literature on hatAmerican’s acculturation, as
it relates to decision making and school perforreaaad fills in existing gaps in the
literature. This study proposes that different s\ acculturation exist in the Latino
community. Additionally, it also proposes that pdse level of acculturation influence

everyday functions and choices, including selectibschools.

Socioeconomic Status

The second factor of Latino American societal eiqrere as defined in this study
is socioeconomic status. Gandara, Portes and Rur(dsaaited in Gonzalez Montoya,
2006), concluded that across racial and ethnicggotlnere is a consensus that
socioeconomic status is the single most powerfatrdautor to students’ educational
outcomes. Socioeconomic challenges can includessslating to socioeconomic status
and stability (Ortega Parra, 2007). Ethnic Mexi¢atrsictural position in American
society starkly illustrates the complex ways in evhhistorical patterns of discrimination
interacting with the continual circulation of paoigrants and immigrants into the United
States keep both groups at low economic levelsi€¢@aiz, 2004). Geographical effects
make a difference as well. Segregated poor argasaapo set up feelings of inferiority
and marginality. In some cases, discouragementseitiool and reduced achievement

motivation is a reaction of young Mexican Americéamshe low economic status of their
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group. Large differences in earnings between Latanod other groups can best be
explained by differences in educational attainnfafien, 2005).

Considerable evidence suggests that socioeconactaré can help explain the
generally low educational achievement of Latinalage-minority students (Gonzalez
Montoya, 2006). Catholic schools have a historguafcessfully educating minority
students. This dissertation builds on Gonzalez it (2006), proposing that because
of Latino parents’ low socioeconomic status, theaymot view Catholic schools as an
option for their elementary school-age childrenisTdtudy builds on existing literature
and proposes that the socioeconomic status ofd.&imilies not only influences
achievement, motivation and educational outcométsalso plays a role in the schools

Latino parents select for their elementary scha@-ehildren.

L evel of Education

Parents’ level of education is put forth as a tiféctor of Latino American
societal experience as described in this reseéndy.sMany Latino parents immigrated
to the U.S. with hopes of improving the educatibtheir children; however
demographic trends continue to show that Latindlyawe gaining less than desirable
levels of education (Behnke, Piercy, & Diversi, 2R0/Vithin many Latino families,
even parents who are strongly supportive of edacdtave such limited educational
backgrounds that they are unable to fully undedstharir children’s situation in schools
(Allen, 2005; Bohon & Macpherson, 2005), and thecadional options available to

them.
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Parents’ level of education has also been fourmkta contributing factor to low
levels of Latino high school completion rates andtpecondary education enrollment
(Hernandez, 2006). The relationship between sotagk and attitudes toward education
describes the differences in the educational egpiects of middle-class and working-
class parents as a function of their own previagational experiences as well (Kaplan,
Liu, & Kaplan, 2001). Higher levels of parental edtion also have a strong positive
effect on the probability of Latinos attending @tie schools (Fairlie, 2002). Several
studies (Hurtado-Ortiz & Gauvain, 2007; Telles &i@r2008; U.S. Department of
Education, 2006) found that well educated parer@sreore likely to have higher incomes
and the means to send their children to betteradshwhether private, parochial or better
public schools. Latino Americans’ “young age makegppropriate to explore research
concerning their educational experience, whiclhéskest predictor of their future
economic status” (Allen, 2005, p. 17).

In a study examining the historical and intergenenal trends for Mexican
Americans in San Antonio, Texas and Los Angelesfdaia, Telles and Ortiz (2008)
found that the degree to which parents transmit gdication to their children varies by
race and ethnicity. But, Mexican-origin childrenagle parents did not complete high
school are more likely than Whites or Blacks notdmplete high school. Researchers
(Hurtado-Ortiz & Gauvain, 2007; Velez-lbafiez, 2084ye examined Latino parents’
level of education as it relates to educationakefgtions and school completion rates.
Current literature has not addressed the relatipriggtween parents’ educational level

and their selection of schools for their elementagg children. This research builds on
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the literature by proposing that the educationallef Latino parents, the fourth factor
of the second conceptual strand of Latino Amersgaeietal experience, also influences
parents’ educational attitudes to include seleatibschool for their elementary school-

age children.

Conclusion of Conceptual Strand for Latino American Societal Experience

Researchers (Hurtado-Ortiz & Gauvain, 2007; Landa@ropesa, 2007; Velez-
Ibafiez, 2004) have examined Latino acculturatio@ sbcioeconomic status of parents
and their levels of education as they relate tdestts’ academic achievement,
motivation, and choices made at the postsecondagjd. This dissertation expands on
this literature to fill in gaps by exploring howaituration, parents’ socioeconomic
status and their level of education, three faabdisatino American societal experience,
relate to parents’ selection of schools. This stoighposes that there is a relationship

between these three factors and Latino parentstteh of schools.

LATINO AMERICAN EDUCATIONAL EXPERIENCE
Latino American educational experience is the thvdceptual strand in this
study. Hernandez (2006) determined that “therdlras® primary categories which may
contribute to the low educational attainment lewdIstudents in the Latino community
including (1) family background, (2) parental sugpand (3) overall educational
experience” (p. 2). The role of overall educatioggberience, as presented by Hernandez

(2006) is expanded on through Latino American etioical experience, the third major
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conceptual strand of this dissertation’s conceptaahework. Three factors of the Latino
American educational experience, as delineatedisnstudy are school culture, school
satisfaction and accessibility. Education is oern as a means to achieve the American
dream. In order for this to take place, a welcom@agning environment must be part of
a school culture. In Neihart's (2006) study on uadhievement, he defined welcoming
learning environments as schools that did the Jotlg: addressed identity and learning
goals concurrently, included cultural brokers amavjmled direct instruction in social
skills for leadership. Neihart’s (2006) charactiesof a welcoming learning
environment are used as a basis for delineatingadculture, the first factor of Latino
American educational experience, the third majorceptual strand as proposed in this
study.

Using data from a 2004 survey of Latino satisfactoth public schools, Fry and
Gonzales (2008) found that 84% of Latinos repotted discrimination was a problem in
schools. However, despite these concerns, the ityagbrLatinos were satisfied with
public education. “Mexican-origin students have engnces [sic] a long history of
educational problems, including below-grade enretimhigh attrition rates, high rates
of illiteracy, and under representation in highéueation” (Gonzalez Montoya, 2006, p.
3), yet Fry and Gonzalez (2008) noted that Lategpondents were more likely than
either White or Black respondents to give publicasis high ratings. Children from
Mexican immigrant families attend more problematementary schools than their peers

from other populations (Crosnoe, 2004); nonethdlesisios seem satisfied with their
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schools. Satisfaction is the second factor of lcafkimerican educational experience as
delineated in this study.

Current demographic data demonstrates that Ladrethe largest ethnic
minority in the United States, and Mexican Amergaonmprise the largest group of
Latinos with the longest history of U.S. settlem@raéndale & Oropesa, 2007; Olivos,
2004). Demographic data also demonstrates thatdsitn the West and Southwest are
also disproportionately Catholic (Perl et al., 200€ present nearly 80% of Latinos live
in the South and West; however, these areas hawer féatholic schools than any other
part of the country. Arizona, for example, had oifyCatholic schools in 2005 (Tourkin,
Swaim, Guan, Peterson, Abramson, & Zhang, 2009)didg on demographics
presented in the literature, accessibility is thidtfactor of the Latino American
educational experience as outlined in this disgertaAccessibility, as defined in this
study includes preconceived ideas Latinos have.8f kchools, including Catholic

schools, the location of schools, and Latino pa‘datowledge of available financial aid.

CONCEPTUAL STRAND FOR LATINO AMERICAN EDUCATIONAL
EXPERIENCE
The third major conceptual strand of this studlyaino American educational
experience. The majority of Latino children attgnblic schools and public education
has historically failed to deliver quality educatifor this segment of the population
(United States Conference of Catholic Bishops Cateion Hispanic Affairs, 2004;

Gonzalez Montoya, 2006). Most literature on Latirezkicational experiences speaks
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about student motivation and academic achieven@&osfoe, 2004, 2005; Gonzalez
Montoya, 2006; Milner, 2007; Ogbu & Simons, 199éré» Carreon, Drake, &
Calabrese Barton, 2005; Raphael et al., 2003; Tapia4). Current literature does not
answer the question of why Latinos continue tocegdablic schools that either fail them,
or are places where students report that discrimmavas a problem. Cost is focused on
in the literature as the factor influencing paresgdection of schools. This study
proposes that Latinos continue to report beingsati with public schools even with an
unwelcoming learning environment because of theiitéd exposure to other educational
options. This study also proposes that there édaionship between Latino American
educational experience and its factors of scholbli@j satisfaction and accessibility, and

parents’ selection of schools.

School Culture

United States schools are losing Latino studeh@@hg the education
continuum. At the national level, one in three has are under the age of 15; most live
in urban areas; 47% have low skill levels; 40% dudgbefore the eighth grade and 54%
cannot read adequately in English (United State¥é€Zence of Catholic Bishops
Committee on Hispanic Affairs, 2004). This is oégt concern to those who recognize
the number of Latinos who will potentially be fily not only job posts at all levels, but
leadership roles in the American Catholic Churdie Third conceptual strand of this
study is Latino American educational experience, igsfirst factor is school culture.

Teachers, administrators, staff and students séapmol culture. School culture
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encompasses the attitudes and beliefs of schosbpeel, the rules and norms to which
school members adhere, and the relationships xgttaanong its members and the
families they serve (Ortega Parra, 2007). Catrealwols with high Latino populations
have a reciprocal relationship between the schodlthe families, and are embedded in
the Mexican American Catholic community (Watt, 1899999b, 1999c). Welcoming
learning environments of either public or Cathslitools are places that address identity
and learning goals concurrently and include cultorakers (Neihart, 2006). This study
builds on Watt’s (1999a, 1999b, 1999c) and Neisg006) work by including school
culture as the first factor of Latino American edtignal experience.

Literature finds that overwhelmingly public schotiat serve Latino families
have neither a reciprocal relationship with studemtd families, nor are they places that
can be characterized as welcoming learning enviesrisn School cultures, public or
Catholic do vary. Some schools have cultures thatbe defined as welcoming learning
environments; places where students are betteasztlito meet the needs of both the
American Catholic Church and U.S. society, and sdmaot.

In a study on Latino students’ learning and acadgrarformance, Tapia (2004)
observed how teachers and school curricula underiratino students’ culture and
language in their efforts to mainstream them intS.Wdlominant society. In the U.S.
educational system whiteness is built into the sthoganizational space through both
formal and informal practices. White ideologiesoad®minate through the organizational
logic of the school, altering the social space disdegarding the knowledge and

experience of children from minority communitiesa(Bjas & Ronnkvist, 2007). This
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study builds on Tapia’s (2004) and Barajas and Raistis (2007) studies by examining
school culture as a factor of educational expegenc

Teachers, administrators and staff are only panlat make up a school’s
culture. Students are also an important elemendedits interviewed in a study (Ball et
al., 2002) conducted at the higher education Istatkd that the ethnic mix of the
universities they considered applying to was takémaccount in their decision making.
While at Notre Dame, many Latino students expeadrspme socio-cultural problems,
and a few encountered memorable stereotyping (R&phal., 2003). Higher educational
choice, especially for minority students, is abeaing ethnic identity valued, or at least
not having to defend or assert the value of tligEniity (Ball et al., 2002). “The
availability of Hispanic experiences for Latino @gémts at a university can make a huge
difference in the quality of their experience” (Rapl et al., 2003, p. 16). This
dissertation fills in the gap in literature by exaimg the relationship between the
availability of cultural educational experiencesl @chool selection for elementary
school-age children. It is important to note howetteat there is diversity in cultural-
identity representations within any group; diversésulting from societal as well as
educational experiences. “Thus, among Latino stisdenng in the United States, some
identify more strongly with Latino culture and oth@nore strongly with mainstream
American culture” (Raphael et al., 2003, p. 200).

This study proposes that there is a relationshiwdsen school culture, the first
factor of Latino American educational experienbe, third conceptual strand of this

study, and Latino parents’ selection of schoolser&hs a limited amount of literature on
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school culture as it relates to Latino parentstbn of elementary schools. The
literature examines higher education in terms @iadand high school education in
terms of student achievement. The research literatoes not address school culture at
the elementary school level, or whether similatdessuch as ethnic mix of students or
acceptance of Latino students’ language and cudttgeelated to parents’ selection of
schools. The literature that examines some aspésthool culture as it relates to
Latinos in elementary Catholic schools is limitedborder schools in Texas (Watt,
1999a, 1999b, 1999c). This study will build on tesearch literature and fill in existing
gaps. This study proposes that there is a reldtiprizetween school culture and parental
selection of schools. The work of Neihart (2006) &rtega Parra (2007), combined with
Watt's (1999a, 1999b, 1999c) research is used ¢oabipnalize school culture, the first
factor of Latino American educational experienbe, third conceptual strand of this

research.

School Satisfaction
Historically, Catholic schools are successful witimority students, including
Latinos, and public schools are not (Crosnoe, 28d&yens-Arroyo & Pantoja, 2003;
The Notre Dame Task Force on the Participationatino Children and Families in
Catholic Schools, 2009). Ailing schools, the presztucational reality for much of the
Latino community, impact their income potentialatity of life, and the community’s
contributions to both church and society. Despitg, tLatino families have been found to

be strongly supportive of public education. Howeweis important to note that in



44
general Latinos have such limited educational bamkgds that they are unable to make
informed decisions regarding school satisfactioahiike et al., 2004; Bohon &
Macpherson, 2005; Gonzalez Montoya, 2006; OrtegeaP2007; Ramirez, 2003).
Building on this body of research, school satistarcts the second factor of Latino
American educational experience within the thirdagptual strand of this study.

Satisfaction with a school is influenced by morarnhust academic quality. For
Latino families, leaving familiar settings, whichagninclude the neighborhood school for
the unknown, creates a tremendous amount of strggople’s lives (Tapia, 2004). In
these cases satisfaction can be interpreted to atessance of stress caused by fear of the
unknown. This study proposes that once clearlyneefi satisfaction is related to parents’

selection of schools.

Accessibility

In mainstream America, families choose where tblaildren will attend school
by searching for a residential location with acdesgood public schools or private
schools. Poor and minority families in inner citaa®l rural areas are not able to do the
same. Many times, despite Latino parents’ desir@afgood education for their children,
they are too poor to choose the better neighborhawith good schools, with housing
discrimination being a further barrier to accesso(§ 2005). For new Latinos in Georgia,
the six primary barriers to Latino educational iattaent are: (a) lack of understanding of
the U.S. school system, (b) low parental involvetmehe schools, (c) lack of

residential stability among the Latino populati¢h), little school support for the needs of
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Latino students, (e) few incentives for the coraitnan of Latino education, and (f)
barred immigrant access to higher education (Baddfacpherson, 2005). In addition to
this, parents’ vision of schools and educatiorfierobased on their experiences in their
country of origin if they are immigrants, or on ithexperiences in their often segregated
neighborhoods (Gonzalez Montoya, 2006). Bohon aadp¥ierson (2005) found the
following:

The educational barriers experienced by this [lldtaommunity are products of

both newly emerging social issues and the repraolucf U.S. ethnic

stratification. Additionally, the social inequadit present within race and

ethnicity, class, and gender categories continuatBrsect, compounding the

disadvantages felt by the Latino population. (p. 56

An analysis of data provided by the National Edieceti Longitudinal Study
(NELS) and the National Center for Educational iStas (NCES) for 1987-1988 and
1989-1990, examined the determinants of attendiivge school at both thé"gnd 18'
grade levels, and concluded that White and Latommslchildren differed in their ability
to attend private school because of high tuitiost€or proximity (Fairlie, 2002). The
National Catholic Educational Association’s (NCE#)nual data report shows that for
2008, the average elementary parish school tuitias $3,159 (McDonald & Schultz,
2008). To better understand the relationship batveeeessibility and selection of
school, this study builds on these findings, tdude cost as a component of

accessibility, the third factor of the Latino Anean educational experience.
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Along with cost, Latino parents’ knowledge of aaile financial aid is the final
component of accessibility, the third factor ofihatAmerican educational experience.
In urban school districts, where African Americard atino students often make up the
majority and in some cases the entirety, of thdesttipopulation, some parents have
joined with school choice advocates to create ogtiithin city boundaries that include
privately funded vouchers and tax credits for pgevand religious schools (Scott, 2005).
A qualitative study (Cornman, Stewart, & Wolf, 2Q0@f the D.C. Opportunity
Scholarship Program (OSP) provided information xymegiences of participating
families. The study found that families involvedtire program had developed school
choice consumer skills. They were able to therzetithese skills to make informed
decisions on selection of schools for their chitdriéindings from this study also showed
that the high level of satisfaction for Latino paiestemmed from the religious
orientation of the schools most of their childréteaded (Cornman et al., 2007). This
study’s conceptual framework concurs with thesdifigs and proposes that Latino
parents’ lack of knowledge of available financial seduces the educational options they
view as accessible for their children. This stuldp @roposes that this is related to

parents’ selection of schools.

Conclusion of Conceptual Strand for Latino American Educational
Experience
To better understand the relationship between euned experience and school

selection decisions made by Latino parents, thd tonceptual strand of this study is
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Latino American educational experience. The Latmoerican educational experience is
multi-dimensional, and includes school cultureissattion and accessibility.
Collectively, each of these three factors and ttlefmed components depict the Latino
American educational experience. Research litezagyamines school culture, and notes
the unacceptable learning environments of manfi@public schools attended by
Latinos. Research (Fry & Gonzales, 2008; Olivo§&®Gcott, 2005; Watt, 1999a) also
examines Latino satisfaction with public schoolsalty, the literature examines tuition
costs, a component of accessibility, as a reasom#émy Latinos not viewing Catholic
schools as an option for their children. What coirtgéerature does not address is how
school culture, satisfaction, and the three comptnef accessibility, preconceived
ideas, location and knowledge of financial aidluahce school selection. This study
proposes that Latino satisfaction with public sdeae® a result of having limited
knowledge of the U.S. educational system and ddradivailable educational options.
This study will add to the research by examiningost culture as experienced by Latino
parents, and the relationship it has with scholecsen. This study will also examine
what constitutes school satisfaction for Latinogmés, and whether or not they are aware

of the accessibility of other educational optioostheir elementary school-age children.

SUMMARY
Regardless of the number of schools first estaddish the Spanish settlements in
the Southwest, the fact remains that the Cathdiier€h has invested heavily in

providing schools over the past 150 years to ers@atholic education was available



48
for those who wanted it, yet very few Latino Catb@arents take advantage of the
Church’s educational investment (Morris, 2005)otder to ensure more Latino children
are able to reap the benefits of the Catholic Gfiareducational investment, it is
important to determine what influences Latino p&seselection of schools. The past
treatment of Latinos by American religious insiats and the historic clash between the
style and spirit of Spanish-speaking and Englistakmg Catholicism may explain why
it has been difficult to nurture Latino Catholicigmd rally respect for it (Figueroa Deck,
1993), and why so many Latinos in the United Sthte racial attitudes, even about the
Catholic Church that are different from those hal@oth Latin America and among
other U.S. Catholics (Diaz-Stevens & Stevens-Arrdy@98). Added to Diaz-Stevens and
Stevens-Arroyo’s (1998) work on the important roistorical context plays on all of the
Latino American experiences, and Figueroa Deckd®8) work on Latino American
Catholicism, Hunt's, (2000) observation that chagdiatino religious affiliation and the
growth of Protestantism may be providing a new fofmeaffirming latent ethnic
traditions complete the conceptual framework fatin@American Catholic experience,
the first conceptual strand of this study.

In To Teach as Jesus Djti973 the American Bishops emphasized that of the
educational programs available to the Catholic camity, Catholic schools afford the
fullest and best opportunity to provide a Christmucation to children and young
people. Catholic schools have a history of proygdingood education to children of
disenfranchised communities; however, the Latinomanity is not taking advantage of

this educational option. In order to ensure Lafamoilies take advantage of the
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opportunity being afforded by Catholic schools,istat experiences and how they
influence Latino parents’ decisions regarding st¢lsetection must be examined.
Hurtado-Ortiz and Gauvain’s (2007) work on familpgesses such as parents’
educational level, family income and acculturatomplete the framework for Latino
American societal experience, the second conceptraid in this study.

As so clearly stated in the Church’s DeclaratiorComistian Education (1965) on
the importance of its educational mission:

Education is, in a very special way, the concerthefchurch, not only because

the church must be recognized as a human socipabtaof imparting education,

but especially because it has the duty of proclagntine way of salvation to all, of
revealing the life of Christ to those who belieard of assisting them with
unremitting care so that they may be able to attathe fullness of that life.

(Flannery, 1996, p. 579)

In order for the Catholic Church to fulfill its eclational mission, Latino
Americans, the fastest growing Catholic populatiothe United States, must be given
the opportunity of selecting quality Catholic edtima for their children. Latino
American educational experience has been operéitiedaising Ortega Parra’s (2007)
work on the elements of a school culture, and Camrtewart and Wolf's (2007) work
on school satisfaction. Added to these is ScoP%) work on the differences between
school selection for mainstream American familied poor and minority families to
complete the conceptual framework for Latino Amani@ducational experience, the

third conceptual strand in this study.
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The Catholic Church and its schools face the pngsgsponsibility of embracing
the growing Latino population that has such an irtgrd role to play in the future of the
Church in the United States (Ready, 2008). In otdeneet this responsibility, the
framework for this study is based on the reseatetature that examines the overall
historical experience of Latinos in the United 8¢atand the contemporary Latino
American Catholic experience, Latino American stadiexperience and Latino
American educational experience. The purpose efrdgearch study is to determine if
there is a relationship between the Latino expegesf American Catholicism, society
and education and parents’ selection of schoolthier elementary school-age children.
The findings of this study provide information thtl help increase options for Latino
parents when selecting schools for their elemergenpol-age children, and give support
to Catholic Church leadership in meeting its pregsesponsibility to embrace the
growing Latino population; a community that hastsan important role to play in the

future of the Catholic Church in the United States.



CHAPTER 3
METHODOLOGY
The purpose of this study was to determine iféhgma relationship between

Latino parental experiences of the American CathGhurch, society and education and
their selection of schools for their elementaryostage children. The methodology of
this study is presented in this chapter. The gpeits are identified and described, the
instruments are introduced and explained, andfdatathe pilot study is examined. The
general method of analysis is outlined, and therttecal constructs and variables are

identified.

Participants

All parents of elementary school-age childreri@ Diocese of Tucson
metropolitan area who have their children enroiledither a parish religious education
program and or a Catholic elementary school weggé to participate in this study.
However, parents who self-identified as Latino widwe primary focus of this research
study. The Bishop of the Diocese of Tucson wasamiat in person in order to be
informed about this study and enlist his suppoet.gdve his complete support and then
the Superintendent of Catholic Schools and thedioreof the Office of Catechesis were
contacted in person to also be informed aboutdtiidy, its significance to the diocese,
and enlist their support. They gave permissiorotdtact parish directors of religious

education and Catholic elementary school princifgighteerparishes with religious

51
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education programs were identified by the Directo€atechesis. Urban and suburban
parishes from each of the five vicariates in thestun metropolitan area were selected
because of the predominantly Latino families ser#ght Catholic elementary schools
in the Tucson metropolitan area were selected ticjgeate in the study.

The pastors, directors of religious education jamakcipals of the selected
parishes and schools were initially contacted legtebnic mail, informed about the
study, and asked to participate. Prior to the mebes’'s initial contact with pastors,
principals and directors of religious education Bighop of Tucson sent each pastor a
letter of support for the research study. (See AdpeB) A follow-up phone call was
made to all directors of religious education andg@pals one week after the initial
electronic mail was sent to clarify any questiond aonfirm participation. A meeting
with more detailed information of this study, inding a copy of the Parental Selection of
Schools instrument, and the logistics of parish setol participation was held at each
location if requested by the director of religiaducation or Catholic school principal, or
done via electronic mail. Parish and school dengcs on size, location, number of
registered families, and numbers of children eerblh the parish religious education
program and the Catholic school were obtained feach director of religious education
and Catholic school principal via electronic mailbb these follow-up meetings. Two
Word documents were created to facilitate secowuldttaind requests for participation in
this research study and distribution and langudigleeosurvey.

The collection of data occurred beginning the sdoweek of November and

continued through the second week of December eldaronic link to the survey
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instrument was activated at the time of the init@htact with directors of religious
education and Catholic school principals and regthgrctive through December 12,
2010. Hard copies of the Parental Selection of 8lshgurvey instrument were delivered
after the first phone contact, with the last bedetjvered on November 19, 2010.
Completed surveys were collected weekly througtimeiimonth of November and the
first two weeks of December. The researcher cotgdag number of persons to submit
data from the hard copies of the survey into tlkeetebnic link to the survey instrument.

Parents from the eigl@atholic elementary schools and 18 parish religious
education programs were asked to complete andgtand opinion survey about their
experiences in their parishes, their neighborh@maktheir children’s schools. The final
number of schools and parishes that participatesiiwg62.9%).

Table 1 depicts the number of parishes in thevigariates in the Tucson
metropolitan area. Table 2 depicts the number dhdlia schools in the five vicariates in
the Tucson metropolitan area. This information watsined from the Diocese of Tucson

Directory 2009-2010.
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Tablel

Number of Catholic Parishesin the five metropolitan vicariates of the Diocese of

Tucson

Vicariate Number of Parishes Parish Selected Parish Responded
Pima-Central 7 5 2

Pima-East 7 4 3
Pima-South 8 8 3

Pima-North 6 1 1

Pima-West 6 0 0

Table2

Number of Catholic Elementary Schoolsin the five metropolitan vicariates of the

Diocese of Tucson

Vicariate Number of Schools  Schools Selected SshResponded
Pima-Central 2 2 2

Pima-East 3 3 3
Pima-South 2 2 2

Pima-North 2 1 1

Pima-West 1 0 0
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I nstrumentation

As a measure of the Latino American Catholic eigoee, societal experience
and educational experience, parents from the DeooEPhoenix, with elementary
school-age children enrolled in Catholic schoolpanish religious education programs
completed a pilot test of the Parental SelectioBafools (PSS) instrument created by
the researcher (Appendix E), the results of whidvige validity and reliability for the
study. Parent demographics on ethnicity, socioetonstatus, level of education and
experience of Catholic schooling were obtained fRant | of the PSS instrument.
Information on parents’ opinions and attitudes rdey their American Catholic
experience, societal experience and education@rexice were obtained from Part Il,
Part Ill and Part IV of the instrument.

Questions were taken and modified from four diffeie@struments to develop the
PSS instrument. The questions assessed the extehidh the Latino American Catholic
experience, societal experience and education@reeqe relate to parents’ selection of
schools. With permission of the authors, 23 quastigere taken and reworded from the
Convey and DeFiore survey (2009) used as parstbtegic planning study for the
Catholic schools in the Archdiocese of Atlanta. Gluestions were modified to address
all four research questions. The questions asséssedLatino parents’ Catholic
experience in terms of cultural values of languageibolism and devotion relate to
parents’ selection of schools; how Latino Amerisaietal experience in terms of
acculturation, socioeconomic status and level atation relate to parents’ selection of

schools; and Latino American educational experiencegards to school satisfaction.
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Five questions were taken and reworded from theita@tion Rating Scale for
Mexican Americans I, (ARSMA IlI) developed by Cuwll Arnold, and Maldonado
(1995). The ARSMA 1l measures four modes of aceatian: 1) assimilation, 2)
integration, 3) separation and 4) marginalizatiGodllar et al., 1995). The five questions
were used to assess how Latino parents’ levelaflagation and perception of their
children’s school culture and accessibility of Gdihischools relate to parents’ selection
of schools. The third and fourth instruments usedaveloping the PSS instrument were
the Cultural Congruity Scale (CCS) and the UniwgrEnvironment Scale (UES), both
developed by Gloria and Robison-Kurpius (1996) axadlified by Castillo (2002).
Thirteen questions were taken and reworded fronCth& and the UES to assess Latino
parents’ opinions and attitudes in regards to AoagriCatholicism, school culture and
parents’ ethnic values and how these relate tonpgirselection of schools. Part | of the
PSS instrument provided parents’ demographic dafaur point Likert-type scale with
responses of strongly agree, agree, disagree an)t disagree was used in Part Il and
Part Ill. A four point Likert-type scale with respges of strongly agree, agree, disagree,
strongly disagree was also used in Part IV of t88 ihstrument, with an additional

response of “not sure.”

Theoretical Constructs
There are three main theoretical constructs inrdgsarch study (See Table 3 for
the constructs and the corresponding items). Treedonstruct is American Catholic

Experience. The variables that define this constite: Parish Affiliation and Liturgical
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Cultural Sensitivity. The second theoretical camsttis American Societal Experience.
The variables that define it are: English Prefeegi@panish Preference, United States
Identity, and Values Conflict. The third theoreticanstruct is American Educational
Experience. The variables that define this thirdstauct are: Public School Satisfaction,
Catholic School Satisfaction, School Culture Dgsh, and Catholic School
Accessibility. The demographic variables for thisdy are: Catholic, registered in a
parish, time in the U.S., time in Arizona, educa#iblevel of parents, Catholic education
of parents, race/ethnicity, income, child’s schogliEleven items were developed to
obtain parents’ demographic data in Part | of t8& fhstrument. These items pertained
to affiliation with the Catholic Church, socio e@nic status, level of education and
whether or not a family had children enrolled i@a@holic elementary school. The major
grouping variable for this study is dichotomousniiees who have a child in a Catholic
school and families who do not have a child in &hGl&c school. The remaining items in
Part Il, Part Ill and Part IV of the PSS instrumadtiressed each one of the three

constructs of this research study.

Pilot
A pilot test of the instrument was conducted witlo pparish religious education
programs and two parish Catholic elementary schadise Diocese of Phoenix to
examine the properties of the items in the PSSumsint. The researcher chose schools
and parishes after consultation with the dioces@ed®r of Education and

Evangelization/Superintendent based on the largjad.@opulation being served. The
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parish religious education programs ranged fromt85b0 families. The Catholic
schools ranged from 200 to 260 families. Most efshrveys were requested in Spanish,
and in hardcopy form. The survey was also availatdetronically on line. There was a
58% response to the English version of the PS8umeint and a 46% response to the
Spanish version of the PSS instrument.

Responses from the surveys in the pilot studeweatered into the statistical
software program, SPSS. Descriptive statistics weegl to analyze, classify and
summarize the data in the pilot study. A factorlgsia was the statistical method used to
determine distinct clusters of items. This allowleel researcher to identify the variables
that defined each of the three theoretical consgructhis study. Because of the use of
Likert-type scales, Cronbach’s alpha was calcultdadeasure the internal consistency
reliability for each of the constructs and scalesble 3 depicts reliability of variable

clusters for each of the theoretical constructdedsrmined by the pilot study.
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Pilot Study Reliability of the Instrument Scales

59

Construct Scale No. of | Reliability | PSSIltems
[tems
American Parish Affiliation 6 .846 Sec. Il. a-f
Catholic S
Experience thurglpa}l Cultural 5 .894 Sec. Il. g-k
Sensitivity
American Societal English Preference 3 .903 Sec. lll. 2,4,6
Experience
Spanish Preference 4 .855 Sec. 11l. 1,3,5,9
U.S. Identity 2 .550 Sec. Ill. 7-8
Values Conflict 3 .610 Sec. Il. I, m;
Sec. Ill. 10
American Public School Satisfactiop3 .830 Sec. IV. 8-10
Educational
Experience Catholic School 6 .909 Sec. IV. 11-16
Satisfaction
School Culture 5 742 Sec. IV. 1-5
Description
Catholic School 7 .800 Sec. IV. 17-23

Accessibility

The first theoretical construct, Latino parentgpesience with the American

Catholic Church, was addressed by two variablesaeasured by the 11 items in Part Il

of the PSS instrument. The first variable was PRafiliation, defined by the role

participants perceived as having in the CatholiarCh. It had a reliability of .846.

Cronbach’s alpha for Liturgical Cultural Sensityitlefined by the importance

participants gave to the use of Spanish in Cathitligy, was .894.
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The second theoretical construct, Latino parensegaence with American
society, was addressed by four variables and meadsising two items in Part Il and ten
items in Part Il of the PSS instrument. Particigamho showed a preference of either
English or Spanish when speaking and thinking @efibanguage Preference.
Cronbach’s alpha for English Preference was .908,.855 for Spanish Preference.
Participants identifying more as Mexican Americarmerican as opposed to
identifying as Mexican defined U.S. Identity. Craich’s alpha for U.S. Identity was
.550. The third variable, Values Conflict, definggdparticipants’ acceptance or not of
attitudes held by American and Mexican Catholias perceived conflict between ethnic
values and the larger society had a reliabilityed.

The third theoretical construct, Latino parenteence with American
education was addressed by Public School Satisfadfiatholic School Satisfaction,
School Culture Description and Catholic School Asteility, and measured by 21 items
in Part IV of the PSS instrument. Cronbach’s alpfa .830 for Public School
Satisfaction and .91 for Catholic School SatistattiSchool Culture Description was
defined by how parents perceive their child’s s¢tamal teachers. Six items in Part IV of
the PSS instrument were initially used to meashige in the pilot study, Cronbach’s
alpha was .742 for School Culture Description. Bn&atholic school accessibility was
measured by seven items in Part IV of the PSSumsnt. Cronbach’s alpha for Catholic
School Accessibility was .80.

The responses to the PSS instrument by Latinofsaveas the unit of analysis

since the relationships between the American Citleaberience, American societal
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experience, American educational experience andd.garents’ selection of Catholic
schools was the subject of this study. The Committe the Protection of Human
Subjects for The Catholic University of Americaieved the survey and declared it
exempt on March 2, 2010. The exemption certificatiemains in place through February

23, 2013.

Analysis of Data

The unit of analysis was Latino parents’ respotgdése PSS instrument.
Responses to the online survey instrument were badad to an Excel spreadsheet.
Data were analyzed through the use of the statlgtitogram Statistics Desktop, version
19.0, created by SPSS, Inc. Data analysis begdnrelgvant descriptive statistics.
Inferential statistics were used in this reseatatysto infer from the sample data what
the population might think. Because the focus of study was on the relationship
among the ten variables that define American Catlibtperience, American Societal
Experience and American Educational Experience Gattiolic school membership
(yes-no), regression analysis was used to idetitdymost important predictors of Latino
parents’ selection of Catholic schools for theittdrden. The use of a t-test allowed the
researcher to compare the two groups of parestsliose with children in Catholic
schools and those with children not in Catholicosds) on each of the scales of the PSS
instrument. In addition, the correlations amongwaeables that define the three

theoretical constructs of this study were examifiéa frequencies for all items in the
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PSS instrument pertaining to the sample populatdemographics were calculated as
well.

Research questions 1, 2 and 3 were addressed widsathat compared the
means on each of the ten variables and incomedthrdlic school families not in
Catholic school. Research question 4 was addregitlec regression analysis with the
dependent variable of Catholic school membersteg-(yo) and the following predictors:
Income, Parish Affiliation, Liturgical Cultural Ssitivity, English Preference, Spanish
Preference, U.S. Identity, Values Conflict, SchGalture Description and Catholic
School Accessibility. A stepwise strategy was usedetermine the most important

predictors of Latino parents’ school selection.

MAJOR VARIABLES

The first theoretical construct in this study is émean Catholic Experience. The
variables that define this construct are: Paridiiiation and Liturgical Cultural
Sensitivity. The second theoretical construct isedican Societal Experience. The
variables that define it are: English Preferengartssh Preference, United States
Identity, and Values Conflict. The third theoreticanstruct is American Educational
Experience. The variables that define this thirdstauct are: Public School Satisfaction,
Catholic School Satisfaction, School Culture Dgsh, and Catholic School
Accessibility. The demographic variables for thisdy are: Catholic, registered in a
parish, time in the U.S., time in Arizona, educa#iblevel of parents, Catholic education

of parents, race/ethnicity, income, child’s schiogliThe major grouping variable for this
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study was dichotomous; families who have a child Datholic school and families who

do not have a child in a Catholic school.

CONCLUSION

The Catholic school, because of its very natunens$ future Catholics, while
providing an academic education. Catholic scho@dacing the challenge of attracting
the rising number of Latino families with elementachool-aged children to enroll. This
study examined the relationship of Latino pareasgieriences of the American Catholic
Church, society and education with their selectiba Catholic school or other school for
their children. By using descriptive statisticstretations analysis and regression
analysis, how Latino parents’ selection of scheelated to parish affiliation, liturgical
cultural sensitivity, English preference, Spaniséf@grence, U.S. identity, values conflict,
public school satisfaction, Catholic school satiitan, school culture description and
Catholic school accessibility was ascertained. $higly provides church leadership with
the research findings necessary to continue itsathnal mission to the Latino
community.

Items in Part | of the Parental Selection of Schaostrument measured data for
parent demographics. Data from Part Il and Parhdasured parish affiliation, liturgical
cultural sensitivity, values conflict, English peeénce, Spanish preference and U.S.
identity. Finally, data from Part IV measured paldchool satisfaction, Catholic school

satisfaction, school culture description and Cathethool accessibility.



CHAPTER 4
RESULTS
The purpose of this study was to determine if thveme a relationship between
Latino parental experiences of the American CathGhurch, society and education and
their selection of schools for their elementarycstkage children. A non-random sample
of Latino parents with children enrolled in a phrigligious education program and or a
Catholic elementary school was taken from the foicese of Tucson metropolitan
vicariates. Of the 20 parishes, a total of nineghas (47.3%) and eight Catholic schools

(100%) participated in the study with 748 surverysveered anonymously.

Descriptive statistics were used in organizing, suamzing, tabulating and
describing demographic data. The frequency didiobs for all demographic data were
calculated and information about their bivariatatienships was generated. Inferential
statistics were used to infer from the sample dateerated from the responses that were
received from survey participants. Means on eadheten scales of American Catholic,
societal and educational experience and schoattsmlenvas addressed with a t-Test.
Mean and variance for the ten scales under Amefiaholic experience, American
societal experience and American educational egpeei by parent group; those with a
child in Catholic school only, in both a religioeducation program and a Catholic
school, in a religious education program only,roneither program, were calculated
using a one-way analysis of variance (ANOVA). Clatiens among and between the
ten scales under American Catholic experience, Aaersocietal experience and

American educational experience and school selegtgre calculated using the Pearson
64
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product-moment correlation (two-tailed). Regressioalysis was used to determine if
there was a relationship between the ten scalesrrderican Catholic, societal and
educational experience, income, and school sefecitepwise regression was used to
describe the variation in school selection, and¢nescales under American Catholic,
societal and educational experience. Data werg/aedlusing the software Statistics

Desktop, version 19.0, created by SPSS, Inc.

Demographics of the Participants
There were 748 participants who responded to thend Selection of Schools survey
instrument. Almost all respondents (98.0%) congdehemselves Catholic, with only 14
(2.0%) who did not. Over half (57.2%) of responddmad a child enrolled in a parish
religious education program, followed by slighthg$ than one fifth (19.7%) who had a
child enrolled in a Catholic elementary school.4 #sn a fifth (13.5%) had a child
enrolled in both a parish religious education pangiand a Catholic elementary school,
and slightly less than one thirteenth (7.4%) ditdhrave a child enrolled in either a parish
religious education program or a Catholic elemgnsahool. Over three quarters (77.0%)
of respondents were registered in a parish, wigihy less than one fifth (17.9%) of

respondents not registered in a parish (See Table 4
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Table4

Frequency Distributions by Education Programs and Parish Registration

Response Frequency Percentage
Religious Education 428 57.2%
Catholic School 147 %
Both 101 13.5%
Neither 55 7.3%
Missing 17 2.3%
Total 748 100%
Parish 576 77.0%
Not Parish 134 17.9%
Missing 38 5.1%
Total 748 100%

Well over one half (63.1%) of respondents havediwethe United States more than 20
years, and over half (53.2%) have lived in Arizomare than 20 years. Slightly less than
one fifth (19.4%) have lived in the United States1 11 to 20 years, and one fifth
(20.2%) have lived in Arizona for that length aht as well. The data were similar for
respondents living in Arizona (19.9%) and the Ushi&tates (13.1%) from five to 10
years. The number of respondents living in the éthBtates (2.5%) and Arizona (5.2%)

less than five years was minimal (See Table 5).
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Table5

Frequency Distributions by Yearsin U.S. and Arizona (AZ)

u.s. AZ
Response Frequency Percentage Frequearcentage
More than 20 472 63.1% 398 53.2%
11 to 20 145 19.4% 151 20.2%
5to0 10 98 13.1% 149 19.9%
Less than 5 19 2.5% 39 5.2%
Missing 14 %9 11 1.5%
Total 748 100% 874 100%

Tables 6 and 7 are representative of the demograjaita for respondents’ educational
experience. Well over half (80.9%) of respondeiais fnished high school and less than
one fifth (17.4%) had not. More than half (59.0%jmot completed college, and more
than a third (38.1%) had. One fourth (25.1%) haehated Catholic elementary school,
slightly less than one fifth (18.2%) had attendedh®lic high school, a minimal number
(5.5%) had attended a Catholic college (See Tabled6Table 7). Over half (58.0%) of

respondents had not attended Catholic schoolsydeaal.
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Frequency Distributions by Level of Education
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High School College

Response Frequency Percentage requEncy Percentage
Yes 605 80.9% 285 38.1%
No 130 17.4% 441 59.0%
Missing 13 1.7% 22 %.9
Total 748 100% 748 100%
Table7
Frequency Distributions by Catholic School Attendance

Catholic Elem. Catholic H.S. Cdibcollege
Response Frequency Percent FreguerPercent Frequency Percent
Yes 188 25.1% 136 18.2% 41 5.5%
No 560 74.9% 612 81.8% 707  94.5%
Total 748 100% 748 100% 748 100%

Over one half (66.2%) of respondents’ annual inceras under $60,000, and

over one fifth (20.6%) had an income of $60,00$160,000. A minimal number (7.9%)

had an income over $100,000 (See Table 8).
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Table8

Frequency Distributions by | ncome

Response Frequency Percentage
Under $60,000 495 66.2%
$60,001 to $100,000 154 20.6%
Over $100,000 59 7.9%
Missing 40 5.3%
Total 748 100%

Correlations Among the Variables

Tables 9 through 11 show the results of the Pegysmatuct-moment correlation
(two-tailed) calculated between the predictor inepand the predictor variables for each
of the theoretical constructs; Latino American @éthexperience, Latino American
societal experience and Latino American educatierperience and Catholic school
membership (yes-no), and group (families with adcénrolled in a parish religious
education program only, with a child enrolled i€@atholic elementary school only or in
both). Those participants who indicated on the sythat they did not have a child in
either Catholic schools or parish religious edwraprograms (N=55) were not included
in the analyses. Significant correlations at tHele¥el occurred between these two
predictor variables, parish affiliation and lituzgl cultural sensitivity and group. For

correlations involving the group variable only,egative sign (-) favors those with
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children in a Catholic school, and a positive gtgnfavors those with children not in a
Catholic school.

In the predictor correlation matrix, the lowestretations occurred between
Catholic school membership and parish affiliatid), with p < .001 and group and
parish affiliation (.165) with p < .001. The highesrrelations occurred between parish
affiliation and liturgical cultural sensitivity (44) with p <.001. The correlations
between liturgical cultural sensitivity and Catleadichool membership (.374) and
liturgical cultural sensitivity and group (.358) keeboth statistically significant p < .001.
As operationalized in this study, the American ©athexperience encompasses
religious affiliation and cultural values (Diaz-8&ms & Stevens-Arroyo, 1998; Figueroa
Deck, 1993, Pantoja, 2003; Stevens-Arroyo, 1998320Theoretically these significant
correlations make sense because liturgical culsemasitivity consists of preferring to
pray in Spanish, having Mass available in Spariakiing cultural feasts celebrated in
church, having Mass as part of family celebratiand having Spanish music at Mass. As
noted by Telles and Ortiz, (2008), language andh@i@ism are perhaps the cultural
traits most associated with Mexican Americans, Wlalso serve as markers
distinguishing Mexican Americans from most othdmét groups. These results suggest
that there is a relationship between the predicaoiables of Latino American Catholic

experience and the independent variable of scledetison.
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Table9

Correlation Matrix for Latino American Catholic Experience

Parisffiliation Liturgical School Bup

Parish Affiliation 1.00 A41** 142%* .165**
Liturgical A41** 1.00 374** .358**
School Membership 142** 374** 1.00 .932**

**Correlation is significant at the 0.01 level (@ied).

Table 10 depicts the correlations of predictoratalies for Latino American
societal experience, income and school memberstdmeoup, (i.e. families who had a
child enrolled in a parish religious education perg only, a Catholic elementary school
only or both). Unsurprisingly school membership Wwagly correlated to Latino
American societal experience in all four of thedickor variables, English preference (-
.276), Spanish preference (.307), U.S. identity33) values conflict (.185), and income
(--338) at the .01 level of significance. Similasignificant correlations at the .01 level
occurred between these four predictor variabldsatiho American societal experience,
and group (i.e. families who had a child enrolle@iparish religious education program
only, a Catholic elementary school only or botl)eTowest correlations occurred
between English preference and values conflict6)0The correlation was not
statistically significant (p = .262). Of the coaBbns that were significant, the lowest
were group and U.S. identity (-.115) with p =.084d U.S. identity and values conflict
(.117) with p = .005. As expected, the highestalations occurred between English
preference and U.S. Identity (.484) with p < .0Dle lowest correlations between school

membership and a Latino American societal expeeigmedictor variable was with U.S.
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Identity (-.133) with p <.001. The highest cortelas between school membership and a
predictor variable was with income (-.338) with p0€1, and school membership and
Spanish preference (.307) with p < .001. As openatlized in this research study, the
American societal experience encompasses paremisezonomic status, their level of
acculturation and parents’ level of education @etald, 2006; Telles & Ortiz, 2008;
Velez-lbafiez, 2004). Conceptually these significamtelations are to be expected.
Hurtado-Ortiz and Gauvain’s, (2007) study at thetpecondary level found family
processes play an important role in academic aehewnt and aspirations, and particular
factors such as parents’ educational experienags|yfincome, and acculturation are
critical in this regard. The correlation matrix gegts a relationship between the
predictor variables for American societal expereennd selection of schools.
Table 10

Correlation Matrix for Latino American Societal Experience

Inc. Eng. Span. U.S. Values SchoolGroup
Income 1.00 360**  -.364** 155** - 137** -338** -337**
English .360**  1.00 - 429*%* 484* -046 -276%*%  -.244*
Spanish -.364*  -429** 1.00 .231** ,193* 307**  .340**
U.S. Identity A55%*  484* - 231** 1.00 A17** - 133** - 115**
Values -137**  -046  93F*  .117** 1.00 .185** 214
School Member  -.336** -260** .313* .137** .191** 1.00 .932**

**Correlation is significant at the 0.01 level (aied).

Table 11 depicts the correlations of predictoratales for Latino American
educational experience and school membership angpgSchool membership was
highly correlated to Latino American educationgbesience in three of the predictor

variables, public school satisfaction (.484), Chathechool satisfaction (-.177) and
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Catholic school accessibility (-.240) at the .O2eleof significance. School membership
(-.056) was not highly correlated to school culied not statistically significant (p =
.215). Similarly, significant correlations at tfd .level occurred between three of the
predictor variables, public school satisfactionti@éic school satisfaction and Catholic
school accessibility and group (i.e. families wlaal fa child enrolled in a parish religious
education program only, a Catholic elementary scboly or both), but not school
culture. The lowest correlations occurred betweath@lic school accessibility and
public school satisfaction (-.031) and they weregtatistically significant (p = .661), and
school membership and school culture (-.056) with.p15. As expected, correlations
between Catholic school satisfaction and publioethkatisfaction (.073) were not
significant (p = .195) either. The highest correllas occurred between school
membership and group (.932) with p <.001, and @atlschool satisfaction and
Catholic school accessibility (.537) with p = <1Q@vhich was to be expected. The
correlation between public school satisfaction scitbol membership was also high
(.484) with p < .001 and school membership and @atlschool access (.-.240) with p <
.001. As operationalized in this research studs American educational experience
encompasses school culture, school satisfactiorCatiablic school accessibility.
Theoretically these significant correlations wexpexted because, although children
from Mexican immigrant families attend more probétio elementary schools than their
peers from other populations (Crosnoe, 2004), #reymore likely than either White or
Black respondents to give public schools high g&i(Fry & Gonzalez, 2008). It is

important to note, however, that in general Latihage such limited educational
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backgrounds that they are unable to make inforneetstns regarding school
satisfaction (Behnke et al., 2004; Bohon & Macpber2005; Gonzalez Montoya, 2006;
Ortega Parra, 2007; Ramirez, 2003). These resudigest that how Latino parents
perceive their child’s school culture is not higllyrrelated with their selection of
schools, however there is a high correlation betwbe other three predictor variables,
public school satisfaction, Catholic school satistan and Catholic school accessibility
and school membership, suggesting a relationshipdam these variables and school
selection.

Table11

Correlation Matrix for Latino American Educational Experience

Public Catholic  Culture  Access  SchoolGroup

Public Satisfaction 1.00 073 .259** -.031 484** A443**
Catholic Satisfaction .073 1.00 .384** -.537 - 177 -.160*
School Culture .259** .384** 010] .352** -.056** -.068
Accessibility -.031 537 .352** 1.00 -.240** -.141*

School Membership  .484** 177 -.056  -.240** 1.00 .932**

**Correlation is significant at the 0.01 level (aied).
*Correlation is significant at the 0.05 level (2i¢a).

Resear ch Questions 1, 2 and 3 and Hypothesesl, 11 and 111
Analyses for the first three research questioresgttistence of a relationship
between Latino American Catholic experience, Latkmeerican societal experience,
Latino American educational experience and schelelction are presented next. Those
participants who indicated on the PSS instrumaeattttiey did not have a child in either

Catholic schools or parish religious education paiaogs (N=55) were not included in the
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analyses. The first research question of this stoggstigated if there was a relationship
between the Latino American Catholic experience@areénts’ selection of schools.
Table 12 depicts the number of respondents, meahtha significance level for the two
variables that define American Catholic experiepegish affiliation and liturgical
cultural sensitivity, represented by the importapagicipants gave to the use of Spanish
in Catholic liturgy, and Catholic school membersfies-no). Participants with a child
not enrolled in a Catholic school had a slightighar mean (3.28) in parish affiliation,
than those with a child enrolled in a Catholic suh(8.13). Participants with a child not
enrolled in a Catholic school also had a higherm(8za29) in liturgical cultural
sensitivity than those with a child enrolled in atliblic school, (2.67). There was a
significant difference at < .01 level between theams of participants with a child in a
Catholic school and those with a child not in aloét school as it related to both scales
of Latino American Catholic experience. Table 9jchpresented the predictor
correlation matrix for these same two variablassitated similar findings; the correlation
between parish affiliation (.165) and group angrgitcal cultural sensitivity (.358) and
group were both significant. Question 1 asks iféhis a relationship between the Latino
American Catholic experience and parents’ seleaimthools. The data suggests the
answer to question 1 is that a positive relatiom&l@tween Latino American Catholic

experience and school selection exists.
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Table 12

Means of Catholic School Membership and American Catholic Experience Variables

Catholic School Not Catholic School
Response N Mean N Mean Sig-téiled)
Parish Affiliation 225 3.13 B7 3.28 .001
Liturgical 240 2.67 415 3.29 .000

The second research question of this study inwegstibif there was a relationship
between Latino parents’ experiences with Ameriaasiety in terms of acculturation,
socioeconomic status and their selection of schdalble 13 depicts the number, means
and the significance level for income, and the feaniables that define American societal
experience, English preference, Spanish preferén&e,identity and values conflict, and
Catholic school membership (yes-no). Participants @ child enrolled in a Catholic
school had a higher mean (3.53) for English prefeedghan those with a child not
enrolled in a Catholic school (3.10). Participamith a child not enrolled in a Catholic
school had a higher mean (3.31) for Spanish pneferéhan those with a child enrolled
in a Catholic school (2.72). Participants with dccknrolled in a Catholic school had a
higher mean (2.90) for U.S. identity, identifyingora strongly as a Mexican American or
American (2.90) than those with a child not in @éithschool (2.67). Participants with a
child not enrolled in a Catholic school had a higmean (2.36) for values conflict,

defined as a conflict between ethnic values andattyer society than those with a child
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enrolled in a Catholic school (2.10). Finally, pegants with a child enrolled in a
Catholic school had a higher income mean (3.51) gaents with a child not enrolled in
a Catholic school (2.37). There was a significaffecence at < .01 level between the
means of each group of Catholic school membersi@p-Q0) as it related to income and
each scale of American societal experience. Tablevhich presented the predictor
correlation matrix for the same five variables dégil the same; the correlation between
income (-.337) and group was significant. The datiens between English preference
(-.244), Spanish preference (.340), U.S. identity16) and values conflict (.214) and
group were also statistically significant. Questibaf this research study asks if there is a
relationship between Latino parents’ experiencel Wimerican society in terms of
acculturation and socioeconomic status and th&csen of schools. The data suggests
that a positive relationship between Latino Amarisacietal experience and school
selection exists.
Table 13

Means of Catholic School Membership and American Societal Experience Variables

Catholic School Not Catholic School
Response N Mean N Mean Sig-tailed)
English 228 3.53 367 3.10 .000
Spanish 226 2.72 377 3.31 .000
U.S. Identity 222 2.90 359 2.67 .000
Values 219 2.10 359 2.36 .000

Income 239 3.51 407 2.37 .000
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The third research question investigated if thess & relationship among school
culture, school satisfaction and accessibility afl®lic schools and Latino parents’
selection of schools. Table 14 depicts the nunthegns and the significance level for
the four variables that define Latino American eatiomal experience, public school
satisfaction, Catholic school satisfaction, schmdture description and Catholic school
accessibility, and Catholic school membership (yes-As was expected, participants
with a child not enrolled in a Catholic school retdigher mean (3.12) for public school
satisfaction than those with a child enrolled @atholic school, (2.26). The opposite
was true for Catholic school satisfaction; par@éeits with a child enrolled in a Catholic
school had a higher mean (3.58) than participartsavchild not enrolled in a Catholic
school (3.41), although both means for Catholimstkatisfaction were higher than the
highest mean for public school satisfaction. Iis $tudy, school culture description was
defined by how parents perceived their child’'s stlamd teachers. There was a slight
difference in the means for this variable betweanigpants with a child enrolled in a
Catholic school (3.09) and those with a child nobéed in a Catholic school (3.05).
Finally participants with a child in a Catholic sdh had a higher mean (2.91) for
Catholic school accessibility than participantshwatchild not enrolled in a Catholic
school (2.69). There was a significant differenc@Xklevel between the means of each
group as it related to three of the variables dedine Latino American educational
experience, public school satisfaction, Cathollwost satisfaction and Catholic school
accessibility. However, the difference betweenrtieans of the two groups and the

variable school culture description (p = .215) wassignificant. Table 11, which
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presented the predictor correlation matrix for heame variables also showed that the
correlation between school culture (-.068) and gneas not significant. Question 3 asks
if there is a relationship among school culturéost satisfaction and accessibility of
Catholic schools and Latino parents’ selectionabio®ls. The data suggested the answer
to question 3 is that a positive relationship betmvechool selection and public and
Catholic school satisfaction and Catholic schoagkasibility exists, but not between
school culture and school selection.

Table14

Means of Catholic School Membership and American Educational Experience

Variables

Catholic School Not Catholic School
Response N Mean N Mean Sigr-tailed)
School Culture 180 3.09 308 3.05 .215
Public Satisfaction 140 2.26 346 3.21 000
Catholic Satisfaction 188 3.58 179 3.41 010
Accessibility 136 2.91 94 2.69 .000

The relationships between school selection andhitee theoretical constructs,
Latino American Catholic experience, societal eigrere and educational experience
support hypothesis I; Latino parents who identifyhwihe Catholic Church, as it
functions culturally in the United States, are midkely than other Latino parents to

select Catholic schools for their children. Thedatronships also support hypothesis Ii;
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Latino parents who report a positive experience &. society are more likely than other
Latino parents to select Catholic schools for tkhkitdren. Hypothesis Ill, which states
Latino parents who have more positive views ofh®. educational system are more
likely than other Latino parents to select Cathstibools for their children is supported
by the data on school satisfaction, Catholic sclagokssibility and school selection.
Findings on school culture and school selectiomcaté no significant relationship

however.

Resear ch Question 4

Multiple Regression Results

An analysis of the data through multiple regres$adiowed the correlation
analysis in order to answer question 4, and deteriwhat was the most important
predictor of Latino parents’ school selection amavhat extent income played a role.
Hypotheses I, Il and Il state that Latino paremt® identify with the Catholic Church,
as it functions culturally in the United Stateqpo#d a positive experience of U.S. society,
and have more positive views of the U.S. educalisysgtem are more likely than other
Latino parents to select Catholic schools for tkhkitdren. To answer question 4, and to
be able to test these hypotheses, three separéttplewegressions with a method and a
stepwise strategy were utilized to determine tlegliotive strength of income, Latino
American Catholic experience, American societalegigmce and American educational

experience on school selection.
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Table 15 represents the multiple regression utllivedetermine the predictive
strength of Latino American Catholic experiencesohool selection. The predictor
variables parish affiliation and liturgical cultlisensitivity were entered in the first
block. According to the model, the predictor valesbof Latino American Catholic
experience accounted for 13.8% of the variabihtgchool selection. The group of
independent variables of American Catholic expegereliably predicts the dependent
variable, school selection. With an F of 47.858vas statistically significant (p < .001).

The betas of parish affiliation with a standardibeda of -.020 and liturgical
cultural sensitivity with a standardized beta af93vere not similar in magnitude.
Liturgical cultural sensitivity had more of an efteLiturgical cultural sensitivity was
statistically significant (p < .001), and parisfileattion (p = .634) was not. Therefore, the
predictive strength of liturgical cultural sensitiwwas significant, that of parish
affiliation was not.
Table 15

Summary Regression Results for Latino American Catholic Experience and School

Selection®
Model R R? Std. Error R F Sig.
of the EstimateAdjusted
1 371 .138 450 35 47.858  .000
Model B Std. Error Beta t Sig.
1 (Constant) .992 121 8.206 .000
Parish Affiliation -.019 .040 -.020 -A477 .634
Liturgical .228 .025 379 9.036 00Q

®Dependent Variable: School Selection
PPredictors: (Constant), Parish Affiliation, Litucgl Cultural Sensitivity
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Table 16 illustrates the multiple regression utizo determine the predictive
strength of Latino American societal experiencesomool selection. The predictor
variables, income, English preference, Spaniskepeate, U.S. identity and values
conflict were entered in the first block. Accorditigthe model, the predictor variables of
Latino American societal experience and income actEw for 16.2% of the variability
in school selection. This percentage of variabititgry be higher than that of the predictor
variables of Latino American Catholic experience tluthe inclusion of income as a
predictor variable. The group of independent vdeslof American societal experience,
English preference, Spanish preference, and Uegtitgt and values conflict in addition
to income reliably predicts the dependent variadgd@pol selection. With an F of 18.290;
it was statistically significant (p < .001).

As expected, the beta of income has the higheshituag with a standardized
beta of -.196. For the variables of American s@atiexperience, the standardized betas of
English preference (-.147), and Spanish preferéd@d) were similar in magnitude. The
beta of values conflict had a standardized beta1§. U.S. identity, with a standardized
beta of -.005 had a lesser magnitude. Income Q®¥), and three of the variables of
Latino American societal experience, English prefiee (p = .006), Spanish preference
(p = .006), and values conflict (p = .008), weistically significant at <.01 level. The
fourth variable of Latino American societal expade, U.S. identity had a standardized
beta of -.005, and was not statistically significgn=.918). Therefore, the predictive

strength of the variable U.S. identity was not gigant.
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Table 16

Summary Regression Results for Latino American Societal Experience and School

Selection®
Model R R? Std. Error R F Sig.

of the EstimateAdjusted

1 A2 162 453 453 18200 .000

Model B Std. Error Beta t Sig.

1 (Constant) 1.716 A71 10.027 .000
Income -.059 .014 -.196 -4.267 .000
English -.103 .037 -.147 -2.764  .006
Spanish .069 .025 134 2.747 .006
U.S.ldentity -.003 .030 -.005 -.103 918
Values .085 .032 116 2.651 .008

®Dependent Variable: School Selection
PPredictors: (Constant), Income, English PrefereBpanish Preference, U.S. Identity,
Values Conflict

Table 17 shows the multiple regression utilizeddtermine the predictive
strength of Latino American educational experiezee language on school selection.
The variable language is defined as the languaggli@h-Spanish) used by the
participants when answering the PSS survey. Thiigioe variables, public school
satisfaction, Catholic school satisfaction, sctmdture and Catholic school accessibility,
and language were entered in the first block. Adicgy to the model, the variables of
Latino American educational experience and langaageunted for 31.8% of the
variability in school selection. The group variahlpublic school satisfaction, Catholic
school satisfaction, school culture, Catholic s¢lamaessibility and language can be used
to reliably predict school selection. With an Fldf180, it was statistically significant

(p <.001).
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The beta of public school satisfaction had thénégg magnitude with a
standardized beta of .296, followed by Catholicosttaccessibility with a standardized
beta of -.237. The standardized betas for Catlsshool satisfaction (-.066) and school
culture (-.055) were similar in magnitude. Pubkbaol satisfaction (p < .001) and
Catholic school accessibility (p = .004) were statally significant. Catholic school
satisfaction (p = .433) and school culture (p =2)ABere not statistically significant,
therefore their predictive strength was not sigaifit.
Table 17

Summary Regression Results for Latino American Educational Experience and School

Selection?
Model R R? Std. Error R F Sig.
of the EstimateAdjusted
1 554 .318 421 296 14.180 .00b
Model B Std. Error Beta t Sig.
1 (Constant) 1.858 .341 5.456 .000
Public Satisfaction 176 045 .296 3.931 .000
Catholic Satisfaction -.062 907 -.066 -.786 433
School Culture -.081 115 -.055 -.705 482
Accessibility -.262 .090 -.237 -2.930 .004

®Dependent Variable: School Selection
PPredictors: (Constant), Public School Satisfact®atholic School Satisfaction, School
Culture, Catholic School Accessibility

Table 18 illustrates the stepwise regression usekgtermine the predictive
strength of language, defined as the languagecpaatits used to answer the PSS

instrument, and the predictor variables of Latimoekican educational experience, public

school satisfaction, Catholic school satisfactemhool culture and Catholic school



85
accessibility. According to model 1, with publithsol satisfaction as the predictor, the
variables of Latino American educational experieaceounted for 17.9% of the
variability in school selection. In model 2, withlgic school satisfaction and Catholic
school accessibility as the predictors, the vaeslaf Latino American educational
experience accounted for 25.9% of the variabihitgchool selection. Variability in
school selection for the variables of Latino Amaneducational experience in model 3
with public school satisfaction, Catholic schoot@gsibility and language, accounted for
31.1%, of variability in school selection. In dirée models, language and the group
variables of Latino American educational experiecae be used to reliably predict
school selection. Model 1, with an F of 34.122 stagistically significant (p < .001).
Model 2, with an F of 27.045 was statistically sfgant (p < .001). Model 3, with an F
of 23.146 was statistically significant (p < .001).

Public school satisfaction, the predictor in motighad the highest magnitude
with a standardized beta of .424. In model 2, mubthool satisfaction had a higher
magnitude (.393), than Catholic school accessyie83). When language was added
as a predictor in model 3, the magnitude of Cathexthool accessibility became higher
(-.292) than public school satisfaction (.284).c@itanguage is a dichotomous variable
where the higher code represents those who tooguitvey in Spanish and the lower
code represents those who took the survey in Enghe positive sign for the beta (.253)
indicates that the respondents with children ingbgporograms were more likely to use
the Spanish version of the survey than were thesgondents with children in Catholic

schools.
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Public school satisfaction (p < .001) was stat#ly significant in all three

models. Catholic school accessibility (p < .001pswtatistically significant in the two

models it was included. Language (p = .001) waisstitaally significant in model 3.

Therefore the predictive strength for all three wigmificant.

Table 18

Summary Stepwise Results for Latino American Educational Experience and School

Selection?®
Model R R? Std. Error R F Sig.
of the EstimateAdjusted

1 D4 179 456 P74 34122 .00b
2 509 .259 435 349 27.045 .060
3 557 311 420 297 23.146 .000
Model B Std. Error Beta t Sig.
1(Constant) .822 119 6.881 .000
Public 252 .043 424 5.841 .000
2(Constant) 1.757 .256 6.853 .000
Public 234 041 .393 5.657 .000
Access -314  .077 -.283 -4.070 .000
3(Constant) 1597 252 6.325 .000
Public .169 044 284 3.806 .000
Access -324  .075 -.292 -4.331 .000
Language 278  .082 253 3.411 .001

®Dependent Variable: School Selection
PPredictors: (Constant), Public School Satisfaction

“Predictors: (Constant), Public School Satisfact@atholic School Accessibility
dpredictors: (Constant), Public School Satisfact@atholic School Accessibility,

Language
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One-Way Analysisof Variance

In Table 19, the result of a one-way analysis ofarece and the means for the
measures of the scales of Latino American Catle{perience by group; those with a
child in Catholic school only, in both a religioeducation program and a Catholic
school, in a religious education program only,roneither program are represented. The
ANOVA on the scales of Latino American Catholic ekpnce suggested that both
scales, parish affiliation (p < .001) and liturdicaltural sensitivity (p <.001) were
statistically significant. The ANOVA on the scalafsthe Latino American Catholic
experience suggested group influenced both scales.
Table 19

One-Way Analysis of Variance and Means of Latino American Catholic Experience by

Group
Catholic Religious Both Neither F Sig.
School Education
Response Only [yOn
Parish Affiliation 3.14 3.28 3.13 3.47 7.302 .000
Liturgical 2.56 3.29 2.82 3.25 4% .000

Table 20 depicts the result of a one-way analysi@oance and the means for
the measures of the scales of Latino American sad@&perience by group. The
ANOVA on the scales of Latino American societal exence suggested that all of the

scales, English preference (p <.001), Spanistepete (p <.001), U. S. Identity
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(p = .003), and values conflict (p < .001) werdisteally significant. Group influenced
all of the scales.

Table20

One-Way Analysis of Variance and Means of Latino American Societal Experience by

Group
Catholic Religious Both Neither F gSi
School Education
Response Only Only
English 3.61 3.10 3.41 3.29 BB8 .000
Spanish 2.53 3.31 2.98 3.47 &72 .000
U.S. Identity 2.83 2.67 2.98 2.56 481 .003
Values 2.03 2.36 2.20 252 838 .000

Table 21 depicts the result of a one-way analysi@oance and the means for
the measures of the scales of Latino American dotunzd experience by group. The
ANOVA on the scales of Latino American educatiosgberience suggested that
Catholic school satisfaction (p = .005) and Cathstihool access (p < .001) were
statistically significant. The group influenced baicales . School culture (p = .351) was
not statistically significant. These finding arenewstent with findings depicted in Table
14; the difference between the means of the twagg@nd the variable school culture
description (p = .215) was not significant. Tabledkpicting the correlation matrix of
predictor variables for Latino American educatioegberience showed the correlation

between group and school culture (-.068) was mptifitant. The results of the
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regression analysis depicted in Table 17 also atditthat school culture (p = .482) as a
predictor variable was not significant with scheelection as the dependent variable.
Perhaps, because Latinos have such limited edaneatiackgrounds (Allen, 2005;
Bohon & Macpherson, 2005), they are unable to niaflcemed decisions regarding the

culture of their child’s school.
Table21

One-Way Analysis of Variance and Means of Latino American Educational

Experience by Group

Catholic Religoou  Both Neither F gSi
School Education
Response Only Only
Public 2.11 3.12 2.43 2.97 5346 .000
Catholic 3.61 3.41 3.54 3.50 428 .005
Culture 3.08 3.05 3.10 2.97 509 .351
Accessibility 3.01 69. 2.89 3.08 6.167 .000

SUMMARY OF FINDINGS
Of the 748 respondents to the Parental Selecti@cbbols (PSS) instrument,
over one-half (57.2%) had children enrolled in @gpareligious education program, only
147 respondents had children enrolled in a Catlsalool, and only 101 had children
enrolled in both a parish religious education pangiand a Catholic school. Over two-

thirds (77.0%) of the 748 respondents were regidtar a parish, and only134 were not.
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Six hundred and five respondents had completeddagbol with 134 of them having
attended a Catholic high school. Only 285 respotsdead completed college, with only
41 respondents having attended a Catholic colMgl. over half (66.2%) of the

respondents earned an annual income under $60,000.

As theorized in question 1 and hypothesis |, Latkmeerican Catholic experience
was correlated at the .01 level of significancedbool selection with both of the
predictor variables, parish affiliation and lituzgl cultural sensitivity. Of the correlations
between each predictor variable and school setedie highest correlation occurred
between liturgical cultural sensitivity, defined the importance participants gave to the
use of Spanish in Catholic liturgy and school s&ec In answer to question 1, a strong,
positive relationship was suggested by the coimlainalysis. As theorized in question 2
and hypothesis II, Latino American societal expereewas correlated at the .01 level of
significance to school selection with income aridalr of the predictor variables;
English preference, Spanish preference, U.S. ityeautid values conflict. Of the
correlations between each predictor variable ahdacselection, the highest correlation
occurred between income and school selection. &bensl highest correlation occurred
between Spanish preference and school selecti@nswer to question 2, a strong,
positive relationship was suggested by the coimglainalysis. As theorized in question 3
and hypothesis Ill, Latino American educational @éxgnce was correlated at the .01
level of significance to school selection, withe@rof the four predictor variables, public
school satisfaction, Catholic school satisfactind &atholic school accessibility. Of the

correlations between each predictor variable ahdacselection, the highest correlation
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occurred between public school satisfaction andaicelection. There was not a
significant correlation between the predictor vialéaschool culture and school selection.

The correlations of the predictor and dependenabbas suggested a relationship
between these variables and school selection ftintheer exploration of the relationship
was necessary. Three separate regression analgsermine the predictive strength of
Latino American Catholic experience, income, Lathkroerican societal experience and
Latino American education experience on schoolcsiele were conducted to answer
question 4. In the regression on Latino AmericathGlac experience, liturgical cultural
sensitivity would make the greater contributiorpnedicting school selection. In the
regression on income, it was found that it doeg plaery important role in Latino
parents’ school selection. In the regression ombaAmerican societal experience, the
predictor variables with the exception of U.S. ittgnsignificantly predicted school
selection. In model 1 of the stepwise regressiangancome is removed, Spanish
preference makes the greater contribution in ptedjcschool selection. In the regression
on Latino American educational experience, twahefpredictor variables, public school
satisfaction and Catholic school accessibility Bigantly predicted school selection.
Catholic school satisfaction and school culturerthtsignificantly predict school
selection. In model 1 of the stepwise regressiohaiimo educational experience,
Catholic school accessibility would make the greatatribution in predicting school
selection. When Catholic school accessibility wasaved in model 2, language defined
as the language (English-Spanish) used by thecgmatits when answering the PSS

instrument, would make the greater contributionaiswer to question 4, the results of
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the analysis suggest that the role of Spanishurgical cultural sensitivity and the
predictor variables of Latino American societal &udicational experience, language

preference is the most important predictor of Latxarents’ school selection.



CHAPTER S

OVERVIEW

This study investigated the relationships betweatmb parental experiences of
the American Catholic Church, society and educatma their selection of schools for
their elementary school-age children. The frameworkhis study is based on a research
literature review that explores the overall histatiexperience of the Latino in the United
States, and the contemporary Latino American Catleslerience, Latino American
societal experience and Latino American educatierpérience. In this study, the first
theoretical construct of Latino American Catholperience is based on theologian
Figueroa Deck’s (1993) research and the work obsagists who study Latinos and the
role religion plays in their lives (Diaz-Stevens&evens-Arroyo, 1998; Gutierrez, 2004;
Stevens-Arroyo & Pantoja, 2003: Telles & Ortiz, 8D0The framework for Latino
American Catholic experience consists of parishiaibn and liturgical cultural
sensitivity. The second theoretical construct is gtudy, Latino American societal
experience is based on Hurtado-Ortiz and Gauvé2987) and Velez-Ibafiez’ (2004)
research, and encompasses parents’ level of acatidty, their socioeconomic status and
their level of education. The framework for LatiAmerican societal experience consists
of English preference, Spanish preference, U.Sutiyeand values conflict. The third
theoretical construct in this study, Latino Amenaaucational experience, is supported
by Hernandez’ (2006) research on the low educdtmim@nment levels of students in the

Latino community including overall educational expace. The framework for Latino

93
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American educational experience, which encompasdesol culture, school satisfaction
and the accessibility of Catholic schools, has lmmrationalized using Ortega Parra’s
(2007) work on the elements of school culture, @odhman, Stewart and Wolf's (2007)
work on school satisfaction. Each of the varialoieall three theoretical constructs was
assessed through the perceptions of Latino paadatist their own American Catholic
experience, American societal experience and Araereducational experience.

The reliability of the scales used to measure loafimerican Catholic, societal
and educational experiences were confirmed by itbegiudy of the Parental Selection
of Schools (PSS) survey created by the researcher.

Data for the study were obtained from 748 Latingeps in nine parishes and
eight Catholic elementary schools from the fourdege of Tucson metropolitan
vicariates, through the four-part, 57 item PSSth@f748 respondents to the PSS survey,
428 had children enrolled in a parish religiousadwn program only. One hundred and
forty-seven respondents had children enrolled@atholic school only, and 101 had
children enrolled in both a parish religious edigraprogram and a Catholic school.
Those participants who indicated on the surveyttiag did not have a child in either
Catholic schools or parish religious education paats (N=55) were not included in the
analyses. Over two-thirds (77.0%) of the 748 redpais were registered in a parish, and
almost one-fifth (17.9%) were not. Six hundred &we respondents had completed high
school and 134 had attended a Catholic high sciea. hundred and eighty-five

respondents had completed college, and only 4bnelgmts had attended a Catholic
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college. Well over half (66.2%) of the respondezamed an annual income under
$60,000.

In this study each theoretical construct had comptsthat can be used to predict
the value of a dependent variable. For Latino An@riCatholic experience, the predictor
variables were parish affiliation and liturgicaltcmal sensitivity and school selection
was the dependent variable. Parish affiliationrgsdiby the role participants perceived as
having in the Catholic Church was assessed byesms of the PSS instrument.

Liturgical cultural sensitivity defined by the imgtance participants gave to the use of
Spanish in Catholic liturgy was assessed by fiemg of the PSS instrument. For Latino
American societal experience, English preferenpanh preference, U.S. identity and
values conflict were the variables used to prestibibol selection, the dependent variable.
Language preference was defined by participantsshioaved a preference for either
English or Spanish when speaking and thinking. Bhglreference was assessed by
three items of the PSS instrument, and Spanistagsesssed by four items of the PSS
instrument. U.S. identity was defined by particiizaidentifying more as Mexican
American or American as opposed to identifying axMan. U.S. identity was assessed
by two items of the PSS instrument. Values conflias defined by participants’
acceptance or not of attitudes held by AmericanMaglican Catholics and perceived
conflict between ethnic values and the larger spcMalues conflict was assessed by
three items of the PSS instrument. For Latino Aoaarieducational experience, public
school satisfaction, Catholic school satisfactsmhool culture description and Catholic

school accessibility were the predictor variabled sachool selection was the dependent
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variable. Public school satisfaction was assesgdlrbe items of the PSS instrument,
and Catholic school satisfaction was assessedkhbtesns of the PSS instrument. School
culture description was defined by how parentsgieectheir child’s school and teachers.
School culture description was assessed by fivestef the PSS instrument. Catholic
school accessibility was assessed by seven itetie ¢SS instrument. The demographic
variables for this study are: Catholic, registeared parish, time in the U.S., time in
Arizona, educational level of parents, Catholiceation of parents, race/ethnicity,
income, Catholic school membership (yes-no). Eleiems were developed to obtain
parents’ demographic data in Part | of the PSSunsnt. These variables were studied
in relationship to parish affiliation, parents’ &of acculturation, their socioeconomic
status, their level of education, and Catholic stimembership (yes-no). The language
(English-Spanish) participants used to answer 8® Rstrument was also examined
through multiple regression.

Hypothesis | stated that Latino parents who iderttifvith the Catholic Church,
as it functions culturally in the United States arore likely than other Latino parents to
select Catholic schools for their children. Thelfilgs of this research support this
hypothesis. Question 1 investigated if there islationship between the Latino
American Catholic experience and parents’ seleatigthools. The findings of this
research indicate that Latino parents’ experiemgsthe American Catholic Church are
related to school selection. Hypothesis Il stabed Latino parents who report a positive
experience of U.S. society are more likely thareottatino parents to have their children

in Catholic schools. The findings of this reseasapport this hypothesis. Question 2
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investigated if there is a relationship betweenriaparents’ experiences with American
society in terms of acculturation and socioeconastatus and whether or not their
children attended a Catholic school. The findingthts research indicate that Latino
parents’ experiences with American society aretedl#o school selection. Hypothesis Il
stated that Latino parents who have more posite@s of the U.S. educational system
are more likely than other Latino parents to sef&tholic schools for their children. The
findings of this research support this hypotheRisestion 3 investigated if there is a
relationship among school culture, school satigfacind accessibility of Catholic
schools and Latino parents’ selection of schodhe findings of this research indicate
there is a relationship between school satisfadimhaccessibility of Catholic schools
and Latino parents’ selection of schools, but re@tMeen school culture and Latino
parents’ selection of schools. Finally, questianvestigated what is the most important
predictor of Latino parents’ school selection, émavhat extent income plays a role.
Findings of this study indicate income plays anom@nt role, and does language

preference.

DISCUSSION OF FINDINGS
The most important finding of this research isphedictive relationship between
all three theoretical constructs (Latino Americaatl®lic experience, Latino American
societal experience and Latino American educatierpérience) and school selection.
Latino parents who responded to the Parental $Seteat Schools (PSS) survey in

Spanish, who indicated a higher preference for Bpan the Catholic liturgy, in
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everyday praying, speaking, and thinking did natehtheir children enrolled in a
Catholic school. This study found that there isrargy positive relationship between the
Latino American Catholic experience and parent®d®n of schools, between Latino
American societal experience and selection of sishand between Latino American
educational experience and selection of schools. §thdy also found that the strongest
predictor of Latino parents’ selection of schookssvincome. Latino families with
children in Catholic schools had higher family inges than Latino families who did not
have their children in Catholic schools. Howeveewlincome was controlled, the results
indicate that liturgical cultural sensitivity, deéd by the importance participants gave to
the use of Spanish in Catholic liturgy, and thefgmence for Spanish as indicated in the
role language plays in Latino American societaleignce, emerged as important
predictors of Latino parents’ school selection.afliy this study found that a strong
positive relationship exists between public scheatisfaction, and Catholic school
accessibility, two of the predictor variables otiba American educational experience,
and selection of schools. Catholic school satisfacind school culture were not
significant predictors of whether or not Latino fies had their children in Catholic

schools. These findings will be elaborated in tagtisections.

Question 1 and Hypothesis|
This study examined the question and hypothestshikeee is a predictive
relationship between Latinos who identify with Batholic Church, as it functions

culturally in the United States, and parents’ ggd@cof schools. The data indicates the
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answer to question 1 and hypothesis | is that @ipeselationship between Latino
American Catholic experience and school selectiasi® The results of the regression
analysis demonstrate that cultural sensitivityjroef by the importance they give to the
use of Spanish in Catholic liturgy, and religio@idiation, as the group of independent
variables of American Catholic experience religigdicts school selection. The
strength of the relationship between both predsctdri_atino American Catholic
experience, parish affiliation and liturgical cultlisensitivity, and school selection
provides additional support for the above findinbsese findings concur with theologian
Figueroa Deck’s (1993) research and the work sogisis who study Latinos and the
role religion plays in their lives (Diaz-Stevens&evens-Arroyo, 1998; Gutierrez, 2004;
Stevens-Arroyo & Pantoja, 2003; Telles & Ortiz, 8Dand cultural values (Diaz-
Stevens & Stevens-Arroyo, 1998; Figueroa Deck, 19Bi3e strongest relationship
among the variables of Latino American Catholicengnce is between liturgical
cultural sensitivity and school selection. Respaonsievho had a higher mean in liturgical
cultural sensitivity, and answered the PSS in Stawere those who did not have a child
enrolled in a Catholic school. These results agide the research of Figueroa Deck
(1993) that Latino religious identity has a shamuijtural dimension, including a need to
maintain language and tradition. Latino parents wieder to pray in Spanish, and
strongly agree that it is important to have Masailable in Spanish including music, are
more likely not to have children enrolled in a Gdith school. These parents also strongly
agree that cultural feasts like Our Lady of Guagdalbe celebrated in their parishes and

that Mass be a part of family celebrations. Thdifigs concerning the role of liturgical
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cultural sensitivity within Latino American Catholexperience concur with similar
findings in research by Telles and Ortiz (20083t anguage and Catholicism are
perhaps the cultural traits most associated witlitéa Americans, which also serve as
markers distinguishing Mexican Americans from masier ethnic groups. The findings
of this study indicate that the strongest predect®lationship between Latino American
Catholic experience and selection of school igpfments who perceive the Spanish
language as having a very important role in thgregience of Catholicism in the United
States. These Latino parents do not have thedremlin Catholic schools. On the other
hand, the Latino parents who identify with the @#thChurch, as it functions culturally
in the United States are more likely to have thhildren in Catholic schools. The data

indicate that hypothesis | is supported.

Question 2 and Hypothesis||

Question 2 and hypothesis Il examined if therepseadlictive relationship
between Latinos’ experiences with American sodietgrms of parents’ level of
acculturation, their socioeconomic status and tbeligction of schools. The data
indicates the answer to question 2 and hypothesdHat a positive relationship between
Latino American societal experience and schoolsele exists. The results of the
regression analysis demonstrate that the groupdefendent variables of American
societal experience reliably predicts the dependanable, school selection. The
strength of the relationship between all four peeatis of Latino American societal

experience, (English preference, Spanish preferdn& identity, and values conflict),
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and school selection, in addition to the relatigng&etween income and school selection
provide additional support for the above findinggositive relationship between Latino
American societal experience and school selecti@tse The findings of this research
concur with the research by Landale and Oropesar({2énd Hurtado-Ortiz and Guavain
(2007) that for Latinos, culture provides critefioa making decisions and implementing
them, and that family processes such as paremshfancome, and acculturation are
critical in this regard. The strongest relationshigs between income and school
selection. This study also found that of the foarables that define Latino American
societal experience, the strongest relationshipbefseen Spanish preference and
school selection. Respondents who perceived spgakid thinking in Spanish as being
important on the PSS instrument, and who answéedurvey in Spanish did not have
children in a Catholic school. This finding concwish Ogbu and Simons’ (1994)
research on involuntary minorities who were incogbed into U.S. society against their
will through conquest or slavery, and who had elgoeed a history of discrimination as
being ambivalent about schooling, consciously aomsciously resist adopting some
school standard behaviors equated with White wiagfjding the acquisition of English.
Finally, this study found that the variable U.Sentity was not a significant predictor.
However, when income was controlled, Spanish peefex was found to make the
greater contribution in predicting Latino parergshool selection for their children. This
affirms hypothesis IlI; there is a predictive radaghip between Latinos’ level of

acculturation and their selection of schools.
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Question 3 and Hypothesis ||

This study examined whether there is a predic@lationship between Latino
American societal experience in terms of schoduce| school satisfaction and
accessibility of Catholic schools and Latino paséatlection of schools. The results of
the regression analysis demonstrate that two gbithéictor variables, public school
satisfaction and Catholic school accessibility Bigantly predicted school selection.
Catholic school satisfaction and school culturerthtsignificantly predict school
selection. These findings concur with researchyyaid Gonzalez (2008) and Crosnoe
(2004) that found Mexican families attend more peotatic elementary schools than
their peers from other populations, yet are mdyithan either White or Black
respondents to give public schools high ratingshéregression analysis public school
satisfaction had a higher magnitude than Cathchosl accessibility, indicating there is
a larger difference between the two groups of laaparents in their satisfaction with
public schools than there is for Catholic schoakessibility. It is important to note,
however, that in general Latinos have such liméddcational backgrounds that they are
unable to make informed decisions regarding schat$faction (Behnke et al., 2004,
Bohon & Macpherson, 2005; Gonzalez Montoya, 20Q@edga Parra, 2007; Ramirez,
2003). However, when language, defined as the Egg(English-Spanish) used by the
respondents when answering the PSS survey, wad agdepredictor in the regression
analysis, the magnitude of Catholic school accdaggibecame higher than both public
school satisfaction and language. These findingswowith research by Bohon and

Macpherson (2005), Gonzalez Montoya (2006), andt $2005), that despite Latino
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parents’ desire for a good education for theirdrieih, they are too poor to choose the
better neighborhoods with good schools, with haysiiscrimination being a further
barrier to access, as is a lack of understandinigeol.S. school system and the
accessibility of Catholic schools. In addition list parents’ vision of schools and the
accessibility of Catholic schools are often basedheir experiences in their country of
origin if they are immigrants, or on their expeges in their often segregated

neighborhoods.

Question 4

This study also examined the predictive strengtthefvariables that provided the
framework for Latino American Catholic experiencatino American societal
experience, Latino American educational experieand,income, with Latino parents’
selection of schools. The findings indicate aleththeoretical constructs have a
predictive relationship with school selection. Mplk regression analysis indicates that
on Latino American Catholic experience, liturgicaltural sensitivity makes the greater
contribution in predicting school selection. In tlegression analysis on Latino American
societal experience, income makes the greatestilbotdn in predicting school
selection, followed by preference for Spanish hie tegression on Latino American
educational experience public school satisfactiahkes the greatest contribution in
predicting school selection, followed in turn bytaic school accessibility and
language, defined as the language (English-Spanssg by the respondents when

answering the PSS survey. The findings of thisystugjgest that the role of Spanish in
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liturgical cultural sensitivity, the role it plays Latinos’ level of acculturation, and
respondents’ language preference when answeringutivey, indicate Spanish language

preference is an important predictor of Latino p&eschool selection.

CONCLUSIONS

Latino parents’ experiences of American Catholigisotiety and education, have
a predictive relationship to their selection of@als. Once income has been accounted
for, liturgical cultural sensitivity and Spanismzuage preference exhibit the strongest
relationship to selection of schools for Latinogyas in this study. This finding reflects
the importance language and culture play in Latetigious identity. For Latinos,
culture, including a need to maintain language taadition, provides criteria for deciding
what to doabout things such as selection of schools. Thdirfgnindicates that for
Latinos, family processes such as parents’ famitpime, and acculturation are critical in
this regard.

This study has contributed to the literature otiraaAmerican Catholic, societal
and educational experiences. The data from thdydhat convey the perceptions of
Latino parents and their experiences with AmeriCatholicism, society and education
and school selection have also contributed toiteture on Latinos and educational

choices regarding Catholic schools.
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IMPLICATIONS FOR PRACTICE

The United States Conference of Catholic BishogsGOB) affirms that Catholic
schools are often the Church’s most effective doution to those families who are poor
and disadvantaged, many who tend to be minoritiesnderachieving urban school
districts, African American and Latino studentsoftmnake up the majority and in some
cases the entirety of the student population. @tinesearch finds that Mexican
Americans, who constitute the majority of Latinnghe United States, are the most
educationally at risk (Ready, 2008; San Miguel &lereia, 1998; Sikkink & Hernandez,
2003; Telles & Ortiz, 2008). Catholic schools haveaistory of success in reducing the
achievement gap between Black and White studeatgever, they have not had the
opportunity to do the same for Latino students bseao few attend Catholic schools.
Unless progress toward narrowing the achievemgntayal.atino students is not greatly
accelerated, they will continue to struggle withgksh proficiency, with acculturation,
with breaking the cycle of poverty. The enormouteptal contribution of Latinos to the
United States’ economic and cultural life as wsltlze Catholic Church will not be
realized without making Catholic education an apfiar them. The findings of this study
offer insight to Church leadership into fulfilliige mission of the Catholic school as an
ecclesial base community; the school is the stpwint for full participation in the life
of the Church (Buetow, 1988), and in reducing ttieievement gap between Latino and
White students.

Though the data and analysis from this study ombaamerican Catholic

experience, Latino American societal experiencelatoho American educational
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experience has informed the literature about ttegioaships between these three
theoretical constructs and school selection, ttimate goal of this study is to provide
information that will help increase options for et parents when selecting schools for
their elementary school-age children, and give sugdp Catholic Church leadership in
meeting its pressing responsibility to embracegitueving Latino population; a
community that has such an important role to phathe future of the Catholic Church in
the United States. Figure 2 represents an illustraif how the findings can be utilized
by Catholic Church leadership, by Catholic educetideaders and by local businesses,

by depicting each theoretical construct and theiegtppn within these.



Figure2

Practical Applications of the Study Results
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Latino American Catholic Experience

Catholic Church leadership, members of the pae$bious education programs
and Catholic school leaders must come to understaddccept that past treatments of
Latinos by American religious institutions, incladischools, impact today’s Latino
parents’ educational decisions. Catholic Churchéeship, members of the parish
religious education programs and Catholic schadées must not continue that historic
clash between the style and spirit of Spanish-dpgadnd English-speaking Catholicism.
These ecclesial leaders must seek a communityforamsd by mutual respect and
acceptance. This transformation to respect difleems made possible by a conviction to
the truth that we are all the One Body of ChristthHis way, Catholic Church leadership
can begin to meet its pressing responsibility obeaning the growing Latino population.

Meeting this challenge is an enormous undertalbognot an impossible one. In
To Teach as Jesus Djli972) the American Bishops emphasized that oétheational
programs available to the Catholic community, Cithechools afford the fullest and
best opportunity to provide a Christian educatmchildren and young people. As stated
by Buetow, (1988) the Catholic school is, in fast,ecclesial base community; the
starting point for full participation in the lifef the Church. This supportive educational
role that the Catholic school has within the larGaurch is often lost in the priority
given to maintaining academic achievement dematestithrough high test scores,
concern over parish subsidies and the unhealtlaryithat exists between Catholic

schools and parish religious education programs.
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As a starting point, the formation offered by thecgsan chancery to clergy,

superintendents, directors of catechesis, pringj@ald parish directors of religious
education, on the primary role of the Catholic sitvaithin the larger Church must be
made clear. Once this is in place, diocesan masdateastors to conduct demographic
assessments of their population should followntdude liturgical cultural sensitivity. A
mistaken belief that continues to trouble the @adheto Latino Catholics is the
assumption that the structures the Catholic Chhas) including its schools, are
fundamentally adequate to meet the needs of thed.abmmunity. They are not
adequate, and this reality must be examined andcalsveyed by Church leadership to
parish boards, school boards, and all stakehol@@esinformation from this study could
be used by Church leadership, enabling diocesamcehars, superintendents and
directors of catechesis in preparing ongoing foromaprograms for clergy, parish
boards, and school boards, parish directors gjicels education, principals and teachers
to rally respect and nurture Latino Catholicismst®es, directors of religious education
and principals could use the Part Il, Catholic Eigree section of the Parental Selection
of Schools survey as a tool to conduct a demogcagmsessment of parish families, and
to evaluate parents’ perceptions about Americahdliatcultural values experienced in
and out of the institutional church. Survey dataildalert each pastor and parish school
principal to the need of better embracing cultsaisitivity based on their communities’
responses. Information gleaned from survey datatisal not only to parishes, but to

entire dioceses. If Latino families do not feel e@hed in their parishes, they may leave
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the Church for one in which they do feel welconme] they will never see the parish
Catholic school as an educational option for thkildren.

If traditional Latino cultural values are not apted in American Catholic
parishes, the value Latino parents place on Catlfaitih formation; the primary reason
for the existence of Catholic schools, can be Bstause the data from this study
indicate that aside from income, liturgical culiuisansitivity and Spanish language
preference are strong predictors of school selechshops, chancellors,
superintendents, pastors, principals and directbrsligious education need to focus on
ways to appreciate and nurture the cultural dineenef Latino Catholicity. The U.S.
Catholic Church is at a pivotal moment in its higtdt is going through a very profound
transition in its membership. One of the most intg@air aspects of that transition is the
growth of the Latino communities, and the way thei€h will relate to those
communities could determine the future of the Chuncthe U.S.A. (Figueroa Deck,

1993).

Latino American Societal Experience
The survey tool used in this study can providenmiation about Latino parents to
the diocesan chancery and Catholic school officevioich to base strategic planning and
decision making as well. Information from this studdicates that Latino parents who
have received less formal education, prefer spga&panish, are less acculturated, and
earn less income do not consider Catholic schao&naoption for their children.

Communicating these findings to decision makegaashes, Catholic schools and
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businesses, would enhance strategic planning toda@ducational outreach programs,
offering English, computer skills, GED classes, atiter programs that help Latinos
develop school choice consumer skills. These cbeldffered at Catholic school sites,
making them more familiar settings to Latino paseMany Catholic schools are
perceived as “outsider” institutions in the Latea@mmunity. Once Latinos become
familiar with these educational settings, the Cld¢hexhool ceases to be such a foreign,
unattainable educational option. As Latinos begipdrticipate in educational outreach
programs offered at their local parishes and Catlschools, they will begin to see
Catholic schools as a viable educational optiorttieir children. Parish and school staff
must also receive formation on the primary rol¢hef Catholic school as evangelizer, as
well as formation on the need to respect and neittatino Catholicism within their
apostolate. Finally, information from this studydae used to encourage businesses to
partner with parishes and schools in offering etlanal outreach programs to Latino
adults, and youth, and more importantly in offeriimgncial assistance to families and
students in the form of tax credits, scholarships @ork study programs. As noted in
this study, despite Mexican American distrust aefifal church policies and practices
after the U.S. annexation of the Southwest, theyngty supported the building of
Catholic schools because for the most part, Catlsohools took a stand in favor of
Mexican Americans and their cultural heritage ia finocess of teaching them U.S.
social, economic and political ideals. Informatioom this study has the potential to aid

Church leadership to once again earn Latino tru§tatholic schools, and these schools
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can once again stand in favor of Latinos’ cultiralitage while helping them participate

fully in American society.

L atino American Educational Experience

The findings of this study clearly indicate thati@dic school accessibility is a
predictor in Latino parents’ selection of scho@shops, chancellors, superintendents,
pastors, principals and development directors cas&lthe information from this study to
develop diocesan marketing campaigns to attrach@damilies. The feasibility of this
endeavor is supported by the Notre Dame Task Fordbe Participation of Latino
Children and Families in Catholic Schools (2002 $uggest the implementation of a
clear and coherent set of marketing and commupicgtioposals at the school level can
yield substantial enrollment gains of Latino stugdeAs part of the proposals developed
by individual parishes and Catholic schools thelemgntation of personalized recruiting
efforts, the minimization of paperwork and diminrgiof the bureaucratic system of
registration many schools have in place are esdeRfarishes and Catholic schools
should also take advantage of the social netwarksdace within local Latino
communities by inviting trusted members of theseashmunities to participate on
boards and committees. Dioceses can aggressivendxand promote tuition assistance
by partnering with businesses, encouraging priesgpsomote Catholic schools from the
pulpit and to increase Catholic giving through dfiertory collection and other channels.

Finally, Catholic schools and parish groups musettg a relationship of trust

and cooperation; a willingness to share resouides.‘us versus them” attitude that is so
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often perceived between parish religious educgirograms and parish Catholic schools
must cease to exist if Latino families are to maadily see the Catholic school as an
option for their children. As stated previouslye tchool is the starting point for full
participation in the life of the Church. Presen@8% of Latinos identify themselves as
Roman Catholics (Lugo, 2007), yet only 3% of Lasirmwe enrolled in Catholic schools
(The Notre Dame Task Force on the Participatiobadino Children and Families in
Catholic Schools, 2009). Dioceses with the highesthber of empty seats are located
around the largest metropolitan areas with largabers of Latinos. The Catholic
Church has an obligation to serve the diverse nettte ever-increasing Latino
community; needs that include education. The Catlschool, because of its very nature,
forms future Catholics, while providing an acadeeulcication. By ascertaining what
experiences have a relationship with Latino pateaigction of schools, this study
provides Church leadership with information neetdtecheet the challenge of helping
Latinos see Catholic schools as a viable optiorifeir children. This is an enormous
undertaking, but not an impossible one. This sfudyides information and suggestions

to help the American Catholic Church embrace thideutaking.

LIMITATIONSOF THE STUDY
This study presumes that the Latino experience@®Pmerican Catholic Church,
society and education influence parents decisiamg,can be used to examine school
selection objectively. Although obtaining data thgh surveys is an established research

method, it relies on self-identifying data from ir&t parents who may have biases about
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their own parish, society and child’s school, wiavg answers that they believed the
researcher expected, or who misinterpreted theeguquestions. Although these general
limitations of survey data could be applicablehis study, the use of previously
researched measures, the availability of the surv&nglish and Spanish, parents’
awareness that responses would be used to inviestigino parents as a group, and
anonymity, were used to minimize some of thesetéitiuns.

A non-random sample of Latino parents with childeamnolled in a parish
religious education program and or a Catholic elgany school was surveyed. Since
data were obtained only from this population, infation was not obtained from Latino
parents who did not have children enrolled in eiffregram. The researcher chose not to
gather data from individuals who no longer hadnay never have had a child enrolled
in either a parish religious education program @a#holic elementary school because
this other population may never have had a vesiiedast in their children’s faith
education, or it may be so minimal as to produffeint results. Due to the unique
geographical area of this study, the focus is oniléan Americans. Since there are many
other Latino groups in the U.S., the findings a$é tstudy may not be generalizable with

another group of Latinos or another region of thentry.

RECOMMENDATIONS FOR FUTURE RESEARCH
Aside from language, the cultural trait most assted with Mexican Americans
has been Catholicism. It would be beneficial toneixee the factors of the Latino

American Catholic experience as described in tinidysto answer questions that
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emerged from this research. In this study religiaffiiation and cultural values are the
factors used to describe the Latino American Catlediperience. These factors could be
used to develop research questions that examinewttile the Latino foreign-born
population, particularly from Mexico, has addedhstity to the number of Latino
American Catholics, conversion to other religigpesticularly to evangelical
Protestantism has drawn down the number of sed¢bind,and fourth generation Latino
Catholics. Also, it would be beneficial to furtretamine the effect language preference
and acculturation has on religious affiliation. Datinos’ levels of acculturation play a
role in the church or religion they choose? What@lic Church structures need to be
examined and modified to meet the needs of the lhagino Catholic population? Is the
growth of evangelical Protestantism among Latinaviging a new form of affirmation
for latent ethnic traditions? Answers to thesestjoas would enrich the information
obtained in this study about the role religioudliation and cultural values play in the
choices made by Latinos and assist Church leaddtses seek to retain Latino
Catholics.

Further research should examine Latinos’ percepifd@atholic school
accessibility, as it relates to school choice camsuskills. The analysis of data in this
study clearly indicates that Catholic school act@gy is a predictor in school selection.
There may be other factors that can be used thdudefine Catholic school
accessibility. A future study that looks specifigat school choice consumer skills
Latinos possess, and how these skills might impetobol selection would provide

invaluable data by asking the following questiombat consumer school choice skills do
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parents with a child in a Catholic school have; ldmlLatinos perceive their school
choice options; what role has a Catholic schootatian had in Latino families over the
past three generations? A study like this couldvangey questions that will allow
Church leadership and Catholic school educatoodfés more educational opportunities
to Latinos.

Quantitative data were obtained from surveys distad by classroom teachers,
religious education teachers and electronic suragggdable in both English and Spanish.
Asking directors of religious programs, principatsl teachers to also answer the survey
may elicit a higher rate of response from parehss study relied on statistical analysis
of survey data. Research making use of data olataimeugh qualitative research may
enhance the interpretation of the findings of #tigly. Personal experiences, attitudes
and relationships were examined in this study efoee, interviews may enrich these

findings and how they impact school selection.

SUMMARY
The major finding in this study supports the pradenature of the relationship
between Latino American Catholic experience, Latkmoerican societal experience,
Latino American educational experience and Latiaepts’ selection of schools. The
value Latinos place on liturgical cultural senstfivdefined by the importance they give
to the use of Spanish in Catholic liturgy, was sty related to the school they selected
for their children. Parents who strongly agreasdas important to have Mass available in

Spanish, including music, who saw the celebratiocutiural feasts like Our Lady of
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Guadalupe as important to their faith, did not deGatholic schools for their children.
The importance of the Spanish language in Latiegperiences of American
Catholicism, American society, and American edwrats a predictor of school
selection must be taken into account by Churctideship if it is to continue its
educational mission to the Latino community, wiafesuring a future for the American

Catholic Church.
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A Conceptual Framework of Latino Parental School Selection Influenced by
Par ental Experiences of Church, Society and School
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THE RoOMAN CATHOLIC CHIOROH

DICGCESE OF TUCSON

4 BEISHICN ATUNIZIAMER PARTOEAT. CIN B &
117 SCHETIT IR A TM LG
PO Box 31 >+ Poesen, Arizoise 35T2-0031
SMO-BIE-IEE0 ¢ Fnm: FARS3HA500 + wwmllnresaticsnioirge

LA TR AL LD TR TR Tat o

Septembar 28, 2010

Dtk Tz bors dnd Pasloral Adpninlstratore:

Sicter Barbara iocnsegur, Cimm, principal of | eordas Calholic 115 in Nogales is conducting =
survey as part aof ber Phay sredect al the Catholic Unbrersity of America,

I ler research project imvolves doing a survey of Latino parents of Latholle school students
and parish religious educatinn students in mdee Lo undersiand better fackors that influence
I atirw prareni=" seleclien ol 2cwals for el ckildron,

As worl mnay e avware, many Latine parents do nob aecess Datholic schonls; infact, a mere 3%
of Latino children dttend Calholle schaols. This researnc project will have many benefits for
Lhe Chursh n bektar onderstanding what might encourage more Lating Tamifes Lo send thelr
children ta Cathofic schools,

Slsler #arhara has conducted this suirvey in & number af parishes in the Dlocose of Phectdx
and the response by Latina familivs bas basnovary encouraglng, | hope our expericnce in the
Diocesa of Tucsoh will be zlimflar

with muy approval, Sister Barbara will e contacting your pringpal and or rellgicus education
directur to abtain Hats of thelr perenis noorder to sunsey thom, 1F yeu would prefer that
Sster Barbara nol conlact your DRE or principal please let me know by contadting Sonwva
Guiierrez at B3d-2yzs by Wednesday, Gotubier Gt

| apprecizte your support of this important initiative and | look foreeard ta heatlng the
resulls.

Sincetaly yoors ln Chirlsk,

¢ (oo N

mMost Renv, Gerald Fo [Kicanas, M.
Blshop el ucson
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Dear Directors of Religious Education and Pringpafl Catholic Elementary Schools,

My name is Sr. Barbara Monsegur, and | am curremtisking on my Doctorate

degree from the Catholic University of Americam aesearching what factors influence
Latino parent’s selection of schools. To completedagree | will need your help in
surveying parents of children in your religious eation or Catholic school program.

| am happy to report that after sharing my piloidstfindings from the Diocese of
Phoenix with Bishop Kicanas, Sr. Rosa Maria Ruim@, and Mike Berger; all three
have given me their complete support as | beginestimg parents in our own Diocese.
Recently, Bishop Kicanas sent out a letter to ymastors introducing my survey and
noting his approval.

As a Catholic school principal myself, | know wiaasmall commodity time has become
for all of us. | have prepared four documents tivdveexplain my research and the help |
am requesting from each of you, | have attachedfflms:

1. Explanation of Research Study

2. Copy of my survey in English: Parental Selecbb®chools (available on survey
monkey as well)

3. Copy of my survey in Spanish: Eleccién de Estpelr los Padres de Familia
(available on survey monkey as well)

4. Initial Contact Information Sheet (please retirme as soon as possible)

Again, | cannot thank you enough for your help @&sseek to find better ways of
educating children in our Faith. | will be contactiyou individually next week to offer
further explanations or answer any questions.dfeghs a better day and time to reach
you please let me know. My cell number is 520-9204D

May God continue to bless you and all you do is thission called education.

Peace,
Sr. Barbara Monsegur, Cfmm
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Factors That Influence Latino Parents' SelectioBalfools

Statement of the Problem

The Catholic Church in the United States has wgater a profound demographic
transformation with Latinos soon comprising the onigy of Catholics in the U.S.
Despite this, few Latino children attend Catholib@ols. Currently 68% of Latinos
identify themselves as Roman Catholics (Lugo, 2@@7only 3% of Latino children
attend Catholic school. (The Notre Dame Task Forcéhe Participation of Latino
Children and Families in Catholic Schools, 2009)efE is no consensus as to what
fundamentally influences and informs Latino paresg¢ection of schools (Stevens-
Arroyo & Pantoja, 2003).

Purpose of the Study

The purpose of this study is to determine the extewhich the Latino’s
experience of American Catholicism, society andcatian influence their selection of
schools for their children. The questions of thigly are as follows:

1. What is the extent to which the Latino Ameri€zatholic experience influences
parents’ selection of schools?

2. Do Latino parents’ experiences with Americanietydn terms of acculturation
and socioeconomic status influence their seleafmsthools?

3. How do school culture, school satisfaction acckasibility of Catholic schools
influence Latino parents’ selection of schools?

4. What is the most important predictor of Latirevgnts’ school selection, and to
what extent does income play a role in this?
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M ethodology

This study employs the use of the Parental Seleci&chools (PSS) survey
created by the researcher. English and Spanisiousref the survey will be available. A
formal pilot test of the survey was conducted ia figll of 2009 in the Diocese of
Phoenix. The sample population for my researchystodsists of Latino parents with
children enrolled in one of the twenty parish rigligs education programs identified by
the Director of Catechesis of the Diocese of Tuasoone of the nine Catholic
elementary schools in the Tucson metropolitan arka.survey will be distributed to all
parents with children in either these schools bgics education programs; however,

parents who self-identify as Latino are the primfaigus of this dissertation study.
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Eleccién de Escuela por los Padres de Familia Etaue
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Parental Selection of Schools

Your responses are very important to a study being conducted on Latino parents and why they

select the schools they choose for their children. Please take a few minutes to complete this

survey. You may return the completed survey to your child’s Catholic School teacher or Parish

Religious Education teacher, or mail directly to Barbara Monsegur, 555 E. Patagonia Hwy.

Nogales, AZ, 85621. Thank you very much for your time and input.

I. Demographics

1.

2.

Are you Catholic? Yes [ No [

Are you registered at a parish? Yes [ No .

How many years have you lived in the United States?

] Lessthan5 years ] 95-10years

7 11-20years ] more than 20 years
How many years have you lived in Arizona?

] Lessthan5 years ] 5-10years

7 11-20years ] more than 20 years
Did you finish high school? Yes [ No [

Did you finish college? Yes [ No O

. Check the level of Catholic schools that you have attended (check all that apply).

None [ Elementary [ High School [ College/University [
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8. Please check your race/ethnicity:

American Indian/Alaskan Native [] Asian/Pacific Islander

Hispanic/Latino [

Other [ (please specify)

White, non-Hispanic []

O Black, non-Hispanic []

9. Check your annual family income.

Under $20,000 [

$20,001 - $40,000 O

$60,001 - $80,000 [ $80,001 - $100,000 [

$40,001 - $60,000 O

over $100,000

O

10. Do you currently have a child/children in a parish religious education/CCD program?

Yes n No n

11. Do you currently have a child/children in a Catholic elementary school?

Yes O No [

II. Catholic Experience

For the following items, indicate the extent to whi
or situations

ch you have experienced these feelings

Statement

Strongly
Agree

Agree

Disagree

Strongly
Disagree

a. Attending Mass on a weekly basis is important

b. It is important for me to be involved in
parish/church  activities

c. It is important for me to be a member of a
parish group/ organization

d. It is important for me to be involved in a parish
ministry (i.e. chair, lector, etc)

e. | feel part of my parish community
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f. | feel welcomed in my parish

g. | prefer to pray in Spanish any time | pray

h. It is important for me to have Mass available
in Spanish

i. It is important for me to have cultural feasts like
Our Lady of Guadalupe celebrated in my
parish/church

j- It is important for me to have Mass as part of
family celebrations (i.e. quinceafieras,
anniversaries, etc.)

k. It is important for me to have Spanish music at
Mass

I. I have difficulty accepting certain attitudes held
by American Catholics

m. | have difficulty accepting certain attitudes
held by Mexican Catholics

lll. Societal Experience

For the following items, indicate the extent to whi
or situations

ch you have experienced these feelings

Statement

Strongly
Agree

Agree

Disagree

Strongly
Disagree

=

| speak Spanish well

2. | speak English well

3. | enjoy speaking Spanish

4. | enjoy speaking English

5. My thinking is predominantly done in Spanish

6. My thinking is predominantly done in English

7. Ilike to identify myself as a Mexican
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American

8. 1 like to identify myself as an American

9. 1 like to identify myself as a Mexican

10. My ethnic values are in conflict with what is
expected by the larger society

IV. Educational Experience

For the following items, indicate the extent to whi
or situations

ch you have experienced these feelings

Statement Strongly
Agree

Agree Disagree Strongly Not
Disagree Sure

1. My child’s teachers are available to
discuss concerns with me

2. My child’s teachers are available to help
him/her

3. My child’'s school seems like a cold,
uncaring place

4. | feel welcome at my child’s school

5. My child’s school encourages ethnic
student activities

6. | feel I have to change myself to fit in at
my child’s school

7. Parish religious education/CCD programs
do a good job teaching the faith

8. Public schools in the area have good
reputations

9. Public schools have a very good
academic program

10. Public schools do a good job teaching
English

11. Catholic schools are very important in
educating children in the faith
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12. Catholic schools in the area have a
reputation for having a very good academic
program

13. Catholic schools are worth the tuition

14. Catholic schools do a good job teaching
English

15. Catholic schools have good discipline
and safe environments

16. Catholic schools have a good religious
education program

17. Catholic schools have money available
for financial aid

18. | know what the tuition is for the
Catholic schools in the area

19. Catholic schools have affordable tuition

20. The location of the Catholic school in
the area is convenient

21. Itis a family tradition to have our
children in Catholic schools

22. Most of the students in Catholic schools
are from wealthier families

23. Most of the students in Catholic schools
are Anglo/White

24. Are there any other comments you would likadd?

130



Eleccion de Escuela por los Padres de Familia

Sus respuestas son muy importantes para un estudio sobre padres de familia Latinos y las
escuelas que escogen para sus hijos. Por favor tome unos minutos para completar esta
encuesta. Al terminar la encuesta, por favor regresarlo con su hijo a su maestra de su Escuela
Catolica, o a su maestra de Educacion Religiosa de su Parroquia, o envialo directamente por
correo Barbara Monsegur, 555 E. Patagonia Hwy. Nogales, AZ, 85621. Muchisimas gracias por
su tiempo y su aportacion.
I. Demografica
1. Es usted Catolico? Si [ No [
2. Esta registrado en una parroquia? Si[] No []
3. Por cuantos afios ha vivido en los Estados Unidos?

[] Menos de 5 afios ] 5-10 afios

g 11-20 afios ] Mas de 20 afios

4. Cuantos afios ha vivido en Arizona?

] Menos de 5 afos ] 5-10 anos
O 11-20 afios O Mas de 20 arios
5. Terminé preparatoria? Si[] No [J

6. Terminé la Universidad?  Si [J No [

N

Marque el nivel que haya cursado en escuelas catdlicas (todas las que apliquen).

Ninguno O Primaria ] Preparatoria [ Colegio/Universidad O
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8. Por favor marque su raza/etnicidad:

Indio Americano/Nativo de Alaska [] Asiaticollslas del Pacifico [ Negro, no-Hispano[]

Hispano/Latino [ Blanco, no-Hispano []

Otra [] (por favor especifica)

9. Marque su entrada econdmica anual.

Menos de $20,000[ $20,001 - $40,000 O $40,001 - $60,000 O

$60,001 - $80,000 [ $80,001 - $100,000 [ Més de $100,000 [

10. Actualmente tiene usted hijos en educacion religiosa/Curso de Catecismo?
Si O No [

11. Actualmente tiene usted hijos en escuela primaria catélica?
Si O No [

Il. Experiencia Catdlica
Para cada afirmacién indique en qué grado estdde a cuerdo con ellas

Afirmacion Bastante De En
de acuerdo | desacuerdo
acuerdo

Bastante
en
desacuerdo

a. Ir a Misa semanalmente es importante

b. Es importante para mi involucrarme en
actividades de la parroquia o la iglesia

c. Es importante para mi ser miembro de un
grupo u organizacion parroquial

d. Es importante para mi involucrarme en
un ministerio parroquial (coro, lector,
etc.)
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e. Me siento parte de mi comunidad
parroquial

f. Me siento bienvenido en mi parroquia

g. Prefiero orar en espariol siempre que
rezo

h. Es importante para mi tener misas en
espafiol

i. Es importante para mi que se celebren
fiestas culturales en mi parroquia/iglesia,
como la de la Virgen de Guadalupe

j- Es importante para mi tener misa como
parte de celebraciones familiares
(quinceafieras, aniversario, etc.)

k. Es importante para mi tener musica en
espafiol en misa

I. Me es dificil aceptar ciertas actitudes de
catélicos americanos

m. Me es dificil aceptar ciertas actitudes de
catolicos mexicanos

lll. Experiencia de la Sociedad Americana

Para cada afirmacién indique en qué grado esta de a

cuerdo con ellas

Afirmacion

Bastante
de
acuerdo

De
acuerdo

En
desacuerdo

Bastante
en
desacuerdo

1. Hablo bien el espafiol

2. Habilo bien el inglés

3. Disfruto hablar en espariol

4. Disfruto hablar en inglés

5. Pienso principalmente en espafiol

6. Pienso principalmente en inglés

7. Me gusta identificarme como mexicano-
americano
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8. Me gusta identificarme como americano

9. Me gusta identificarme como mexicano

10. Mis valores étnicos estan en conflicto
con las expectativas de la sociedad en
general

IV. Experiencia Educativa
Para cada afirmacion indique en qué grado esta de a

cuerdo con ellas

Afirmacién Bastante
de
acuerdo

De
acuerdo

En
desacuerdo

Bastante en
desacuerdo

No

1. Los maestros de mis hijo estan
disponibles para discutir mis dudas

2. Los maestros de mi hijo estan
dispuestos a ayudarle

3. La escuela de mi hijo parece ser un
lugar frio y falto de interés

4. Me siento bienvenido en la escuela de
mi hijo

5. La escuela de mi hijo impulsa
actividades escolares étnicas

6. Siento que debo cambiar para
ajustarme a la escuela de mi hijo

7. Los programas de educacion
religiosa/catecismo en las parroquias
hacen un buen trabajo de ensefar la fe

8. Las escuelas publicas en el area tienen
buena reputacién

9. Las escuelas publicas tienen muy buen
programa académico

10. Las escuelas publicas hacen un buen
trabajo en la ensefianza del inglés

11. Las escuelas catolicas son muy
importantes para educar a los nifios en
la fe

12. Las escuelas catdlicas en el area son
reconocidas por tener muy buen
programa académico

13. En las escuelas catolicas, vale la pena
el pago de colegiatura

14. Las escuelas catélicas hacen un buen
trabajo en la ensefianza del inglés
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15. Las escuelas catélicas tienen buena
disciplina y ambiente seguro

16. Las escuelas catélicas tienen un buen
programa de educacion religiosa

17. Las escuelas catélicas tienen dinero
disponible para ayuda financiera

18. Conozco cuéles son las colegiaturas
de las escuelas catdlicas en el area

19. Las escuelas catélicas tienen
colegiatura accesible

20. La ubicacién de las escuelas catélicas
en el &rea es conveniente

21. Es tradicién familiar tener a nuestros
hijos en escuelas catélicas

22. La mayoria de los estudiantes en
escuelas catélicas pertenecen a familias
con dinero

23. La mayoria de los estudiantes en las
escuelas catélicas son anglos

24. Le gustaria agregar otros comentarios?
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APPENDICES G, H, |

Multiple Regression on Latino American Catholic Expnces
Multiple Regression on Latino American Societal Enences

Multiple Regression on Latino American EducatioBaperiences
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Model Summary

Regression American Catholic Experience

Adjusted R Std. Error of
Model R R Square Square the Estimate
1 3712 138 135 450
a. Predictors: (Constant), Liturgical, ParishAff
ANOVA"
Model Sum of Squares df Mean Square F Sig.
1  Regression 19.414 2 9.707 47.858 .000%
Residual 121.492 599 .203
Total 140.905 601
a. Predictors: (Constant), Liturgical, ParishAff
b. Dependent Variable: SCHOOLNEW
Coefficients ?
Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 992 121 8.206 .000
ParishAff -.019 .040 -.020( -.477 .634
Liturgical 228 .025 379 9.036 .000

a. Dependent Variable: SCHOOLNEW
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Regression American Societal Experience

Model Summary

Std. Error of
Mode R Adjusted R |the
I R Square |Square Estimate
1 4028 162 153 453

a. Predictors: (Constant), ValuesConf, EnglishPref,
Income, USIdentity, SpanishPref
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ANOVAP

Sum of Mean
Model Squares |df Square F Sig.
1 Regression |18.726 5 3.745 18.290 |.000%
Residual 97.056 474 .205
Total 115.781 |479
a. Predictors: (Constant), ValuesConf, EnglishPref, Income, USIdentity,

SpanishPref
b. Dependent Variable: SCHOOLNEW

Coefficients @

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error |Beta t Sig.
1 (Constant) ]1.716 A71 10.027 |.000
Income -.059 .014 -.196 -4.267 |.000
EnglishPref |-.103 .037 -.147 -2.764 |.006
SpanishPref |.069 .025 134 2.747 |.006
USldentity |-.003 .030 -.005 -.103 |[.918
ValuesConf |.085 .032 116 2.651 |[.008

a. Dependent Variable: SCHOOLNEW
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Regression American Educational Experience

Model Summary

Std. Error of the

Model] R |R Square | Adjusted R Square Estimate
1 564 .318 .296 421
a. Predictors: (Constant), Language, CathSchAcces, SchoolCult,
PubSchSat, CathSchSat
ANOVA"
Sum of Mean

Model Squares df Square F Sig.
1 Regression 12.556 5 2.511| 14.180| .000%

Residual 26.918 152 A77

Total 39.475 157

a. Predictors: (Constant), Language, CathSchAcces, SchoolCult,
PubSchSat, CathSchSat
b. Dependent Variable: SCHOOLNEW
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Coefficients @

Unstandardized | Standardized
Coefficients Coefficients
Std.
Model B Error Beta t Sig.
1 (Constant) 1.858 341 5.456| .000
PubSchSat 176 .045 .296| 3.931| .000
CathSchSat -.062 .079 -.066| -.786( .433
SchoolCult -.081 115 -.055| -.705( .482
CathSchAcces -.262 .090 -.237(-2.930( .004
Language .290 .082 264 3.520| .001

a. Dependent Variable: SCHOOLNEW
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APPENDICES J, K, L

Correlations on Latino American Catholic Experience
Correlations on Latino American Societal Experience

Correlations on Latino American Educational Expecis
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Correlations on American Catholic Experience

Correlations

SCHOOL | Parish Aff Liturgical

SCHOOL Pearson 1 142" 374"

Correlation

Sig. (2-tailed) .000 .000

N 676 602 655
Parish Aff Pearson 142" 1 4417

Correlation

Sig. (2-tailed) .000 .000

N 602 658 658
Liturgical Pearson 374" 441" 1

Correlation

Sig. (2-tailed) .000 .000

N 655 658 723

** Correlation is significant at the 0.01 level (2-tailed).
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Correlations on American Societal Experience

Correlations

School [ Income [ EngPref | SpanPref| USIdentity | ValuesConf
School  Pearson 1| -3387| -276° 307" -1337 185"
Correlation
Sig. (2-tailed) .000 .000 .000 .001 .000
N 676 646 595 603 581 578
Income  Pearson -.338" 1 3607 | -.364" 155" -137"
Correlation
Sig. (2-tailed) .000 .000 .000 .000 .001
N 646 708 621 632 606 605
EngPref Pearson -276°| .360" 1| -.4297 484" -.046
Correlation
Sig. (2-tailed) .000 .000 .000 .000 262
N 595 621 650 617 603 586
SpanPref Pearson 3077 | -3647| -.429” 1 -231" 193"
Correlation
Sig. (2-tailed) .000 .000 .000 .000 .000
N 603 632 617 664 602 592
us Pearson -1337| 155" 4847 -2317 1 117"
Identity  Correlation
Sig. (2-tailed) .001 .000 .000 .000 .005
N 581 606 603 602 634 577
Values  Pearson 185" | -137" -.046 193" 1177 1
Conf Correlation
Sig. (2-tailed) .000 .001 262 .000 .005
N 578 605 586 592 577 630
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Correlations

School | Income | EngPref | SpanPref| USldentity | ValuesConf
School  Pearson 1| -3387| -276° 307" -1337 185"
Correlation
Sig. (2-tailed) .000 .000 .000 .001 .000
N 676 646 595 603 581 578
Income  Pearson -.338" 1 3607 | -.364" 155" -137"
Correlation
Sig. (2-tailed) .000 .000 .000 .000 .001
N 646 708 621 632 606 605
EngPref Pearson -276°| .360" 1| -.4297 484" -.046
Correlation
Sig. (2-tailed) .000 .000 .000 .000 262
N 595 621 650 617 603 586
SpanPref Pearson 3077 | -3647| -.429” 1 -231" 193"
Correlation
Sig. (2-tailed) .000 .000 .000 .000 .000
N 603 632 617 664 602 592
us Pearson -1337| 155" 4847 -2317 1 117"
Identity  Correlation
Sig. (2-tailed) .001 .000 .000 .000 .005
N 581 606 603 602 634 577
Values  Pearson 185" | -.137" -.046 193" 117" 1
Conf Correlation
Sig. (2-tailed) .000 .001 262 .000 .005
N 578 605 586 592 577 630

**_Correlation is significant at the 0.01 level (2-tailed).
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Correlations on American Educational Experience

Correlations

PubSch | CathSch | School | CathSch
School Sat Sat Cult Acces | Language

School Pearson 1| 4847 -1777| -056( -.240° 396"

Correlation

Sig. (2- .000 .001 .215 .000 .000

tailed)

N 676 486 367 488 230 676
PubSchSat Pearson 484" 1 .073| 259" -.031 438"

Correlation

Sig. (2- .000 .195 .000 .661 .000

tailed)

N 486 531 316 426 202 531
CathSchSat Pearson 1777 .073 1| .384" 537" 072

Correlation

Sig. (2- .001 .195 .000 .000 151

tailed)

N 367 316 400 322 215 400
SchoolCult Pearson -056| .259° 384" 1 352" 129"

Correlation

Sig. (2- .215 .000 .000 .000 .003

tailed)

N 488 426 322 528 211 528
CathSchAcces Pearson -2407|  -.031 5377 .3527 1 .030

Correlation

Sig. (2- .000 .661 .000 .000 .644

tailed)

N 230 202 215 211 246 246
Language Pearson 3967 | .438" 072 1297 .030 1

Correlation

Sig. (2- .000 .000 151 .003 .644

tailed)

N 676 531 400 528 246 748

**_Correlation is significant at the 0.01 level (2-tailed).
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